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Maryland’s Reform Plan 
Local ESSA Consolidated Strategic Plan in Public Schools 

2019 Annual Update 
Executive Summary 

I. Introduction

Anne Arundel County Public Schools (AACPS) provides a challenging and rewarding educational experience for 
all children. Our school system is the fourth largest in Maryland and among the 46 largest in the United States. 
More than 84,000 AACPS students in prekindergarten through twelfth grade are educated in 77 elementary 
schools, 19 middle schools, 12 high schools, six evening high school campuses, three special education centers, 
two centers for applied technology, two alternative education academies, three early education centers, two 
public charter schools, and two public contract schools. At the heart of everything we do, our goal is to ensure 
that all students meet or exceed standards and that achievement gaps are eliminated. In our school system, that 
work is summarized in one three-word belief: All Means All. 

This Local ESSA Consolidated Strategic Plan report contains information regarding how we are using our 
resources to work toward attaining our vision, information to show where we are succeeding and where we still 
face challenges, and our plans to build on our successes and address those challenges. 

II. Budget Narrative

AACPS seeks to be prudent financial stewards of the funds entrusted to us. Simultaneously, we believe we must 
advocate for the needs of a growing school system that has added approximately 10,000 students over the last 
decade. We requested a 7.83 percent increase in funding for Fiscal Year 2020 that balanced employee and 
student programming needs. The approved operating budget for Fiscal Year 2020 is $1.27 billion. 

County funds approved to support the operating budget total $733.3 million, an increase of $46.2 million. This 
increase in county funds exceeds the minimum level mandated by state law, also known as Maintenance of 
Effort (MOE), by $41.8 million. This is the fifth consecutive year that our school system has been funded over 
MOE after many years of flat-level MOE funding, and we are grateful for the efforts of the County Executive 
and County Council to recognize the ongoing needs of our school system. 

With rightful attention given to our talented and committed workforce that is at the forefront of fulfilling our 
goals, the operating budget will fully fund salary increases for eligible employees as negotiated by all employee 
bargaining units. 

The FY2020 budget also contains funding for 223 additional teachers and 35 positions to further address social 
and emotional needs of students. Of the 223 teaching positions, 109.5 are targeted for class-size reduction and 35 
more are intended to address enrollment growth. 

The budget also funds the expansion of the Enhancing Elementary Excellence (Triple E) program to all 
elementary schools in the Broadneck and Glen Burnie clusters except for Oakwood and Richard Henry Lee 
elementary schools, which cannot accommodate the program this year for space reasons. Those schools are 
proposed to receive Triple E in the 2020-2021 school year. AACPS now has Triple E in place in seven of our 
12 clusters. 

To further address the needs of English Language Learners and their families, the budget includes more than 
$2.7 million for 25 English Language Acquisition teachers, 10 bilingual teaching assistants, three bilingual 
facilitators, and a three-person bilingual special education assessment team. 
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Also included in the budget is funding for six assistant principal positions. 

AACPS remains concerned about the uncertain revenue picture for FY2021 and beyond. Adding to the revenue 
uncertainty will be the funding formula recommendations from the Blueprint for Maryland’s Future Funding 
Formula Workgroup. Ultimately, these recommendations will determine the phase-in plan and revenue sources 
(State/Local/LEA reallocation) for the policy recommendations the Commission on Innovation and Excellence in 
Education (Kirwan Commission) adopted in January 2019. 

While AACPS continues to experience enrollment growth, county wealth is increasing and that may adversely 
impact relative available state funding in the future. The wealth increase has not translated to significant 
increases in County funding due to the property tax revenue cap in the County. Still, there is no question that 
economic constraints must not deter us from our goals for all students. 

On the capital side of the budget, we have set forth a clear and consistent approach to upgrading our educational 
facilities. In partnership with Anne Arundel County government, we commissioned and updated our Strategic 
Facilities Utilization Master Plan, delivered to the Board of Education in August 2015. The plan replaced one 
created in 2006 and is designed to have a lifespan of 10 years. It provides our school system and our county with 
a clear and transparent plan. While addressing the renovation and replacement needs for existing schools, the 
plan also recommends options for new schools to address rising enrollments. 

In doing so, the FY2020 $101.6 million capital budget contains study, design, and/or construction funding for 
nine major projects, in priority order: George Cromwell Elementary School renovation (construction), $4.7 
million; Edgewater Elementary School renovation (construction), $24.0 million; Tyler Heights Elementary 
School renovation (construction), $19.3 million; Richard Henry Lee Elementary School renovation 
(construction), $16.3 million; Crofton Area High School construction, $24.4 million; Quarterfield Elementary 
School (feasibility study), $947,000; Hillsmere Elementary School (feasibility study), $784,000; Rippling 
Woods Elementary School (feasibility study), $1.2 million; and Old Mill West High School (design), $10.0 
million. 

In addition, the request includes $11 million for prekindergarten and kindergarten additions at Millersville and 
Linthicum elementary schools and $6 million for classroom additions at Solley and Crofton Woods elementary 
schools. It also includes $4.3 million for athletic stadium improvements and $430,000 for playground equipment 
improvements. 

III. Goal Progress

It is our vision that every student will graduate from high school able to read critically, write coherently, think 
creatively, and solve complex mathematical problems. Students will be equipped to become contributing, 
compassionate citizens of the United States and larger global community. 

With an emphasis on access and equity, we provide an array of opportunities for public school choice through 
programs of rigor and relevance that we believe will allow students to reach their full potential and 
become outstanding global citizens and difference makers. 

The top priority across our system continues to be eliminating the opportunity, expectation, and achievement 
gaps. 

Focus 1: School Quality 

The first driving value of the AACPS Strategic Plan, “All Means All,” sets the tone for our commitment 
that ALL students, families, employees, and community members must feel welcome in and consider 
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themselves valued members of all schools. Historically, academics have received the bulk of the 
attention in schools seeking to improve and to increase student performance in attempts to eliminate 
gaps. However, meaningful progress can be made, and goals met or surpassed with greater ease when 
all stakeholders feel a sense of belonging. Without such, attempts at improvement rarely reap benefits. 

As a part of this driving value, AACPS has focused on increasing the percentage of students, families, 
staff, and partners who report feeling like a valuable member of the school or school system community 
and increasing the percentage of students who report that AACPS staff care for and support them. Our 
goal is to instill feelings of belonging and being valued so that all students are able to devote their 
energy to personal achievement. The majority of strategies to support the emotional wellbeing of our 
students are locally funded.  However, grants such as Title IV and the Heroin and Opioid Grant provide 
funds to support students with unique needs.   

Prior to the availability of the climate survey MSDE created to be used by all LEAs, AACPS 
administered the MDS3 Climate Survey. The district results for elementary schools for the MDS3 
Climate Survey show responses from students related to the extent to which they feel their schools care 
for them. This data shows the focus on relationships and connectedness. 

In 2016-17, 95.1% of students surveyed agreed or strongly agreed that their teachers care about them. In 
2017-18, data revealed that 95% of elementary students and 77% of secondary students shared the same 
feeling. While our efforts will extend beyond the 2019-20 school year, survey data from spring 2019 and 
2020 will demonstrate the effectiveness of our focus and will allow us to drill down to more specific data 
regarding student groups. 

Focus 2: Elementary Literacy 

AACPS is committed to providing students with the knowledge and skills to become productive 
members of society that make positive contributions to their communities. AACPS values the role that 
literacy plays in the goal. Years of research confirms that students who are not reading by the end of 
third grade are likely to drop out of high school. Hence, our intentional focus (goal) is to increase the 
percentage of students reading on grade level by the end of second grade. 

According to the spring 2018 Fountas and Pinnell Benchmark Assessment System data, 23% of students 
in kindergarten through second grade finished the year reading below grade level. According to spring 
2019 Fountas and Pinnell Benchmark Assessment System data, 29% of students in kindergarten through 
second grade finished the school year reading below grade level. 

However, the measure of a school system’s impact on students in this area can best be seen in the 
percentage of students who move from reading below grade level to reading at or above grade level by 
the end of their second-grade year. In 2017-2018, 79 percent of second graders accomplished that feat. 

Individual schools will target their identified student groups, including FARMS or Economically 
Disadvantaged, English Learners (ELs), and students with disabilities for interventions and supports.  
Local funding as well as grant funds (Striving Readers and Kirwan) will provide resources for 
professional development and interventions to support these young readers. Fountas and Pinnell 
benchmark data and other local assessment data will track the success of our work this year. 

Focus 3: Middle School Mathematics 

Our intentional focus at the middle school level is to increase students’ knowledge and skills in math as 
measured by performance levels on MCAP. Historically, students have struggled with math due to the 
complexity of the content and processes.  Our intentional focus (goal) is on students in grades 6-8, 
especially those student groups who are less likely to have scored proficient on MCAP, including 
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FARMS or Economically Disadvantaged, African American, ELs and Students with Disabilities.  
Local funding will support professional development and appropriately aligned interventions.    

In 2015, AACPS identified middle school mathematics as an intentional focus because 29.3% of district 
students earned a Performance level descriptor of 4/5. While district students demonstrated a 4.4% 
improvement from 2015-2018, they experienced a 1.6% decrease in 2019. Therefore, middle school 
mathematics remains an intentional focus in AACPS.  MCAP data from the spring 2020 assessments 
will demonstrate the effectiveness of the strategies implemented this year. 

Focus 4: Ninth-Grade Success 

Focusing on ninth-grade students – especially students who fail to earn sufficient credits to 
matriculate to tenth grade within one year – we promote access to rigorous and engaging coursework 
that aligns with student interests while ensuring academic success in their first year of high school. 
Additionally, through our advisory programs, community circles, and restorative justice response to 
harm, we teach coping skills and build student capacity to navigate challenging social and emotional 
situations that occur throughout high school, but more commonly during ninth grade, a year of transition 
for these youth, particularly Economically Disadvantaged, African American, ELs, and students with 
disabilities. Through locally funded intentional, strategic, and structured support systems that 
encapsulate the academic, social, and emotional needs of our students, we are creating an environment 
in which first-time ninth-graders can experience success in high school and matriculate to tenth grade 
the next year. 

Our master schedules are built to support common collaborative planning meetings in which core area 
teachers meet during the school day for lesson alignment and student data analysis. A major contributor 
to the increased success of our ninth-grade students was stronger alignment and consistent expectations 
among core area teachers in Math, English, Social Studies, Science, and World Classical Language. 

As we look forward to the 2019-20 school year, there is a concerted effort to continue to support our students 
academically through collaborative planning for teachers, while building in problem solving skills and emotional 
resiliency via advisory, community building circles, and response to harm circles. Additionally, by intentionally 
celebrating our ninth-graders who are meeting the challenges of high school with success and celebrating those 
who were promoted with a recognition event, we are building a culture of academic excellence. An increase in 
the promotion rate of our ninth-graders this year will demonstrate the effectiveness of our approach. 

We are continuing to invest in professional development to assist educators to effectively utilize technology- 
enhanced resources, use data to drive instructional decision-making, and implement the College and Career 
Readiness State Standards. 

With a laser-like focus on every student, in every class, in every school in our county, we are intent to be the best 
school system in the state of Maryland and one of the best in the nation. We are – and must remain – committed 
not just to reducing achievement and opportunity gaps, but to eliminating them. 
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Finance Section 
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Revenue and Expenditure Analysis: 

1. Did actual FY 2019 revenue meet expectations as anticipated in the Local ESSA
Consolidated Strategic Plan for 2019?  If not, identify the changes and the impact any
changes had on the FY 2019 budget and on the system’s progress towards achieving Local
ESSA Consolidated Strategic Plan goals.  Please include any subsequent appropriations in
your comparison table and narrative analysis.

Final budget revenue increased $22,271,900 over the approved budget for FY19.

The $7.6 million increase in federal funding includes a $2.6 million increase for Title I, $1.2
million in special education grants, $0.6 million in Medicaid, $0.6 million in STEM DoDEA,
$0.4 million in Title IV, $0.8 million in Striving Readers, $1 million in unrestricted federal
revenue for impact fees, and $0.4 million in miscellaneous grants.

The overall revenue from the state was up by approximately $2.8 million. This increase was due
to unanticipated unrestricted revenue in the amount of $0.8 million and $2.0 million in restricted
miscellaneous grants.

The County local appropriation increased by $0.7 million from a Second Quarter Transfer.

The remaining $11.2 million increase is in local funding and includes $5 million in Erate
rebates, $4 million in additional fund balance designation, $2.5 million in additional investment
interest, $1.4 million in unrestricted miscellaneous revenue, $0.5 million in restricted local
revenue, and an offset of $2.2 million in unrealized employee/retiree health care contributions.

2. For each assurance area, please provide a narrative discussion of the changes in
expenditures and the impact of these changes on the Local ESSA Consolidated Strategic
Plan goals.

Section B/Reform Area 1 expenses were in line with planned expenditures.

Section C/Reform Area 2 expenses were under budget by about $180K due to less than
anticipated software expenses.

Section D/Reform Area 3 expenses were under budget by about $209,000.   There were both
increases and decreases that contributed to this total.  The Title IIA grant – Improving Teacher
Quality had expenditures above what was originally budgeted in the amount of $455,000.  The
Instructional Technology area had additional expenses in the amount of $289,000 due to
software costs that were higher than budgeted.  The areas of Professional Growth and
Development, Right Start Advisors, and Tuition Allowances had savings of $944,000 due to
less than expected tuition reimbursement and turnover/vacancy savings.

Section E/Reform Area 4 expenses were over budget by about $385,000.  This is due to the
unanticipated grant for Striving Readers in the amount of $374,000.
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Mandatory Cost of Doing Business expenses were over original budget by $22.8 million.  There 
were both increases and decreases that contributed to this total.   

Increases include grants by a net of $4.2 million and IDEA passthrough by $1.2 million. The 
Advanced Studies & Programs was over budget by $2.9 million as a result of new teacher 
positions, particularly the Enhancing Elementary Excellence (EEE) Program that were 
originally coded to School Management.  The Facilities, Planning & Construction area was over 
budget by $2.5 million due to the utilization of fund balance to support school security needs. 
The Maintenance and Operations budgets exceeded planned expenditures by $4.4 and $4.7 
million due to one-time purchases such as security upgrades, vehicle replacements and backlog 
projects. The Special Education budget was over budget by $3.6 million due to an increase in 
Non-Public tuition. The Technology budget expensed an additional $10.6 million for large one-
time expenditures relating to servers, phone systems, computer tablets, and equipment.  
Transportation budgets exceeded budget by $0.7 million due to route expansions and enrollment 
growth. 

Savings of $1.1 million in basic classroom materials and textbooks is due to lower than 
projected textbook adoptions.  Savings of $0.9 million in Business Operations is the result of 
turnover/vacancy and less than expected Contracted Services and Unemployment Insurance.  
Charter/Contract schools realized a savings of $0.4 million due to exact per pupil and 
enrollment calculations.  Savings in English Language Acquisition of $.5 million are the result 
of turnover/vacancy savings. Savings of $5.6 million in Fixed Charges related to Social Security 
contributions and lower than anticipated pension contributions.  Guidance had a savings of $1.0 
million due to turnover/vacancies. Savings of $13.5 million in general school management is 
due to turnover savings/vacancies.  Student Services had a savings of $0.8 million due to lower 
than budgeted stipends for Home & Hospital teaching and a reclassification of summer school 
from Student Services to Alternative Programs.  The Internal Service Fund was under budget by 
$2.0 million due to less than budgeted employee/retiree contributions. 

The $13.8 million general transfer relates to the use of Fund Balance on the revenue side to 
ensure that revenues and expenditures equal. 
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1.1B Prior Year Variance Table 
(Comparison of Prior Year 
Expenditures)
Local School System: Anne Arundel

 FY 2019
Original 
Budget 

FY 2019 Final 
Budget

Revenue 7/1/2018 6/30/2019 Change % Change

Local Appropriation 687,140,500     687,809,300     668,800       0%
Other Local Revenue 54,926,200       66,127,000       11,200,800 20%
State Revenue 363,922,700     366,705,000     2,782,300   1%

Federal Revenue 84.010
Title I - Improving 
Basic Programs         11,654,400         14,299,560 2,645,160   23%

Federal Revenue 84.027

IDEA, Part B - 
Grants to States-
Passthrough         16,380,800         17,543,100 1,162,300   7%

Federal Revenue 84.173
IDEA, Part B - 
Preschool Grants               407,400               443,300 35,900         9%

Federal Revenue 84.181

IDEA, Part C - 
Infants and 
Families           1,107,700           1,120,540 12,840         1%

Other Federal Funds 12,542,200       16,306,000       3,763,800   30%
Total 1,148,081,900  1,170,353,800  22,271,900 2%
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Assurance Area Source
Expenditure 
Description

Planned 
Expenditure

Actual 
Expenditure Planned FTE Actual FTE

Standards and Assessments Unrestricted

Curriculum - 
Assessment 
Development 375,905             523,753             -                  

Standards and Assessments Unrestricted
Educational 
Research 535,923             511,282             6.0                5.0          

              911,828           1,035,035                  6.0            5.0 
Data Systems to Support Instruction Unrestricted Instructional Data 264,005             258,420             2.0                2.0          

Data Systems to Support Instruction Unrestricted
Office of Student 
Data 1,985,795          2,015,155          10.0              11.0        

Data Systems to Support Instruction Unrestricted
Special Education 
Technology 374,724             388,359             3.0                3.0          

Data Systems to Support Instruction Unrestricted

Technology - 
Programming 
Services 230,000             155,285             -                  -            

Data Systems to Support Instruction Unrestricted
Testing & 
Evaluation 2,282,074          2,157,510          9.0                10.0        

          5,136,598           4,974,729               24.0          26.0 

Great Teachers and Leaders Restricted

Improving 
Teacher Quality -
Title IIA 84.367 882,900             1,338,119          -                  5.5          

Great Teachers and Leaders Restricted
Special Education - 
Medicaid 25,000               28,982               -                  -            

Great Teachers and Leaders Unrestricted Human Resources 814,725             801,822             6.0                6.0          

Great Teachers and Leaders Unrestricted

Instructional 
Technology & 
Online Learning 1,450,370          1,739,336          7.0                7.0          

Great Teachers and Leaders Unrestricted

Professional 
Growth & 
Development 1,782,995          1,643,963          14.4              12.5        

Great Teachers and Leaders Unrestricted
Right Start 
Advisors 3,598,430          3,480,088          47.0              47.0        

Great Teachers and Leaders Unrestricted

Tuition 
Allowances & NBC 
Stipends 3,150,000          2,463,242          -                  -            

        11,704,420         11,495,552               74.4          78.0 

Change in Expenditures - Instructions: Itemize FY 2019 actual expenditures and FTE by source (CFDA for regular Title I and IDEA, 
restricted or unrestricted) in each of the assurance areas, mandatory cost of doing business, and other. 
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Turning Around Lowest Performing 
Schools Restricted

Grants, State- 
Miscellaneous 322,000             328,090             3.0                3.0          

Turning Around Lowest Performing 
Schools Restricted Judy Center 132,800             165,846             1.0                2.0          
Turning Around Lowest Performing 
Schools Restricted Striving Readers - 373,865             -                  1.0          
Turning Around Lowest Performing 
Schools 84.010 Title I 11,654,400       13,482,345       113.0           116.3      

Turning Around Lowest Performing 
Schools Unrestricted

Academic 
Achievement for 
All 5,539,330          3,809,898          73.5              42.3        

Turning Around Lowest Performing 
Schools Unrestricted

AYP Performance 
& Assignment 
Stipends 270,000             190,980             -                  -            

Turning Around Lowest Performing 
Schools Unrestricted

Behavior Supports 
& Interventions 364,817             434,893             2.0                3.0          

Turning Around Lowest Performing 
Schools Unrestricted

Elevating All  
Students 331,200             290,323             -                  -            

Turning Around Lowest Performing 
Schools Unrestricted

Equity & 
Accelerated 
Student 
Achievement 611,605             584,291             5.0                5.0          

Turning Around Lowest Performing 
Schools Unrestricted

Summer Bridge 
Programs 114,396             65,064               -                  -            

        19,340,548         19,725,595             197.5       172.5 
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Mandatory Costs of Doing Business 84.027

Special Education - 
IDEA Part B 
Passthrough 16,380,800       17,566,055       236.3           239.7      

Mandatory Costs of Doing Business 84.173

Special Education - 
IDEA Part B 
Preschool 407,400             460,265             5.0                5.5          

Mandatory Costs of Doing Business 84.181

Special Education - 
Infants & 
Toddlers Part C 1,107,700          698,044             7.7                5.3          

Mandatory Costs of Doing Business 84.367
Improving 
Teacher Quality - 791,400             273,134             8.0                -            

Mandatory Costs of Doing Business 84.365 Title III 644,500             514,870             3.0                4.0          
Mandatory Costs of Doing Business 84.424 Title IV - 339,674             -                  -            
Mandatory Costs of Doing Business Restricted STEM DoDEA - 554,642             -                  1.8          
Mandatory Costs of Doing Business Restricted Judy Center 32,200               48,990               -                  -            

Mandatory Costs of Doing Business Restricted
Perkins 
Technology 543,000             696,587             -                  -            

Mandatory Costs of Doing Business Restricted

Special Education - 
Infants & 
Toddlers State 1,127,600          1,161,580          10.6              10.9        

Mandatory Costs of Doing Business Restricted
Special Education - 
Medicaid 5,652,000          5,750,998          27.0              45.5        

Mandatory Costs of Doing Business Restricted Striving Readers - 352,506             -                  -            
Mandatory Costs of Doing Business Restricted Other Grants - 2,482,021          -                  13.4        

Mandatory Costs of Doing Business Unrestricted
Advanced Studies 
& Programs 19,108,209       21,992,162       130.8           180.0      

Mandatory Costs of Doing Business Unrestricted
Alternative 
Education 397,344             418,820             3.6                2.6          

Mandatory Costs of Doing Business Unrestricted
Alternative 
Programs 9,285,365          9,510,278          116.0           116.1      

Mandatory Costs of Doing Business Unrestricted

Basic Classroom 
Instructional 
Materials & 
Textbooks 18,325,387       17,179,335       -                  -            

Mandatory Costs of Doing Business Unrestricted
Business 
Operations 10,139,176       9,245,459          82.0              79.0        

Mandatory Costs of Doing Business Unrestricted Charter Schools 14,908,700       14,853,224       -                  
Mandatory Costs of Doing Business Unrestricted Contract Schools 19,603,001       19,278,530       -                  

Mandatory Costs of Doing Business Unrestricted
Curriculum & 
Instruction 13,735,644       13,547,006       89.7              97.0        

Mandatory Costs of Doing Business Unrestricted
English Language 
Acquisition 9,063,706          8,575,065          123.2           125.5      

Mandatory Costs of Doing Business Unrestricted

Facil ities, 
Planning & 
Construction 3,515,700          6,046,419          38.0              40.0        

Mandatory Costs of Doing Business Unrestricted Fixed Charges 221,475,669     215,865,212     -                  -            
Mandatory Costs of Doing Business Unrestricted Guidance 20,396,105       19,434,758       265.7           261.3      
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Mandatory Costs of Doing Business Unrestricted Human Resources 6,400,046          6,322,329          55.0              54.0        
Mandatory Costs of Doing Business Unrestricted Maintenance 18,149,363       22,620,703       143.0           139.0      
Mandatory Costs of Doing Business Unrestricted Operations 67,889,900       72,563,481       794.5           777.0      

Mandatory Costs of Doing Business Unrestricted

Professional 
Growth & 
Development 330,500             319,697             -                  -            

Mandatory Costs of Doing Business Unrestricted
School & Family 
Partnerships 423,298             409,710             4.1                3.1          

Mandatory Costs of Doing Business Unrestricted
School 
Management 443,891,817     430,371,747     6,785.7        6,660.3  

Mandatory Costs of Doing Business Unrestricted
School System 
Oversight 2,511,253          2,460,183          17.0              17.0        

Mandatory Costs of Doing Business Unrestricted Special Education 50,025,725       53,608,635       177.2           176.0      
Mandatory Costs of Doing Business Unrestricted Student Services 17,307,672       16,479,484       132.2           131.2      

Mandatory Costs of Doing Business Unrestricted
Systemic 
Initiatives 667,774             664,927             6.0                7.0          

Mandatory Costs of Doing Business Unrestricted Technology 25,788,570       36,390,561       139.0           137.0      
Mandatory Costs of Doing Business Unrestricted Transportation 53,036,982       53,789,823       139.0           141.4      
Mandatory Cost of Doing Business 84.010 Title I - Transfer - 817,215             -                -          

Mandatory Cost of Doing Business 84.027

IDEA Grants to 
States - 
Passthrough - 
Transfer - (22,955)              -                -          

Mandatory Cost of Doing Business 84.173

IDEA Part B - 
Preschool - 
Transfer - (16,965)              -                -          

Mandatory Cost of Doing Business 84.181

IDEA Part C - 
Infants & Families 
- Transfer - 422,496             -                -          

Mandatory Cost of Doing Business  General Transfer -         13,824,732 -                -          

Mandatory Costs of Doing Business

Internal 
Service Fund1

Fixed Charges - 
Employee/Retiree 
Contributions to 
Health Care Fund 39,025,000       36,991,082       -                  

  1,112,088,506   1,134,862,519          9,539.3    9,470.7 
Other items deemed necessary by the 
Local Board of Education Unrestricted

Administrative 
Fees from Grants (1,100,000)        (1,739,630)        -                  

-            

         (1,100,000)          (1,739,630) -                -   
Total   1,148,081,900   1,170,353,800          9,841.2    9,752.2 
1 - Change in Budgeting Methodology per Maryland State Board of Education Opinion 14-16, which requires the Internal Service Fund (for 
Health Care) to budget within the Current Expense Fund all revenue and related expenses. However, it should be noted that there will 
never be any actual revenue and expense recorded in the Current Expense Fund against this source.
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1.1A: Current Year Variance Table
Local School System: Anne Arundel

Revenue Category
Local Appropriation $733,315,800
Other Local Revenue 58,955,000          
State Revenue 395,851,700       
Federal Revenue 84.388: Title I - School Improvement 13,932,000          

84.027: IDEA, Part B 16,821,300          
84.173: IDEA, Part B - Preschool Grants 421,500               
84.181: IDEA, Part C - Infants and Families 1,153,400            

-                        
Other Federal Funds 14,316,000          
Other Resources/Transfers -                        
Total $1,234,766,700

FY 20 Budget

Expenditures: Source Amount FTE
          445,820                 -  
          577,485           6.00 

 $         1,023,305           6.00 

Expenditures: Source Amount FTE
          285,846           2.00 
       2,092,992         11.00 
          390,252           3.00 

          295,000                 -  

       2,377,730           9.00 
 $         5,441,820         25.00 

Expenditures: Source Amount FTE
       1,683,900           5.50 
             20,000                 -  
          901,661           6.00 
       1,925,825           9.00 
       1,883,177         14.50 
       3,782,069         47.00 
       2,897,520                 -  

 $       13,094,152         82.00 

Instructional Technology & Online Learning Unrestricted
Professional Growth & Development Unrestricted
Right Start Advisors Unrestricted

Unrestricted

Curriculum - Assessment Development Unrestricted
Educational Research Unrestricted

Instructional Data Unrestricted

Tuition Allowances & NBC Stipends Unrestricted

Section B - Standards and Assessments
Reform Area 1: Adopting standards and assessments that prepare students to succeed in college and the workplace and to 
compete in the global economy.  

Instructions: Itemize expenditures by source (CFDA for regular Title I and IDEA, restricted or unrestricted) in each of the 
assurance areas, mandatory cost of doing business, and other. 

Section C - Data Systems to support instruction
Reform Area 2: Building data systems that measure student growth and success, and inform teachers and principals about how 
they can improve instruction.

Section D: Great Teachers and Leaders
Reform Area 3: Recruiting, developing, rewarding, and retaining effective teachers and principals, especially where they are 
needed most.

Office of Student Data Unrestricted
Special Education Technology Unrestricted

Technology - Programming Services Unrestricted

Testing & Evaluation Unrestricted

Improving Teacher Quality -Title IIA 84.367 Restricted
Special Education - Medicaid Restricted
Human Resources

ESSA Annual Report 2019 19 Anne Arundel County Public Schools



Expenditures: Source Amount FTE
          444,300           2.00 
          458,900           5.50 
          449,700           1.00 
     13,932,000       125.25 
       4,501,232         42.75 
          270,000                 -  
          468,174           3.00 
          446,476                 -  
          703,628           6.00 
          129,650                 -  

 $       21,804,060       185.50 

Judy Center Restricted

Summer Bridge Programs Unrestricted

Behavior Supports & Interventions Unrestricted
Elevating All  Students Unrestricted
Equity & Accelerated Student Achievement Unrestricted

Title I CFDA: 84.010
Academic Achievement for All Unrestricted
AYP Performance & Assignment Stipends Unrestricted

Grants, State- Miscellaneous Restricted

Striving Readers 84.371 Restricted

Section E: Turning Around the Lowest Achieveing Schools
Reform Area 4: Turning around our lowest-achieving schools
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Expenditures: Source Amount FTE
          253,300                 -  
             46,100                 -  
          682,800                 -  
     16,821,300       240.08 
          421,500           5.50 
       1,153,400           7.43 
       1,161,700         10.89 
       5,790,000         46.54 
          613,900           4.00 
          843,500                 -  
             53,300                 -  
             50,300                 -  
          384,000           9.00 
     25,343,867       203.25 
       1,022,817           3.57 
     10,597,140       118.10 
     16,638,803                 -  
     10,550,615         81.00 
     15,235,900                 -  
     20,612,100                 -  
     14,828,488         93.87 
     11,517,628       163.83 
       3,916,833         40.00 
  229,962,249                 -  
          483,200                 -  
     22,921,977       282.70 
       6,634,893         57.00 
     19,000,200       143.00 
     71,278,008       801.50 
          383,739                 -  
          373,279           3.10 
  477,248,186   6,954.76 
       2,898,502         17.00 
     56,670,345       188.59 
     19,137,512       149.20 
          767,219           7.00 
     27,959,181       144.00 
     58,690,982       141.00 
     41,554,600                 -  

 $ 1,194,503,363   9,915.91 

Expenditures: Source Amount FTE
     (1,100,000)                 -  

 $        (1,100,000)                 -  
Total 1,234,766,700$  

Administrative Fees from Grants Unrestricted

Title IV Restricted

Striving Readers 84.371 Restricted
Other Federal Grants 93.600 Restricted

Concentration of Poverty Restricted

Food Services Unrestricted

Systemic Initiatives Unrestricted
Technology Unrestricted
Transportation Unrestricted

School System Oversight Unrestricted
Special Education Unrestricted

Fixed Charges - Employee/Retiree Internal Service Fund

Guidance Unrestricted

English Language Acquisition Unrestricted
Facil ities, Planning & Construction Unrestricted
Fixed Charges Unrestricted

Student Services Unrestricted

Professional Growth & Development Unrestricted
School & Family Partnerships Unrestricted
School Management Unrestricted

Human Resources Unrestricted
Maintenance Unrestricted
Operations Unrestricted

Charter Schools Unrestricted
Contract Schools Unrestricted
Curriculum & Instruction Unrestricted

Alternative Programs Unrestricted
Basic Classroom Instructional Materials & Unrestricted
Business Operations Unrestricted

Title III Restricted

Advanced Studies & Programs Unrestricted
Alternative Education Unrestricted

Special Education - Infants & Toddlers Part C CFDA: 84.181
Special Education - Infants & Toddlers State Restricted
Special Education - Medicaid Restricted

Perkins Technology Restricted
Special Education - IDEA Part B Passthrough CFDA: 84.027
Special Education - IDEA Part B Preschool CFDA: 84.173

Improving Teacher Quality -Title IIA 84.367 Restricted
Judy Center Restricted

Tables are not intended to be completed in accordance with GAAP.  Add lines if necessary.

Mandatory Cost of Doing Business: Please itemize mandatory costs not attributable to an assurance area in this category.  Refer 
to the guidance for items considered mandatory costs.

Other: Please itemize only those expenditures not attributable to an assurance area or mandatory costs in this category.  
Transfers should be included in this section.
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AREAS OF FOCUS 
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Local ESSA Consolidated Strategic Plan 
Reporting Requirements 

Area of Focus #1: School Quality and Student Success 

Analysis: 

The first Driving Value of the AACPS Strategic* Plan, All Means All” sets the tone for our commitment that 
ALL students, families, employees, and community members must feel welcome in and valued members of all 
schools**. Historically, academics have received the bulk of the attention in schools seeking to improve and 
to increase student performance in attempts to eliminate gaps.. However, meaningful progress can be made 
and goals met or surpassed with greater ease when all stakeholders feel a sense of belonging; without such, 
attempts at improvement rarely reap benefits. As a part of this driving value, AACPS has focused on 
increasing the percentage of students, families, staff, and partners who report feeling like a valuable member 
of the school or school system community and increasing the percentage of students who report that AACPS 
staff care for and support them. Especially as greater numbers of families experience poverty or trauma, the 
urgency has come to the forefront. Hence, the AACPS Strategic Plan also includes indicators that seek to 
increase the use of restorative practices in schools and offices as well as increasing the number of stories staff 
and students are able to share about one another’s life experiences. 

See Appendix A: AACPS’s Strategic Plans Values & Indicators 
See Appendix B: AACPS’s Educational Equity Statement 

Prior to the availability of the climate survey MSDE created to be used by all LEAs, AACPS administered the 
MDS3 Climate Survey. The district results for elementary schools for the MDS3 Climate Survey show 
responses from students related to how cared for they feel. This data shows the focus on relationships and 
connectedness. In 2016-17, 95.1% of students surveyed agreed or strongly agreed that their teachers care 
about them. In 2017-18 data revealed that 95% of elementary students and 77% of secondary students shared 
the same feeling. In 2017-18, 86% of elementary students and 68% of secondary students felt like they 
belonged at their schools. In addition, 86% of elementary and 67% of secondary students expressed that there 
was someone at school they could talk to about personal problems, and 92% of elementary and 73% of 
secondary students said that teachers listen when students have something to say. 

The district results for secondary schools for the MDS3 Climate Survey show responses from students and 
staff related to feeling as though they belong at the school. This data also shows the focus on relationships and 
connectedness. Data available from 2016-17 showed 67.9% of Spanish- speaking students surveyed agreed or 
strongly agreed that they felt like they are part of the school, as compared to 80.8% of English-speaking 
students for the 2016-17 school year. (Data was not captured in 2018 from Spanish-speaking students.) 

See Appendix D: Data Ranges for Areas of Focus 
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Root Causes: 
 

Feeling comfort and connected to school is the foundation of achieving school success. In order for students 
to feel connected, AACPS must continue to create welcoming school environments and will continue to do 
through professional development and training. 

 
One of the root causes that impacts school quality and student success is a skill deficit in social-emotional 
learning for some students. Increasing numbers of students experience challenges at home or in the 
community which may contribute to behaviors preventing them from being able to engage fully in learning. 
From students living in poverty, with a friend or relative suffering from substance addiction, or who have 
experienced stressful situations in the community, many youngsters come to school unprepared to participate. 
Whether we consider Maslow’s Hierarchy of Needs or Dimensions of Learning, traditional studies and 
philosophies emphasize that students must trust and feel comfortable before they are able to learn. Students 
need support in developing the social and emotional skills to deal with difficult situations that may arise inside 
and outside of the school building. For that reason, AACPS has focused on social-emotional learning 
initiatives to support the mental well-being of students. A system-wide initiative engages every staff member 
at every school to strengthen their skills in building relationships with ALL students.  As a part of the Office 
of Equity and Accelerated Student Achievement’s annual professional development series (4 annual 
professional development days), staff in every school learned about the signs and behaviors of students living 
in trauma and the strategies to support those students. 
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Local ESSA Consolidated Strategic Plan 
Reporting Requirements 

 
Area of Focus # 1: School Quality and Student Success 

 
Goals Objectives Identify priority 

strategies and/or 
evidence-based 
interventions 

Timeline Funding 
Source 

(s) 

How will you evaluate 
the effectiveness of 
intervention(s) & 
strategies. How will you 
use an equity (EQ) lens 
in the evaluation? 

 
The following means 
of evaluation will be used 
to determine the success 
for all of the strategies. 

 
To increase the 
social, 
emotional, and 
mental well- 
being of 
AACPS 
students. 

 
To increase the percentage of 
students...who report feeling like a 
valuable member of the school or 
school system community 
(Indicator #1) and to increase the 
percentage of students who report 
that AACPS staff care for and 
support them (Indicator #2). 

 
Implementation of 
Tier I Social Skills 
Development 
Initiative, including 
Second Step 
curriculum in 40 
elementary schools, 
CSEFL (Center of 
Social Emotional 
Foundations for Early 
Learning), and 
Calming Kits for all 
Kindergarten 
Classrooms 

 
Social-emotional 
learning focus in the 
middle school 
advisory curriculum. 

 
On- 
going 

 
Title IV Pt. 
A 

 
Decrease in discipline 
referrals for ALL 
students with special 
attention to students 
groups who receive more 
referrals. (EQ) 

 
 
 
 
 
 
 
 
 

Increase in attendance 
and academic 
achievement for ALL 
students with special 
attention to student 
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  Introduction of the 

required Global 
Citizenship Course 
for 9th graders to 
learn about our 
similarities and 
differences and to 
build skills in civil 
discourse. 

 
 
Pilot of social- 
emotional learning 
advisory period at 
Arundel High School. 

 
Implementation of 
the core counseling 
curriculum at all 
levels. 

 
Group counseling 
provided as a Tier II 
intervention by 
school counselors, 
school psychologists, 
and school social 
workers. 
Increased training for 
and implementation 
of Restorative 
Practices, including 
Community and 
Restoration Circles in 
schools. 

  
 
 

School 
Safety Grant 

 
 
 
 

Local 
Funding 

 
 
 
 
 
 
 
 
 

Heroin and 
Opioid 
Grant 

groups who 
underperform their 
peers. 

 
Review of 2019-20 
Climate Survey data will 
show increase in 
The percentages of 
students who feel like 
valuable members of the 
school and that AACPS 
staff care for and support 
them (Indicators 1 & 2). 
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  Calming kits and 

training provided to 
all Kindergarten 
teachers. 

 
Family Involvement 
Conference brings 
families, community 
members and 
educators together to 
share ideas and 
address issues that are 
vital to the academic 
success and overall 
well-being of 
children twice 
annually. 

 
Four Unity Days to 
emphasize inclusion 
and kindness. All 
AACPS staff and 
students wear orange 
as our sign of unity. 

 
Four professional 
Development days 
through the Office of 
Equity and Advanced 
Student Achievement 
train staff members to 
recognize signs of 
trauma in students, 
eliminate inherent 
bias, and increase 
equitable practices. 
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  Increased fidelity and 

implementation of 
Collaborative 
Decision Making 
(CDM) Teams in 
elementary and 
middle 
schools. CDM 
provides structures 
and resources for 
teams to track success 
for tiered 
interventions for 
academic and 
behavioral areas in 
which students are 
not meeting their 
potential. 

 
A task force 
will examine ways to 
continue to address 
the social and 
emotional needs of 
children.. 

 
Increase the use of 
restorative practices 
in schools and offices 
(Indicator #3). 

 
Increase the 
percentage of 
students involved 
annually in clubs, 
organizations, 
competitions, or other 
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  co-curricular 

offerings. 
 
To enhance the school 
system’s ability to 
address social and 
emotional health needs 
of students, the budget 
includes 18 additional 
school counselors, 
eight additional school 
psychologists, six 
additional social 
workers, and three 
additional pupil 
personnel workers. 
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Area of Focus #2: Elementary Literacy 

Description: 

Analysis: 

AACPS is committed to providing students with the knowledge and skills to become productive members of 
society that make positive contributions to their communities. AACPS values the role that literacy plays in the goal. 
Years of research confirms that students who are not reading by the end of third grade are likely to drop out of high 
school. Systemic and national data confirms that race, socio-economic status and more continue to account for 
achievement gaps in the area of literacy. The first two Values of the AACPS Strategic Plan** are, “All Means All” 
and “All Students are Prepared for College, Career, and Community.” Therefore, two indicators on the Strategic 
Plan focus on literacy: #5. Increase the percentage of students who read on or above grade level by the end of 
second grade and #6. Increase the percentage of students who meet or exceed expectations on standardized reading, 
language arts, and mathematics assessments. Both Indicators support AACPS’s Driving Values. 

** See Appendix A: AACPS’s Strategic Plan’s Values & Indicators 
*See Appendix B: AACPS’s Educational Equity Statement

AACPS uses the Fountas and Pinnell Benchmark Assessment System to determine students’ reading proficiency in 
grades K-5. This data is used to measure success on the indicator that reads, “Increase the percentage of students 
who read on or above grade level by the end of second grade”. According to the spring 2018 Fountas and Pinnell 
Benchmark Assessment System data, 23% of students in grades K-2 finished the year reading below grade level. 
According to spring 2019 Fountas and Pinnell Benchmark Assessment System data, 29% of students in grades K- 2 
finished the school year reading below grade level. Further analysis shows 47% of FARMS, 62% of English 
Learners (Els) and 63% of Students with IEPs (SPED) students ended the year reading below grade level. 
Furthermore, 26% of kindergarteners, 32% of first graders and 26% of second graders ended the 2018-2019 school 
year reading below grade level. Analysis of historical data shows that first grade consistently has the highest 
percent of students reading below grade level at the end of the year. 

Since all students in grades 3-5 take the ELA PARCC assessment, annual PARCC data is used to measure success 
on the indicator that reads, “Increase the percentage of students who meet or exceed expectations on standardized 
reading, language arts, and mathematics assessments”. According to the 2018 PARCC data, 52% of third through 
fifth graders in AACPS did not meet expectations (PLD 1/2/3). Based on the 2018 PARCC data, 21% of third 
graders, 25% of fourth graders and 37% of fifth graders scored proficient in language conventions. According to the 
2019 PARCC data, 52% of third through fifth graders in AACPS did not meet expectations (PLD 1/2/3). Only 11% 
of Students with IEPs and ELs scored proficient. 

See Appendix D: Data Ranges for Areas of Focus 
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Root Causes: 
 

Root Cause for K-2: AACPS had continued to use a curriculum that was developed prior to the release of the 
College and Career Readiness Standards to teach the Foundational Literacy Skills (FLS) Standards. In August 2018, 
AACPS adopted a new curriculum to address the FLS Standards. K-2 teachers began to implement the program this 
past school year. Additionally, students in grades K-2 are limited in time to read books of choice. Curriculum 
modifications and the implementation of classroom libraries in schools with a FARMs population exceeding the 
county average, now affords students opportunities to read more books of interest. 

 
Root Cause for 3-5: Although a writing curriculum was purchased and implemented systemically in grades 3-5 
over time, limited professional development was allotted to the program as well as to understanding the Language 
and Writing College and Career Readiness Standards. Through a gap analysis, missing standards were identified 
within the curriculum, and lessons were written to supplement, specifically in the area of language conventions. 
Genre, task, and grade-specifics rubrics were also developed. Teachers will continue to receive professional 
development on how best to utilize these rubrics throughout the 2019-2020 school year. 

 
Root Cause for K-5: Schools continue to demonstrate the need for support in analyzing data and placing students 
in tier 2 and tier 3 interventions tailored to their specific deficits in the area of reading. AACPS created an 
Intervention Placement Tool to support schools with placing students in interventions that address their needs as 
readers, more effectively prescribing intervention for the diagnosed need. 
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Area of Focus # 2: Elementary Literacy 
 

 
 
Goals: 

 
 
Objectives: 

Identify priority 
strategies and/or 
evidence-based 
interventions: 

 
 
Timeline: 

Funding 
Source: 

 
LF = Local 

Funding 

How will you evaluate the effectiveness 
of the intervention(s) / strategies? How 
will you use an equity (EQ) lens in your 
evaluation? 

 
Indicator # 5 from 
the AACPS 
Strategic Plan: 
Increase the 
percentage of 
students who read 
on or above grade 
level by the end of 
second grade. 

 
Build a strong 
foundation in the 
areas of phonemic 
awareness and 
phonics. 

 
Implement a new 
Foundational Literacy 
Skills program in 
grades 
K-2. 

 
8/2019- 
6/2020 

 
Local funding 

Analyze Fountas & Pinnell Benchmark 
Assessment Data for ALL students, 
twice yearly to monitor progress with 
focus on student groups in the gap (EQ). 

Close the 
achievement gap 
in reading for all 
students who have 
not met grade level 
expectations. 

Hire 10 Early 
Intervention Teachers 
to deliver evidence- 
based interventions to 
below-level readers in 
grades K-2 at the 10 
schools with the 
highest percent of 
below-leveled readers. 

8/2019- 
6/2020 

Kirwan Analyze Fountas & Pinnell Benchmark 
Assessment Data for ALL students, 
twice yearly to monitor progress with 
focus on student groups in the gap (EQ). 

Increase student 
engagement in 
reading. 

Purchase and 
implement first grade 
classroom libraries in 
all elementary schools 
that exceed the county 
FARMs average. 

9/2018- 
6/2020 

Striving 
Readers Grant 

Analyze Fountas & Pinnell Benchmark 
Assessment Data for ALL students, 
twice yearly to monitor progress (EQ). 

 
Classroom library monitoring 
implementation tool 

Ensure students 
are placed in 
interventions that 
address their 
specific deficits in 
identified area of 
reading. 

Implement a systemic 
intervention placement 
tool to guide schools in 
ensuring the selected 
intervention program 
addresses the student’s 
identified deficits in 
reading. 

1/2019- 
6/2020 

N/A Progress monitor growth of students 
enrolled in interventions using the 
intervention-specific progress 
monitoring tool in the recommended 
timeframe with focus on student groups 
in the gap (EQ). 
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Indicator # 6 from 
the AACPS 
Strategic Plan: 
Increase the 
percentage of 
students in grades 
3-8 who meet or 
exceed 
expectations on 
standardized 
reading, language 
arts, and 
mathematics 
assessments 

Increase student 
proficiency in the 
area of writing. 

Implement standard- 
based, grade and 
genre-specific writing 
rubrics. 

 
Develop convention 
mini lessons to 
supplement the core 
writing curriculum. 

8/2019- 
6/2019 

N/A Analyze writing data from locally 
developed quarterly assessments (three 
times per year) and MCAP V with focus 
on student groups in the gap (EQ). 

Ensure students 
are placed in 
interventions that 
address their 
specific deficits in 
the area of 
reading. 

Implement a systemic 
intervention placement 
tool to guide schools in 
ensuring the selected 
intervention program 
addresses the student’s 
deficits in reading. 

1/2019- 
6/2020 

N/A Progress monitor growth of students 
enrolled in interventions using the 
intervention-specific progress 
monitoring tool in the recommended 
timeframe with focus on student groups 
in the gap (EQ). 
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Area of Focus #3: Middle School Mathematics 

Description: 

Analysis: 

The first 2 Driving Values of AACPS’s Strategic Plan** - ALL MEANS ALL and Ready, Set, Launch-demonstrate 
our commitment to providing all students with the knowledge and skills to become productive members of society 
who make positive contributions to their communities. AACPS appreciates the urgent role that mastery of math 
skills plays in the goal. Indicator #6** of the AACPS Strategic Plan seeks to “Increase the percentage of students in 
grades 3-8 who meet or exceed expectations on standardized …mathematic assessments.”  AACPS’s Middle 
School Mathematics requires effective teaching to engage students in meaningful learning through individual and 
collaborative experiences that promote sensemaking of mathematical ideas and reasoning. AACPS aims to 
eliminate gaps in achievement by providing equitable access for all students - not a select few - to rigorous hands- 
on mathematical experiences that develop conceptual understanding and procedural fluency. Efforts in trying to 
close existing learning gaps, operate under the premise that ALL students can learn mathematics at high levels. 

The intentional focus is to increase students’ knowledge and skills in math as measured by performance levels on 
MCAP. Historically, students have struggled with math due to the complexity of the content and processes.  In 2015 
AACPS identified middle school mathematics as an intentional focus because only 29.3% of district students 
earned a Performance level descriptor of 4/5. While district students demonstrated a 4.4% improvement from 2015– 
18, they experienced a 1.6% decrease in 2019. Thereby, middle school mathematics remains an intentional focus in 
AACPS. 

** See Appendix A: AACPS’s Strategic Plan’s Values & Indicators 
*See Appendix B: AACPS’s Educational Equity Statement

Since each LEA is measured by performance on MCAP, AACPS has chosen to use the data to justify the need for 
the Area of Focus #3: Middle School Mathematics. 

The 2019 MCAP administration for AACPS’ grades 6 – 8, excluding Algebra I, had 32.1% of the overall student 
population score a PLD level of 4/5, a 1.6% decrease from the previous year. 

Performance measured on MCAP for grade 6 dropped 2% from 2018 – 2019. Performance measured for grade 7 
dropped 2.5%, but the performance measured for grade 8 increased 0.7%. 

Furthermore, amidst the decrease in performance, gaps remain among the student groups. White students perform 
11.8%, Asian students perform 19.5%, and Multi-racial students 1.6% higher than the county. In contrast African 
American students perform 18.2%, Hispanic students perform 13.5%, and FARMS students perform 15.8% below 
the county average. 

See Appendix D: Data Ranges for Areas of Focus 
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Root Causes: 
 

Root causes include misplacement of students into math courses from elementary articulation, misalignment of 
rigorous formative through summative assessments, and inequities in instruction around the teaching and delivery 
of mathematics, especially when the instructors are provisional, first-year or long-term substitute teachers. 

 
AACPS is addressing appropriate scheduling by strictly adhering to the criteria for placement, vertical teaming 
between elementary and middle schools to discuss the difference between an “on grade level” course and an 
“accelerated course”, and partnering with the Offices of School Performance and School Counseling to support all 
stakeholder’s understand the vital importance of appropriate placement and access for all. 

 
The AACPS Mathematics Office has created 36 common assessments for each course in grades 6 - 8 that are 
aligned in rigor to the district assessment aligned to MCAP. All teachers will now be able to focus on instructional 
strategies with all students that universally prepare them for the rigor on the aligned assessments. Department 
chairs provide strategies to help teachers scaffold instruction so that all students can meet the standards. 
 
A collaborative planning resource binder has been created that includes protocols to help drive best practices 
around instruction. Additionally, multiple professional development opportunities have been created and provided 
to teachers during school, after school, on Saturdays, and as well as during the summer. To ensure equitable 
teaching for all students in all schools, these professional development sessions (especially for provisional, first-
year or long-term substitute teachers) go in depth in mathematical content, pedagogy and student engagement, as 
well as content teaching strategies that promote conceptual understanding. Mentoring and Coaching to support 
collaborative planning and implementation will be provided and leadership will observe for skill acquisition and 
implementation.  Teacher survey responses regarding increased mastery of content and pedagogy, along with 
improvement in student performance, will demonstrate effectiveness of professional learning. 
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Area of Focus # 3: Middle School Mathematics 
 

 
 
Goal(s): 

 
 
Objectives: 

 
Identify priority strategies 
and/or evidence-based 
interventions: 

 
 
Timeline: 

 
Funding Source 
(s): 

How will you evaluate the effectiveness 
of the intervention(s) / strategies? How 
will you use an equity (EQ) lens in your 
evaluation? 

Indicator #6 on the 
AACPS Strategic 
Plan: Increase the 
percentage of 
students in grades 3 
– 8 who meet or 
exceed expectations 
on standardized 
reading, language 
arts, and 
mathematics 
assessments. 

To mitigate gaps in 
foundational learning 
to access grade level 
content. Identified 
students are those who 
have scored a 
Performance Level 
Descriptor [PLD] of 1 
or 2 on their previous 
years’ state 
assessment. 

Implement new math 
intervention [Math 180] with 
fidelity for grades 6 – 8. 

8/26/19 – 
6/17/20 

Local Funding Analyze math inventory growth data 
compared to end of year data from 
MCAP with particular attention to 
student subgroups. [Of the 443 students 
in math intervention, 12.87% are ELL, 
13.77% are Special Education, 19.86% 
are Hispanic, 4.29% are Multi-racial, 
18.51% are African American, and 
35.67% are economically 
disadvantaged.] (EQ) 

To increase teacher 
capacity around 
content knowledge to 
ensure rigor for all 
students. 

Provide FTE funding to 
middle schools to allow all 
mathematics department 
chairs to be non-teaching in 
order to better support 
teachers through the 
facilitation of Collaborative 
Planning and pushing in to 
model best practices in the 
classrooms. 

8/26/16 – 
6/17/20 

Local Funding Analyze the department chairs’ SMART 
goals that target students in the gap by 
conducting walk throughs to ensure 
fidelity of curriculum implementation 
and equitable rigor. (EQ) 
 

To decrease inequities 
in instruction around 
the teaching and 
delivery of 
mathematics. 

Create a collaborative 
planning resource binder for 
department chairs and 
facilitate professional 
learning around the provided 
resources to all content area 
coordinators. 

8/26/19 – 
6/17/20 

Local Funding Analyze survey data from teachers 
around the impact of the learning that 
occurred during their collaborative 
planning sessions and professional 
learning opportunities. Teacher 
survey responses regarding increased 
mastery of content and pedagogy, 
along with improvement in student 
performance will demonstrate 
effectiveness of professional 
learning. 

Provide professional learning 
opportunities for grades 5 – 6 
teachers during school, after 
school, and on Saturdays 

8/26/19 – 
6/17/20 

Title 2 
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  Provide a Number Talks 
Cohort for teachers to learn 
strategies around teaching 
number sense. 

8/26/19 – 
6/17/20 

Local Funding  

Provide professional learning 
opportunities for teachers 
during school and after 
school. 

8/26/19 – 
6/17/20 

Local Funding 

Indicator #6 on the 
AACPS Strategic 
Plan: Increase the 
percentage of 
students in grades 3 
– 8 who meet or 
exceed expectations 
on standardized 
reading, language 
arts, and 
mathematics 
assessments. 

To close the 
achievement gap 
among student groups 
[African American, 
multi- racial, Hispanic, 
special education, and 
economically 
disadvantaged 
students] in 
mathematics. 

Create 36 common 
assessments for each course 
in grades 6 – 8 that are 
aligned in rigor to the district 
assessment that is aligned in 
rigor to MCAP. 

8/26/19 – 
6/17/20 

Local Funding Analyze student performance of groups 
that fall in the gap on Mathematics 
MCAP in the Spring of 2019. (EQ) 

To provide access and 
opportunity for all 
students to access 
content they are ready 
for and will be 
successful with. 

Implement a systemic 
equitable articulation process 
for mathematics students. 
Students are placed into 
math classes where they can 
be most successful and 
provided the most support. 

8/26/19 – 
6/17/20 

Local Funding Analyze placement audits to ensure 
students are correctly placed and if not 
correctly placed, request that they be 
rescheduled. (EQ) 

Ensure students are 
placed in an 
intervention that 
addresses their specific 
deficits in the area of 
mathematics. 

Implement a systemic 
equitable intervention 
screening tool. Purchased a 
mathematics screening tool 
that identifies gaps in 
students content knowledge 
to better provide targeted 
support. Rather than 
determined by teachers 
where “implicit biases” 
impact identified students for 
math interventions. 

8/26/19 – 
6/17/20 

Local Funding Progress monitor growth of students 
enrolled in the intervention using the 
math inventory tool specific to progress 
monitor mathematics. (EQ) 

 Increase positive 
relationships with the 
community by 

Create, distribute, and post 
on our website unit 
newsletters for parents both 

8/26/19 – 
6/17/20 

Local Funding Monitor the number of clicks on the 
website of parents accessing the 
newsletters (both in English and 
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 supporting parents’ 
understanding around 
mathematics 
instruction. (EQ) 

in English and Spanish for 
each mathematics course in 
grades 6 – 8. (EQ) 

  Spanish) and the number of events 
where the newsletters are being 
distributed. (EQ) 
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Area of Focus #4: Readiness for Post-Secondary (9th grade success) 

The first 2 Values of Anne Arundel County Public Schools’ Strategic Plan - All Means All and Ready Set Launch 
anchor the 17 Indicators (goals) to eliminate all gaps and elevate all students*. With these values guiding our work we 
are aware that research states that 10% of 9th grade students who are not promoted to 10th grade in one year are likely 
to drop out of school and/or not graduate along with other students in their cohort. In addition, 9th graders who fail to 
achieve the required credits in order to advance are also at risk of not achieving Post-Secondary Success. Hence, 
Indicator #9 of the AACPS Strategic Plan seeks to “Increase the percentage of 9th graders who matriculate to 10th 
grade status after one year.” ** 

The leaders within 12 comprehensive high schools and 2 alternative schools, as well as leadership within Central 
Office, have identified Indicator #9, have aligned School Improvement Plans (SIPs), revised master Schedules and 
teaching assignments, and have intentionally dedicated multiple additional initiatives to support the promotion of 9th 
graders. The diverse populations and data for each high school drive the specific work schools are implementing to 
increase the success of 9th graders within their buildings. 

Focusing on 9th grade students, we promote access to rigorous and engaging coursework that aligns with student 
interests while ensuring academic success in their first year of high school. Additionally, through our advisory 
programs, community circles, and restorative justice response to harm, we teach coping skills and build student 
capacity to navigate challenging social and emotional situations that occur throughout high school, but more commonly 
during 9th grade, a year of transition for these youth. Through intentional, strategic, and structured support systems that 
encapsulate the academic, social, and emotional needs of our students, we are creating an environment in which 9th 
graders - can experience success in high school. In fact, the 4 Indicators within the first Value of the Strategic Plan each 
address establishing relationships and creating a sense of belonging and feeling like a valued member of the school 
community. The AACPS Strategic Plan puts relationships first in order to open doors to the academic work to be 
accomplished. Without one, the other may never occur. 

** See Appendix A: AACPS’s Strategic Plan’s Values & Indicators 
*See Appendix B: AACPS’s Educational Equity Statement
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Analysis: 
 

Research indicates that 10% of students at the 9th grade level who do not promote in one year are more likely to drop 
out or not graduate with their peers. This is critical information as we look at school data- retention rates, attendance, 
discipline, early warning indicators- in order to provide students with individual yet multi-tiered support in and outside 
of the schoolhouse. Administration and staff are responsible for the development of the whole child inclusive of 
academic achievement, social development and self-regulation strategies. 

 
In addition to the early warning indicators, AACPS noted the discrepancies in the ESSA House matriculation rate for 
ninth graders. Although AACPS earned 4.2 out of 5 possible points overall; the following student groups scored below 
the county average: African American (4.1), Economically disadvantaged (3.5), Hispanic/Latino (3.5), Special 
Education (3.2) and English Learners (1.6). In the school year 2018-2019, the definition used to track 9th grade 
promotion was all 1st time 9th graders enrolled in AACPS by September 30 and completed the school year in AACPS. 
Promotion was defined by earning 6 or more credits by the end of 9th grade. Similar gap discrepancies were also noted 
in student groups using this definition. The following student groups fall below the county average of 96.05% 
promotion rate: African American (94.76), Hispanic/Latino (94.17), EL (94.57), Farms (91.57), Special Education 
(91.80). While AACPS is committed to increasing the success rate for all 9th graders, the data reflects an urgency to 
increase focus on students who make up the groups noted. Indeed, all indicators within Value I (All Means All) as well 
as Indicator #9 within Value II (Ready Set Launch) of the Strategic Plan, remind us of the imperative. 

 
Our master schedules are built to support common collaborative planning meetings in which core area teachers meet 
during the school day for lesson alignment and student data analysis. A major contributor to the increased success of 
our 9th grade students was stronger alignment and consistent expectations among core area teachers in Math, English, 
Social Studies, Science, and World Classical Language. 

 
As we look forward to the 2019-20 school year, there is a concerted effort to continue to support our students 
academically through collaborative planning for teachers, while building in problem solving skills and emotional 
resiliency via advisory, community building circles, and response to harm circles. Additionally, by intentionally 
celebrating our 9th graders who are meeting the challenges of high school with success and celebrating those who were 
promoted with a recognition event, we are building a culture of academic excellence. 

 
See Appendix D: Data Ranges for Areas of Focus 

 
Root Causes: 

 

The 9th grade year, with youngsters experiencing personal changes, brings a larger school setting in which students 
move between classrooms and teachers; they are generally no longer a member of a “team” with common practices and 
monitoring. The teens must learn to adjust and cope and muster more independence and responsibility while 
experiencing greater freedom than they have ever had before. These students must learn to navigate a new system of 
procedures as well as the many social pressures that exist today. Furthermore, students within these groups may face 
personal family challenges, may face language barriers or interrupted instruction, or may be struggling to achieve 
despite accommodations to meet their learning needs. 

 
As a school system, we work collaboratively to ensure that every 9th grade student is connected (co- and extra- 
curricular) and develop relationships in order to support the sense of belonging. (In fact, Indicator #14 of the Strategic 
Plan seeks to “Increase the percentage of students involved in clubs and organizations.”) The power behind knowing 
every students’ story is a major indicator/factor for ensuring academic success, social and self-regulation development. 
Generally, the number of 9th grade discipline referrals is disproportionately higher than the number for 
upperclassmen. This is a direct reflection of the increased sense of accountability imposed upon them as they adjust to 
high school along with their inconsistent ability to manage conflict. Multiple programs in schools provide opportunities 
for students to learn coping skills for behavior and for independence; and a new required course for 9th graders - Global 
Community Citizenship - is designed to learn about similarities and differences and build skills for civil discourse. 
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Ninth grade students often have very little flexibility in their schedules due to the demands of high school graduation 
requirements. School leaders believe that it is paramount that we work with individual students to find at least one class 
or activity that supports and develops the passion of the student. 
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Area of Focus 4: 9th Grade Promotion 
Goals Objectives Priority Strategies and or 

evidence-based Interventions 
 

(12) = all high schools 
(+) =Alternative centers 
(J. Albert Adams and 

Phoenix Center 

Timeline Funding 
Source 

(s) 
 

LF = 
Local 
Funding 

How will you 
evaluate the 
effectiveness of 
intervention(s) & 
strategies? How will 
you use an equity 
(EQ) lens in the 
evaluation? 

 
Indicator #9 of the AACPS 
Strategic Plan for the 2019-2020 
school year, AACPS will increase 
the percentage of 9th graders who 
matriculate to 10th grade status 
after one year. 

 
Ninth grade success remains the 
first step in increasing readiness 
for post-secondary success. 

 
Identify and provide 
school resources, 
professional development 
and tiered interventions to 
support targeted 9th 
graders matriculating to 
10th grade, with special 
attention to students in the 
gap (African American, 
Latino, ELs, students with 
IEPs, and those who 
are economically 
disadvantaged or 
FARMS). 

 
(12 +) Review of early 
warning indicators (data of 
rising 9th graders: 
attendance, discipline, 
grades) 

 
 
 
 
 
 
 
(12+) Regular School Team 
(RST) /Attendance meetings 

 
 
 
(12+) High & Middle 
School Counselors’ 
collaborate during Summer 
Articulation to share student 
needs. 

 
 
Summer 

 
 
 
 
 
 
 
 
 
 
 
 
On- 
going 

 
 
 

Summer 

 
 
Local 
Funding 

 
 
 
 
 
 
 
 
 
 
 
LF 

 
 
 
 

LF 

 
Counselors and 
administrators 
evaluate grades, 
attendance, discipline 
data of all incoming 
9th graders to assign 
appropriate supports 
and interventions for 
targeted students. 
(EQ) 

 
 
Multiple school 
support staff and 
agencies participate 
in RST meeting to 
recommend and 
provide resources for 
support. (EQ) 

 
 
Counselors will 
monitor targeted 
students for 
credits earned each 
semester. (EQ) 
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  (7 of 12) High schools 
support 9th grade 
matriculation on School 
Improvement Plans (SIPs). 

 
 
 
(6 of 12) High schools 
selected Indicator # 9 (from 
Indicators) to focus on 
successful matriculation to 
10th grade. 

 
 
 

(3 of 12) Through the 
Equitable Opportunities for 
Children (EOC) process, 
the Office of Equity and 
Accelerated Student 
Achievement (OEASA) is 
supporting the progress of 3 
high schools monitoring the 
academic success of 
individualized targeted 
student groups of 9th 
graders in the gap (students 
with IEPs, Hispanic, African 
American, and FARMS). 

 
 
 
 

Alternative settings support 
students unable to meet 
success in comprehensive 
high schools. (J. Albert 
Adams enrolls by parent 

 
 
 
On- 
going 

 
 
 
 

On-going 
 
 
 
 
 
 
9/2019 - 
6/2020 

 
 
 
 
 
 
 
 
 
 
 
 
On-going 

 
LF 

 
 

LF 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
 
 
 
 
 
 

LF 

School Improvement 
Team monitors 
progress of targeted 
students for credits 
earned each semester. 
(EQ) 

 
School and LEA 
leadership will 
monitor progress of 
targeted students for 
credits earned each 
semester. (EQ) 

 
 
OEASA and LEA 
leadership will monitor 
the progress of targeted 
students for credits 
earned. (EQ) 

 
 
 
 
 
 
 
 
 

Counselors and 
Administrators will 
monitor complete 
student success 
quarterly and may 
create transition plans 
for students to return to 
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  request or places students 
due to extended suspension 
and Phoenix enrolls students 
with unique special needs 
and provide engaging 
curriculum and programs). 

 
 
 
(8 of 12) School needs- 
based Alt-1 positions (full- 
time position for aspiring 
leaders) to mentor and track 
at-risk 9th graders (Special 
Ed, African American, 
Hispanic) and to advocate 
with students’ families. 

 
 
(12+) Global Community 
Citizenship (GCC) course. 
New required 9th grade 1 
semester elective to build 
civil discourse, learn about 
community and our 
similarities and differences. 

 
 
 
(6 of 12 high schools trained 
+) Community Building 
Circles to have regular, 
intentional time to connect 
with every student and to 
build connectedness and 
decrease “otherness” across 
student groups that are not 
always together. If students 
do not feel they belong to a 

 
 
 
 
 
 
 

On-going 
 
 
 
 
 
 
 
9/2019 - 
On-going 

 
 
 
 
 
 
 
2019- 
2020 
(to 
expand) 

 
 
 
LF 

 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
 
 
 
 
LF 

comprehensive least- 
restrictive setting. 

 
 
 
 
 
 

Monitor targeted 
students for complete 
student success and 
credits earned. (EQ) 

 
 
 
School and LEA 
leadership will monitor 
fidelity of 
implementation as well 
as 9th graders’ 
interactions and 
discourse for increased 
civility in schools. 

 
 
 
School and LEA 
leadership will monitor 
the impact of 
Community Building 
Circles on the 
interactions of 9th 
graders with 
colleagues, staff 
members, and the 
community. 
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  school community, they are 
far less likely to follow its 
rules or accept 
accountability when they 
break them. 

 
Additional ESOL teacher 
positions in AACPS 2019- 
20 budget in order to 
provide additional support 
for English Learners (High 
School Increases from 2018- 
19 to 2019-20 = 4.7 FTEs.) 

 
 
ESOL also provides for ELs 
to earn “original credit” in 
required electives (Health 
Ed & others.) during 
summer school. 

 
 
English 9 Curriculum 
Revision to increase 
engagement and support 
literacy includes: 100% 
skills-based instruction, 
Improved alignment to the 
standards, Increased use of 
short complex texts, 
Integrated independent 
reading time, Student choice 
in novel selection, Explicit 
instruction of the writing 
process. 

 
(12 +) New environmental 
science project-based course 
enables students to apply their 

 
 
2019 - On- 
going 

 
 
 
 
 
On-going 

 
 
 
 
 
On-going 

 
 
 
 
 
 
 
 
On-going 

 
 
 
LF 

 
 
 
 

LF 
 
 
 
 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
 
 
LF 

 
 
 
 
Leadership will 
monitor the academic 
achievement of ELs for 
credits earned. (EQ) 

 
 
 
Leadership will 
monitor the academic 
achievement of ELs for 
credits earned. (EQ) 

 
 
Teacher and school 
leadership will monitor 
targeted student 
progress on 
coursework and 
quarterly assessments 
for successful course 
completion. (EQ) 

 
 
 
 
Teacher and school 
leadership will monitor 
targeted student 
progress on 
coursework and 
quarterly assessments 
for successful course 
completion. (EQ) 
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  learning to real-world 
environmental issues and is 
designed to engage 9th 
graders with hands-on field 
trips to laboratories and 
research facilities. In addition, 
students experience local 
scientist in a speaker series 
connecting them to 
opportunities within their 
communities. 

 
 
 

(12) AVID elective cohorts 
in all high schools and 3 of 
12 implement school-wide 
AVID strategies providing 
best practices and habits of 
the mind for all students. 

 
 
 
 
(3) School-wide Middle 
Years Program (MYP) in 
the 3 International 
Baccalaureate schools to 
engage students as reflective 
and global thinkers and to 
support their work through 
individualized personal 
projects to serve the needs 
within their communities, as 
well as school community 
experiences to build a 
feeling of personal 
connection. 

On-going 
 
 
 
 
 
 
 
 
 
 
 
 

On- 
going 

 
 
 
 
 
 
 
 
Summer 

 
 
 
 
 
 
 
Spring 

 
 
 
 
 

LF 
 
 
 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
LF 

 
 
 
 
 
LF 

 
 
 
School and AVID 
leadership will monitor 
the credits, grades, and 
enrollment in rigorous 
courses for targeted 
students to prepare 9th 
graders for Post- 
Secondary Success. 
(EQ) 

 
 
School and IB/MYP 
leadership will monitor 
the progress of targeted 
students for credits 
earned and for 
completion of personal 
projects. (EQ) 

 
 
 
 
School and IB/MYP 
leadership will monitor 
the progress of targeted 
students for credits 
earned and for 
completion of personal 
projects. (EQ) 

 
 
 
Counselors will 
monitor targeted 
students for credits 
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Magnet Programs including 
IB/MYP, STEM, and 
Performing & Visual Arts 
(PVA), provide Summer 
Bridge experiences to 
initiate incoming 9th graders 
and establish a feeling of 
community. 

 
 
 
(12) Twilight School - after 
school credit recovery 
opportunity for commonly 
failed courses for 9th 
graders. 

 
 
Evening High School and 
Summer School offer credit 
recovery at satellite 
locations. 

 
 
 
 
(12 +) Compassionate 
Scheduling (designing a 
schedule to meet personal 
academic or emotional 
needs for specific students) 

 
 
(12 +) Schools close twice a 
year to host 
Parent/Teacher Conferences. 

 
Spring and 
Summer 
2020 

 
 
 
 
 
Fall and 
Spring 
Schedulin
g  

 
 

Fall and 
Spring 

 
 
 
 
On-going 

 
 
 

Late 
summer 

 
 
 
 
Spring and 
Summer 

LF 
 
 
 
 

LF 
 
 
 
 
 
LF 

 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
LF 

 
 
 
 
 
LF 

earned each semester. 
(EQ) 

 
 
Counselors will 
monitor targeted 
students for credits 
earned each semester. 
(EQ) 

 
 
 
Counselors will 
monitor targeted 
students for credits 
earned each semester. 
(EQ) 

 
 
Counselors, teachers, 
and parents/guardians 
will continue to 
communicate 
and monitor student 
success. (EQ) 

 
Individual schools 
will monitor student 
behaviors and adjust 
practices if 
warranted. (EQ) 

 
 
 
 
Counselors, teachers, 
and parents/guardians 
will continue to 
communicate 
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(12+) Incentives for students 
for attendance, academic 
improvement, citizenship, 
etc. (distinct for each school 
population). 

 
 
 
(12) 9th Grade Orientation 
(Unique August 
student/parent tours and 
introduction to opportunities 
and school culture) and 1st/ 
opening day for 9th graders 
only to attend school. 

 
 
 
(12 +) Master Scheduling of 
pre-selected teachers 
(identified for skills in 
content, pedagogy and 
relationship building) for 
9th grade courses. 

 
 
Most schools provide 
common planning for 
specified 9th Grade courses 
(Algebra 1 & English 9). 

 
 
 
(12) Reduction in class size 
for academic 9th grade 
courses. (below 30 students) 

 
 
 
 
 
On-going 

 
 
 
 
On-going 

 
 
 
 
 
2019- 

 
On- 
going 

 
 
 

2019 – 
 
On-going 

 
 
 
 
 
 
 
On- 
going 

 
 
 
LF 

 
 
 
 
 
 
LF 

 
 
 
 
 

LF 
 
 
 
 
 
 
 
 
 
 
LF 

and monitor student 
success. (EQ) 

 
 
 
School leadership will 
monitor the complete 
progress of targeted 
students. (EQ) 

 
 
 
School leadership will 
monitor the complete 
progress of targeted 
students. (EQ) 

 
 
School leadership will 
monitor the complete 
progress of targeted 
students. (EQ) 

 
School Leadership and 
Student Services will 
monitor and 
collaborate on school 
plan’s success and 
targeted student data 
and may adjust plan if 
warranted. (EQ) 

 
Counselors will 
monitor targeted 
students for 
credits earned each 
semester. (EQ) 
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(10 High Schools +) PBIS = 
Positive Behavioral 
Intervention and Supports 
establishes expectations for 
positive student and staff 
relationships and 
acknowledges aligned 
behaviors. 

 
 
Additional school counselor 
positions in AACPS 2019- 
20 budget to provide for 
individual counseling and 
academic goal setting (High 
School Increases from 2018- 
19 to 2019-20 = 6 FTEs.) 
Counselors provide lessons 
in goal setting (Naviance) 
and other academic and 
relationship building skills. 

 
(5of 12) Community 
ambassadors serve as 
conduit between school and 
community, mentors and/or 
tutor small groups of 
targeted students, support 
parents, and act as liaison 
among school 
administrators, classroom 
teachers, parents, pupil 
personnel workers, and 
guidance counselors. 

 
 
 
 
 
 
 
 
 

On-going 
 
 
 
 
 
 
 
 
 
 
 
 
On- 
going 

 
 
LF 

 
 
 
 
 
 
 
 
 
 
 
 
LF 

 
 
 
 
 
 
 
 
 
 
 
 
 

LF 

 
 
 
 
 
School leadership will 
monitor targeted 
students for complete 
success and credits 
earned each semester. 
(EQ) 

 
 
 
 
 
 
School leadership will 
monitor targeted 
students for complete 
success and credits 
earned each semester. 
(EQ) 

 
 
Staff reflect on 
individual implicit bias 
and work to refine 
personal behaviors to 
implement equitable 
practices in the school 
community. (EQ) 

 
 
Data will vary among 
participating schools 
depending upon the 
goals in the SIP and the 
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  (4 of 12) High School 
Student Support Program to 
provide opportunities for the 
neediest students to 
eliminate the achievement 
gaps; includes summer 
bridge, staff development, 
after school tutoring, teacher 
planning. 

 
 
 
Through OEASA, all 
schools dismiss 2 hours 
early 4 times a year so all 
staff may participate in 
required professional 
development around the 
focus of equity and implicit 
bias. 

 
 
Approximately half of high 
schools provide 30-60 
minutes daily for an 
opportunity for students to 
engage in clubs or activities, 
see teachers for extra help, 
or use the time to complete 
assignments. This 
allowance within the master 
schedule is a unique 
initiative by individual 
schools. 

 
 
 
On- 
going 

 Indicators selected for 
their work within the 
Strategic Plan. The 
initiative may produce 
data for Indicator 9 or 
for Indicators around 
increasing participation 
in clubs and activities 
(14) or creating an 
environment in which 
all feel welcome, cared 
for, and supported 
(Indicators 1, 2, 3, & 4) 
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Using Comprehensive Support and Improvement (CSI), Targeted Support and 
Improvement (TSI) Schools, and SIG IV Schools 

1. Comprehensive Support and Improvement (CSI) Schools.

a. Support for CSI schools identified for low achievement

b. Support for CSI schools identified for low graduation rate

Anne Arundel County Public Schools does not currently have any CSI schools 
identified as low achievement. 

Currently, both CSI schools, Phoenix Academy and Evening High School, are 
alternative schools identified due to their low graduation rates. A root cause 
analysis conducted by the University of MD revealed a need to address low 
attendance rates in both schools. Once the final root cause analysis is provided, 
we will take an even deeper look at additional ways to support both schools. 
However, we have completed a pre-implementation plan and budget and have 
identified the need for resources to address attendance rates. We continue our 
work with MSDE to develop an implementation plan which, when complete, 
will further address the attendance rates at both schools. The belief is that if we 
increase attendance rates, our graduation rates will increase as well (per the 
Root Cause Analysis). 

Specifically, we have identified the following outcome-based strategies to support 
both CSI schools. Both schools have engaged in Professional development to staff 
around Trauma Informed Instruction.  
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2. Targeted Support and Improvement (TSI) Schools.
a. Targeted Support and Improvement (TSI) schools and area(s) of identification

Annapolis Elementary Black/AA, Econ Disad, Sp 

Ed Annapolis High ELL, Sp Ed 

Annapolis Middle Sp Ed 

Belle Grove Elementary Black/AA, White, Econ Disad, Sp Ed 

Belvedere Elementary Sp Ed 

Broadneck Elementary Econ Disad 

Brock Bridge Elementary Sp Ed 

Brooklyn Park Elementary Black/AA, 2+ Races, White, Econ Disad, Sp Ed 

Chesapeake High Sp Ed 

Professional Development to staff around trauma informed instruction which will 
continue throughout the year. Both schools have hired additional staffing to support 
improving their attendance rates. For example, our Evening High School has hired 
two additional pupil personnel workers to assist students and families who are 
currently experiencing chronic attendance issues. One of our alternative schools has 
hired a transition coordinator to support students at the time they transition to the 
alternative school, as well as when they return to their comprehensive school. Our 
Office of Student Data is continuing to support both schools by providing updated 
student data around attendance, assessment data, 9th grade course passing rates, and 
4-year graduation data. Central Office continues to support both schools through
the CSI process by providing leadership through the Office of Alternative
Education, including social emotional support, multi-tiered systems of support,
trauma informed instruction and continuous leadership development.
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Eastport Elementary   Black/AA, Econ Disad, Sp Ed 

Freetown Elementary Black/AA, 2+ Races, White, Econ Disad, Sp 

Ed George T. Cromwell Elementary Econ Disad, ELL 

Germantown Elementary Black, Econ Disad 

Glen Burnie High ELL, Sp Ed 

Glen Burnie Park Elementary Econ Disad, ELL, Sp 

Ed Hebron-Harman Elementary   Econ Disad, Sp Ed 

High Point Elementary Econ Disad 

Hillsmere Elementary Sp Ed 

Hilltop Elementary Black/ AA, Econ Disad, Sp 

Ed Jacobsville Elementary   Econ Disad, Sp Ed 

Jessup Elementary Sp Ed 

Marley Elementary   Sp Ed 

Meade Heights Elementary Econ Disad 

Meade High ELL 

Monarch Academy Econ Disad, Sp Ed 

Monarch Academy Annapolis Black/AA, Hispanic/Latino, Econ Disad, Sp Ed 

Nantucket Elementary Econ Disad 

Odenton Elementary Balc/ AA, Econ Disad 

Old Mill High ELL 

Old Mill Middle South ELL 

Park Elementary White, Econ Disad 

Pershing Hill Elementary Sp Ed 

Point Pleasant Elementary Econ Disad 
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Richard Henry Lee Elementary Econ 

Disad Ridgeway Elementary Sp Ed 

Rippling Woods Elementary Econ Disad, Sp Ed 

Seven Oaks Elementary Sp Ed 

Shady Side Elementary Sp Ed 

Southern High Sp Ed 

Southgate Elementary   Sp Ed 

Tyler Heights Elementary Econ Disad, Sp Ed 

Van Bokkelen Elementary Black/AA, Econ Disad, Sp Ed 

Walter S. Mills-Parole Elementary Black/AA, Econ Disad, 

ELL Waugh Chapel Elementary Econ Disad 

b. Action plan to support all TSI schools based on the Root Cause Analysis and
Process to support TSI schools

All TSI schools were informed of their identified student groups in the spring of the 
2018-19 school year. Each school was required to conduct a root cause analysis of 
the available data included in their ESSA report card. The Office of School 
Performance partnered with our Instructional Data Division to create a streamlined 
data flow map to assist schools with root cause analysis. This tool, as well as the 
MSDE Resource Hub materials, were shared with TSI schools. Principals convened 
a representative team of stakeholders to develop a school improvement plan that 
specifically addresses the gaps in student performance, including their TSI 
designations. All TSI schools were required to create progress monitoring 
procedures for their evidence-based strategies, specifically for their TSI student 
groups. School Improvement Teams meet regularly to analyze data and adjust the 
plan as needed. 

School improvement plans are reviewed by directors of school performance and 
approved by the regional assistant superintendents. The Office of School 
Performance is working to embed support and monitoring structures into school- 
site supervisory visits and at county-wide, leveled principal meetings. There will be 
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c. Support for TSI schools by area of identification

3. SIG IV Schools (Baltimore City Public Schools)

b. Please summarize the local school system’s action plan to support these schools
(up to 1, 000 characters).

quarterly meetings of leveled TSI schools to engage in the sharing of effective 
strategies. The Instructional Data Division will provide data updates as they 
receive them regarding the status of TSI student groups. 
A larger Central Office team with members from various offices including 
School Performance, Curriculum and Instruction, Title I, Equity, Instructional 
Data, Human Resources, Budget and Finance, and Student Services will meet 
monthly to review school plans and progress and discuss needed supports and 
resources. 

Curriculum content coordinators are aware of TSI designations and are 
working with TSI school improvement teams to ensure appropriate support, 
including professional development, participation in collaborative planning, 
and monitoring of implementation through participation in walkthroughs. 
Regional Assistant Superintendents are supporting through the lens of 
monitoring school improvement/TSI action steps and goals. 
Monthly Central Office TSI meetings provide a venue for sharing 
progress monitoring data and discussing needed supports by 
designation. 

N/A 
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COMAR 13A.04.07 Gifted and Talented Education (click the link to access the Gifted and Talented Education regulation) 

COMAR 13A.04.07 Gifted and Talented Education 

COMAR 13A.04.07.06 specifies that local school systems (LSSs) shall report the following in their Local ESSA Consolidated 
Strategic Plan. Use the chart below to provide your responses for 1, 4, 5, and 6 for the 2019-2020 school year. 

1) The process for identifying gifted and talented students
Second Grade

• All students take the Cognitive Abilities Test (CogAT) as a universal screening data point. This provides information
about a student’s potential.

• Teachers submit Primary Talent Development (PTD) portfolio data for all students. This is cumulative data point that
begins in PreK or Kindergarten, and continues through the end of the first semester, second grade. This provides
valuable input about a student’s creativity, leadership, communication skills, and perseverance – important skills that
are otherwise difficult to measure and document.

• Students who score in at least the 8th stanine on at least one of the data points below will receive additional testing in
math and reading using Performance Series, an adaptive test that is administered on computer. Performance Series
provides helpful information about a student’s current level of achievement. Data points considered for Performance
Series participation:

• CogAT Verbal subscore
• CogAT Quantitative subscore
• CogAT Nonverbal subscore
• PTD Portfolio cumulative score

• When all data have been compiled an analyzed, students performing two standard deviations above the mean are
identified as Gifted and Talented (GT) in math, reading, or both.

Fifth Grade 
• Students in fifth grade who were not previously identified as GT in both reading and math will sit for the CogAT.

This provides information about a student’s potential.
• Teachers complete the teacher version of the Renzulli scale (“Scales for Rating the Behavioral Characteristics of

Superior Students”). This provides information about a student’s characteristics and skills that are not easily measured
in a standard assessment.
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• Fourth grade PARCC data for math and English/Language Arts (ELA) is included as an achievement score.

Additional GT ID Opportunity (6-9) 
• Our proposal for a third GT identification opportunity (between grades 6 and 9) involves the following three data

points:
• CogAT (Cognitive Abilities Test)
• Renzulli scales (“Scales for Rating the Behavioral Characteristics of Superior Students”)
• M-CAP scores from the previous school year

• We propose conducting this additional screening in either grade 7 or 8.

2) The number of gifted and talented students identified in each school*
*The number and percentage of GT students in each school and LSS will be calculated from Attendance Data Collections
provided to the MSDE Office of Accountability.

3) The percentage of gifted and talented students identified in the local school system*
*The number and percentage of GT students in each school and LSS will be calculated from Attendance Data Collections
provided to the MSDE Office of Accountability.

4) The schools that have been exempted from identification of a significant number of gifted and talented students and
the rationale
n/a

5) The continuum of programs and services
• Differentiated Instruction opportunities for Advanced and GT students are embedded in district mathematics and

reading/language arts curricula
• Additional programs and services in mathematics:

o Hands-On Equations verbal problems
o Mentoring Mathematical Minds (M3)
o 10 + 1

• Additional programs and services in reading/language arts
o Crosswalks
o William & Mary Literature Units
o Jacob’s Ladder
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o Concept-Based Literature Webs 
 

 

6) Data-informed goals, targets, strategies, and timelines. Additional spaces can be added. 
 

 
Target: 

Increase the number of 
students from Title I schools 
who are identified as 
Advanced or GT.  

Strategies: 
• Focused and purposeful 

visits to schools by ALPs 
resource staff 

• Targeted invitations to 
principals and faculty to 
attend ALPs professional 
learning opportunities 

• Investigations of 
alternate assessment 
tools and data points to 
identify potential 
giftedness or high ability 
in students from 
underserved populations, 
including ELL and 
Special Education 

 

Timeline: 
This will be an ongoing 
initiative throughout the 
2019-20 school year. 

 

 

 
Target: 

____________________
__ 

Strategies: 
__________________________ 

Timeline: 
__________________ 
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 implemented to ensure progress. In your response, include how your educational equity policy impacted the selection and use o 

COMAR 13A.07.01 Comprehensive Teacher Induction and Mentoring 

Comprehensive Teacher Induction Program 
Title 13A   STATE BOARD OF EDUCATION 

Subtitle 07 SCHOOL PERSONNEL 

Comprehensive Teacher Induction Program 

A. Description of AACPS Comprehensive Teacher Induction Program

The AACPS Right Start New Teacher Support program supports and guides teachers in their 
transition into the education profession. The general and distinctive needs of elementary, middle, and 
high school teachers are addressed through a differentiated series of orientation sessions, institutes, 
academies, symposia, observations of master teachers, co-teaching opportunities, professional 
development sessions, and individualized job-embedded professional development sessions from 
Right Start Advisors (mentor teachers). There are 47 full release Right Start Advisors (RSAs) 
supervised by a program manager. A teacher specialist provides professional support. 

Orientation 

The AACPS Right Start New Teacher Support program offers a three-day orientation for new 
teachers. The first day includes a Getting Started session designed to introduce new teachers to the 
AACPS goals, Teaching & Learning Cycle, and professional responsibilities. The Teaching & 
Learning Cycle is the district’s framework for planning, implementation and assessment of 
instruction.  

Days 2 and 3 allow new teachers to receive professional development in their content areas. The 
three-day orientation also includes time for teachers to work in their assigned schools. Each school 
designates a Beginning Teacher Liaison (BTL) to provide a school orientation and collegial support 
to new teachers in understanding of their respective school.  

The program also provides a New Teacher Orientation- Reboot for those teachers who were hired 
after the initial orientation. Thirty-eight (38) teachers attended the 2019 Reboot. 

Ongoing Professional Learning 
Teaching-Learning Institutes I and II are offered for new teacher professional development. These 
are full days of professional learning. One hundred twenty-six (126) teachers attended. 

Beginning Teacher Seminars are offered monthly after school and are differentiated for first, second, 
and third year teachers and experienced teachers who are new to AACPS.  Seminars are offered 
online as well as face-to-face. Seminar topics examples include Formal Observation and Lesson 
Planning, Positive Communication, Getting Students to Listen, Classroom Management Refresher, 
Formative Assessment, Relevance, Rigor, Clear Directions, Keeping Students Engaged, Cooperative 
Discipline, and Becoming a Teacher Leader. 

Three Saturday Symposia are offered: fall, mid-year, and spring.  Two hundred and thirteen (213) 
new teachers attended the Saturday Symposiums in 2018.  
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First year teachers are offered the opportunity to participate in the Quality Learning Environment 
Professional Learning Community course. This MSDE credit course is offered after school in the fall 
and spring semesters. Participants focus on topics such as building relationships, routines and 
procedures, clarity of directions, and student engagement. Thirty-eight (38) teachers participated. 

First year conditionally certified teachers are invited to participate in TLC: Teaching & Learning for 
Conditional Educators. Substitutes are provided so that teachers could participate in this full day of 
professional development. Teachers attend sessions on topics such as parent communication, lesson 
planning, positive communication, and classroom management. Representatives from Human 
Resources offer a session on navigating the certification process. Forty-eight (48) teachers 
participated. 

The Mursion Project is an opportunity provided for first year teachers. Participants can practice 
classroom management techniques in a virtual classroom. Sixteen (16) teachers participated. 

Second- and third-year teachers can participate in the Skillful Teacher Professional Learning 
Community offered after school in the Fall and Spring. This course uses the AACPS Teaching & 
Learning Cycle, Skillful Teacher tenets, and culturally relevant instructional practices. Thirty-two 
teachers (32) participated. 

Teach Like a Champion Online is also an offering to second and third year teachers. The course is 
based on strategies from TEACH LIKE A CHAMPION by Doug Lemov. Twenty-three (23) teachers 
participated. 

New to AACPS 
In the summer of 2019, the first New Teacher Boot Camp was offered to newly hired, conditionally 
certified teachers. The course was designed to introduce teachers to the AACPS Strategic Plan and 
provide instruction on foundational elements of teaching, including building relationships, 
organizing the classroom, and structuring the classroom for success. The course incorporated 
information from THE FIRST DAYS OF SCHOOL by Harry Wong. Sixty-five (65) teachers 
participated. 

B. Description of AACPS District Mentoring Program.

AACPS new teacher mentors are referred to as Right Start Advisors (RSAs). Training for new 
mentors begins with a 4-day institute in June. Throughout the school year new mentors attend 
monthly forums. They are given the opportunity to shadow an experienced RSA. They also receive 
one-on-one training from Lead RSAs. 

Mentors are supervised by the Manager of New Teacher Support, who conducts periodic 
observations to RSAs in their assigned schools. The Manager also conducts a formal program 
review once per year. RSAs are evaluated by the Manager of New Teacher Support and by school 
principals. 

The effectiveness of the mentoring program is measured by feedback received from new teachers 
and school principals during the annual program review. In addition, a survey of teachers is 
conducted every spring. There were 488 teachers who completed the 2018-2019 survey. Below is 
one data point from the survey:  

Survey Prompt Yes No 
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Participation in the induction program 
improved my instructional practice 

96% 4% 

Participation in the induction program 
helped impact student learning 

95% 5% 

Participation in the induction program is 
important in my decision to continue 
teaching 

90% 10% 

 

 
C.  Data regarding the scope of our mentoring program.  The number of probationary teachers. 

School year 2018-2019: 
 

1st Year Teachers 321 
2nd Year Teachers 233 
3rd Year Teachers 2285 
Experienced New Hires 290 
Total 1,129 

 

 

The number of mentors who have been assigned. 

The program consists of 47 full release Right Start Advisors: 10 assigned to high schools, 
11assigned to middle schools, and 26 assigned to elementary schools. 

  

(1) FULL-TIME MENTORS:    

 
Right Start Advisors provide individualized support through modeling, demonstration lessons, 
team teaching, and regularly scheduled Cognitive Coaching sessions with new teachers to reflect 
on teaching strategies and reflect on short and long-term goals to improve instructional practice. 
Mentors are referred to as Right Start Advisors (RSA) in order to set them apart from other 
mentors offering support. The program design is informed by research from the New Teacher 
Center. 

The frequency of observations, co-teaching, and coaching are differentiated based on the skill of 
the new teachers. New teachers are observed and coached by Right Start Advisors on a daily, 
weekly, or monthly basis per diagnosed needs or requests from new teachers and/or administrators. 
Right Start Advisors and new teachers collaboratively plan for focused observations based upon 
Cognitive Coaching For A Foundation For Renaissance Schools by Costa and Garmston,  The 
Mentor’s Handbook: Practical Suggestions For Collaborative Reflection And Analysis by Correia 
and McHenry, Instructional Coaching With The End In Mind by Stephen G. Barkley, The Art Of 
Coaching by Elena Aguilar, Mentoring Matters by Wellman and Lipton, The Beginning Teachers 
Field Guide by T. Boogren. The purpose/focus of the observations depends upon the needs, 
abilities, and readiness of the new teachers.  

 

(2) PART-TIME MENTORS:  Mentoring is their part-time job. 

N/A 
 

(3) RETIREES:  Mentoring is done by retirees hired to mentor. 

N/A 
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(4) FULL-TIME TEACHERS:  Teaching is their full-time job and they mentor.   

N/A 
Other appropriate data. 

 
N/A. 

 

C. Provide a description of how your mentoring program is being evaluated.  Include evaluation data and data on 
new teacher retention.   

 
Retention data for 2018-2019: 
 

 % of Teachers Remaining in AACPS for 
2019-2020 

1st Year Teachers 89% 
2nd Year Teachers 94% 
3rd Year Teachers 90% 
Experienced New Hires 80% 
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Appendix A: AACPS’s Strategic Plan’s Values and Indicators 

As we continue to strive in Anne Arundel County Public Schools to elevate all students and eliminate all 
gaps, community stakeholders came together during the 2015-2016 and 2016-2017 school years to articulate 
what they felt was most important for us to embrace as guiding values for our next five years. Their thoughts 
are grounded in the need for us as a school district to become a place where all feel welcome, valued, and 
supported as we learn and work together toward achieving student success. The values below will drive our 
planning and actions during the 2018-23 school years. 

I. All Means All

A. All Students, Families, Employees & Community Members Feel Welcome

From our youngest students, to parents or guardians reaching out to support their children, to the most 
seasoned educator or staff member, to our community members generously volunteering their time and 
talents – each and every individual is capable of learning more and contributing more when they feel they are 
an appreciated, connected and contributing member of the Anne Arundel County Public Schools family. 
Progress can be made and goals met or surpassed with greater ease when all stakeholders feel a sense of 
belonging in our schools and offices across the district. 

B. Diversity is Invited, Nurtured, and Celebrated

We are committed to providing all AACPS students and 
employees with access to safe, equitable, and engaging 
environments to learn and work.  As Anne Arundel County’s 
citizenry grows more diverse, we increase our attention and 
dedication to making our schools and offices places where all 
may thrive. Students and staff bring a wide range of traditions 
and cultures from their homes into our schools and workplaces. 
We respect and honor this diversity and work purposefully to 
make all feel they are able to grow to great heights where their 
successes will ultimately be celebrated and rewarded. As we 
grow, we strive to recruit and retain a high quality, diverse 
workforce who will work to raise student engagement and 
achievement, regardless of race, ethnicity, gender, national 
origin, religion, age, disability, or sexual orientation.  

C. Everyone in the AACPS Family Fosters Student Growth

We accept and embrace the challenge and responsibility to meet every student uniquely based on individual 
needs. Every member of the AACPS family must make a meaningful contribution to student growth, if we 
are to support our students to develop into caring, competent, and contributing citizens. All employees have 
an important role to play to address the social emotional, physical, and cognitive needs of our students.  We 
take pride in our work to build relationships with students, families, and partners – all who provide engaging 
and supportive fertile ground in which our students grow to reach their potential. 

II. Ready, Set, Launch!

All Students are Prepared for College, Career, and Community
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A.    Inside the Classroom 

We are committed to readying our students to become literate, independent, caring, and contributing adults 
who are able to successfully navigate and positively impact the 21st century global society. Before exiting 
high school, students will have uncovered and explored their many talents and passions, interacted with 
professionals from career fields in which they have interest, understood how to put their talents and skills to 
use in multiple career areas, participated in professional internships with a community or industry mentors, 
planned with college or career counselors, and met all Maryland high school graduation requirements. In 
preK-12 formal and informal learning settings, we will offer all students important and relevant content, 
tools, skills, and experiences so every student is able to confidently build and cross their own unique bridge 
from school to civic engagement, workforce participation, and college enrollment. 

B.  Beyond the Classroom Walls 

Valuable student learning occurs inside and outside our 
classroom walls. Students should have opportunities to explore 
or enrich their personal interests, engage in unique learning 
experiences, and interact with others who share their passions in 
clubs, organizations, and competitions that take place outside of 
classroom settings. We are working to increase the number of 
quality co-curricular offerings available for students, schedule 
them at flexible times, thus allowing for maximum student 
participation, provide experts from all community sectors to 
facilitate these relevant offerings, and reduce barriers to student 
participation affected by transportation challenges in Anne 
Arundel County. 
III.  Sound Stewardship 

A.  AACPS Business Practices are Designed for Quality, 
Effectiveness, and Efficiency  

We take pride in the establishment and implementation of quality business practices which lead to the 
effective management of all school system resources.  We are committed to continuing the prudent 
development, deployment, and evaluation of streamlined business processes and procedures to maintain 
resource stewardship excellence while striving to increase our efficiency, productivity, and service delivery 
levels. 
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Indicators of Success  

Our chosen Indicators of Success articulated below are progressive (growth) indicators by design, instead of 
the goal oriented indicators we used in our last Strategic Plan.  Ultimately, the default goals for these 
indicators are set at 100%. Moreover, based on our growth mindset philosophy, these indicators are 
purposefully written such that all targeted groups are expected to grow annually relative to their unique 
baseline, including groups who are already performing above the average on any one indicator. 

AACPS is committed to elevating all students and eliminating all gaps 
WE WILL COLLECT AND ANALYZE ALL DATA BY STUDENT GROUP. 

 

INDICATORS FOCUSED ON RELATIONSHIP BUILDING (RELATIONSHIPS & READINESS) 

1. Increase the percentage of students, families, staff, and partners who report feeling like a valuable 
member of the school or school system community. 

2. Increase the percentage of students who report that AACPS staff care for and support them. 
3. Increase the use of restorative practices in schools and offices. 
4. Increase the number of stories staff and students are able to share about one another’s life 

experiences. 

 
INDICATORS FOCUSED ON ACADEMIC ACHIEVEMENT (RIGOR & READINESS) 

5. Increase the percentage of students who read on or above grade level by the end of second grade. 
6. Increase the percentage of students in grades 3-8 who meet or exceed expectations on standardized 

reading, language arts, and mathematics assessments. 
7. Increase the percentage of students in grades 9-12 who meet or exceed expectations on standardized 

English and mathematics assessments. 
8. Increase the percentage of diploma-bound high school seniors who score a 3 or better on an AP 

examination, 4 or better on an IB examination, or earn a Maryland industry certification. 
9. Increase the percentage of 9th graders who matriculate to 10th grade status after one year. 
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INDICATORS FOCUSED ON BLENDED AREAS WHERE RELATIONSHIP BUILDING AND 
ACADEMIC ACHIEVEMENT INTERSECT OR OVERLAP (RELATIONSHIPS, RIGOR & 
READINESS)                                                                                        

 

10. Increase the percentage of students attending school on a daily basis. 
11. Increase instructional opportunities to explore multiple cultural and ethnic perspectives. 
12. Increase the diversity within and across all workforce units in Anne Arundel County Public Schools 

System. 
13. Increase the percentage of students completing career-based professional internships. 
14. Increase the percentage of students (total and unique) involved annually in clubs, organizations, 

competitions, or other co-curricular offerings. 
15. Increase the number of comprehensive classrooms which are enrolled at or below AACPS 

recommended student to teacher ratios. 
16. Increase number of community-based opportunities for service learning for all students and families. 
17. External organizations will validate AACPS’ effective business practices and fiscal prudence. 
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Appendix B: AACPS Educational Equity Statement   

MSDE has requested our Educational Equity Policy.  We do not yet have one as we have been awaiting MSDE’s policy 
which is not yet final.  So, I will be adding the following statement to our Rationale pages - 

“While we await MSDE’s Educational Equity Policy in order to finalize our own, AACPS continues to operate to ensure 
equity for every student, including to provide equitable access to educational rigor, resources, and supports designed to 
maximize student academic success and social/emotional wellbeing, to ensure there are no obstacles to accessing 
educational opportunities, and to eliminate achievement gaps.  AACPS will continue to apply an Equity Lens for any 
program practice decision, or action with strategic focus on marginalized student groups. 

Furthermore, our Office of Equity and Accelerated Student Achievement (OEASA)  works to create more equitable 
environments and educational experiences for our students, families, and community members and to promote our “All 
Means All” Driving Value.” 
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Appendix C: MSDE Draft Educational Equity Policy 

13A.01.06 Educational Equity 

.01 Purpose. 
     The purpose of this chapter is to establish as a matter of policy and priority that: 

A. Each Maryland public school will provide every student equitable access to the educational rigor, resources, and supports
that are designed to maximize the student’s academic success and social/emotional well-being; 

B. Each local school system’s procedures and practices provide for educational equity and ensure that there are no obstacles to
accessing educational opportunities for any student; and 

C. Achievement will improve for all Maryland students and achievement gaps will be eliminated.

.02 Scope. 
     This chapter applies to all local school systems, the Maryland State Department of Education, and [public agencies] entities that 
provide educational services to [all] children birth—[12th grade] age 21, including licensed childcare facilities and programs. 

.03 Definitions. 
A. In this chapter, the following terms have the meanings indicated.
B. Terms Defined.

(1) “Accountability measures” mean those Maryland accountability framework indicators in place to guarantee oversight of
opportunities, resources, and educational rigor that will lead to achievement for all students. 

(2) “Educational equity” means that every student has access to the opportunities, resources, and educational rigor they
need throughout their educational career to maximize academic success and social/emotional well-being and to view each student’s 
individual characteristics as valuable. 

(3) “Educational opportunities” mean all students have access to rigorous, well-rounded academic programs and
experiences that enrich their educational career and prepare them for academic and career success. 

(4) “Equity lens” means that for any program, practice, decision, or action, the impact on all students is addressed, with
strategic focus on marginalized student groups. 

(5) “Individual characteristics” means the characteristics of each individual student which include but are not limited to:
(a) Ability (cognitive, social/emotional, and physical);
(b) Ethnicity;
(c) Family structure;
(d) Gender identity and expression;
(e) Language;
(f) National origin
(g) Nationality
(h) Race;
(i) Religion;
(j) Sexual orientation; and
(k) Socio-economic[s] status.

.04 Requirements—Educational Equity in Maryland. 
A. The Maryland State Department of Education shall establish systems of structure and support for school systems, students,

teachers, and other stakeholders that ensure educational equity and excellence. 
B. Each local school system shall develop an educational equity policy and regulations, to be reviewed every 3 years, with the goal

of providing educational equity to all students. 
C. The policy and regulations shall:

(1) Be designed to create and maintain environments that are equitable, fair, safe, diverse, and inclusive;
(2) Be based on the goal of providing educational equity for all students;
(3) Direct the identification and utilization of resources to provide equitable access to educational opportunities and

services, by among other steps, the use of disaggregated student data to analyze trends and identify gaps and equitable solutions; 
(4) Identify partnerships with the Maryland State Department of Education, local government agencies, and stakeholders to

support educational equity; 
(5) Provide tailored and differentiated professional learning to build capacity for cultural responsiveness to address areas of

inequity identified by the school system; 
(6) Ensure equitable access to effective teachers for all students;
(7) Require that an equity lens be used in all staff recruiting, hiring, retention, and promotion decisions;
(8)Require that an equity lens be used in reviews of all staff, [including administrators, teacher and instructional leader

candidates,]curriculum, pedagogy, professional learning, instructional materials, and assessment design; 
(9) Provide the access and opportunity for all students to successfully read on level by the end of grade 2;
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(10) Direct that equity be addressed in the Local Every Student Succeeds Act (ESSA) Consolidated Strategic Plan; 2 
(11) Identify the school system’s process for analyzing data to develop goals, objectives, strategies, and timelines for the 

implementation of equitable and culturally competent practices in each school; 
(12) Identify the method of evaluation to measure the effect of equitable practices in the school system and schools; and 
(13) Designate an individual responsible for the facilitation, monitoring, and implementation of the system equity initiatives 

within the Local ESSA Consolidated Strategic Plan. 
 

.05 Monitoring and Reporting. 
     A. Each local school system shall: 

(1) Address implementation of the equity policy through its Local ESSA Consolidated Strategic Plan; 
(2) Beginning September 1, 2019, include its equity initiatives as an integrated component of its Local ESSA Consolidated 

Strategic Plan; and 
(3) Beginning September 1, 2020, and every 3 years thereafter, in its Local ESSA Consolidated Strategic Plan, submit to the 

State Superintendent an analysis of the results of the accountability measures related to data collected on achieving equity goals and 
objectives, that will be published and made accessible to the public. 
     B. The Maryland State Department of Education shall: 
  (1) Conduct needs assessments for the Department and local school systems; 

(2) Convene the Network for Equity and Excellence in Education with representation from each local school system and 
other stakeholders to review Statewide progress and to develop implementation and peer review guidelines for this chapter; 

(3) Develop a guide for implementation of equity initiatives at the local level which includes sample components of high 
quality equity policies, guidance around how to apply an equity lens within priority birth – age 21 focus areas as defined by the 
Department, and strategies on how to measure and evaluate the application of an equity lens; and 

(4) Review and assess progress of the Department and local school systems on implementing the requirements of this 
chapter. 
     C. Beginning December 1, 2020, and every 3 years thereafter, the State Superintendent shall report progress on the 
implementation of this chapter to the State Board, publish the data, and make it easily accessible for public viewing; and 
     D. Beginning in 2020 and annually thereafter, the State Board of Education and the Superintendent will recognize schools, school 
staff, and local school systems, which demonstrate the most significant advances in promoting equity and excellence. 
 
KAREN B. SALMON, Ph.D. 
State Superintendent of Schools 
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Appendix D: Data Ranges for Areas of Focus 

MDS3 School Climate Survey Results 2017-2018 
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AACPS K-2 Spring F&P Data 2017-2018 

Student Group 
Does Not 
Meet (%) Approaching (%) Meets (%) Exceeds (%) 

All Students 15.60 8.37 13.18 62.84 
All Kindergarten Students 10.03 12.48 17.39 60.11 
All Grade 1 Students 22.59 7.14 12.73 57.54 
All Grade 2 Students 14.08 5.61 9.56 70.75 
American Indian/Alaska Native 19.57 4.35 19.57 56.52 
Asian 12.78 6.75 11.75 68.72 
Black/African American 19.66 9.88 14.30 56.15 
Hispanic 29.52 12.16 14.22 44.10 
Multi-racial 12.79 7.55 13.50 66.16 
Native Hawaiian/Pacific Islander 13.89 8.33 11.11 66.67 
White 10.49 6.91 12.50 70.10 
Special Ed 49.10 12.52 12.52 25.86 
ELL 43.08 15.07 15.87 25.97 
FARMS 28.16 12.30 15.32 44.23 
Gifted NA NA NA NA 
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AACPS K-2 Spring F&P Data 2018-2019 

 

 

 

 

Student Group 
Does Not 
Meet (%) Approaching (%) Meets (%) Exceeds (%) 

All Students 18.69 9.78 14.05 57.47 
All Kindergarten Students 13.88 12.17 17.24 56.71 
All Grade 1 Students 24.55 7.93 12.93 54.59 
All Grade 2 Students 17.59 9.31 12.08 61.03 
American Indian/Alaska Native 14.00 8.00 12.00 66.00 
Asian 15.86 7.79 11.47 64.87 
Black/African American 24.52 12.11 15.61 47.76 
Hispanic 33.19 13.07 14.92 38.81 
Multi-racial 15.13 7.99 14.90 61.99 
Native Hawaiian/Pacific Islander 12.82 7.69 7.69 71.79 
White 12.32 8.19 13.27 66.22 
Special Ed 50.95 12.23 13.93 22.89 
ELL 47.31 14.78 14.41 23.49 
FARMS 33.17 13.81 15.64 37.38 
Gifted NA NA NA NA 
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AACPS MCAP 3rd – 5th Grade ELA Results 2017-2018 

 

 

AACPS MCAP 3rd Grade ELA Results 2018-2019 

 

 

 
Student Group 

Not Met Yet 
(%) 

Partially 
Met (%) Approached (%) 

Met 
(%) 

Exceeded 
(%) 

District 
Level 

4/5 (%) 
All Students 12.06 15.78 24.01 39.77 8.38 48.15 
American Indian/Alaska Native 15.87 14.29 30.16 34.92 4.76 39.68 
Asian 6.61 9.84 22.76 46.26 14.54 60.80 
Black/African American 19.68 22.84 26.02 28.35 3.11 31.46 
Hispanic/Latino of any race 21.21 20.51 26.28 28.48 3.52 32.00 
Native Hawaiian/Pacific Islander 11.63 25.58 32.56 23.26 6.98 30.24 
White 6.97 12.21 22.34 47.02 11.45 58.47 
Two or more races 9.82 13.75 25.77 41.87 8.80 50.67 
Free/Reduced Meals 22.73 24.14 26.92 23.83 2.37 26.20 
Limited English Proficient 38.50 29.21 23.38 8.84 0.06 8.90 
Special Education 47.23 28.77 16.02 7.33 0.66 7.99 
Gifted 0.04 0.26 2.81 54.36 42.53 96.89 
Grade 3 17.80 15.26 22.72 39.04 5.18 44.22 
Grade 4 9.60 15.99 24.58 36.31 13.51 49.82 
Grade 5 8.85 16.08 24.71 43.96 6.40 50.36 
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Student Group 
Not Met Yet 

(%) 
Partially 
Met (%) Approached (%) 

Met 
(%) 

Exceeded 
(%) 

District 
Level 

4/5 (%) 
All Students 15.9 15.7 20.4 42.4 5.6 48.0 
American Indian/Alaska Native 30.8 23.1 15.4 30.8 0.0 30.8 
Asian 8.7 8.3 17.0 52.6 13.0 65.6 
Black/African American 25.6 22.7 23.0 26.7 2.1 28.8 
Hispanic/Latino of any race 28.6 19.1 20.2 30.4 1.8 32.2 
Native Hawaiian/Pacific Islander 12.5 12.5 0.0 75.0 0.0 75.0 
White 9.0 12.2 19.6 51.4 7.9 59.3 
Two or more races 12.0 17.1 22.9 43.4 4.6 48.0 
Free/Reduced Meals 29.7 22.8 22.3 24.3 0.9 25.2 
Limited English Proficient 43.1 25.4 20.4 11.1 0.0 11.1 
Special Education 56.3 19.1 12.9 10.7 0.8 11.5 
Gifted 0.0 0.07 1.85 52.68 45.40 98.08 
Grade 3 15.85 15.68 20.45 42.40 5.61 48.01 
Grade 4 11.46 15.76 23.18 35.53 14.08 49.61 
Grade 5 9.91 15.90 22.41 44.29 7.49 51.78 
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AACPS Middle School Math MCAP Results 2017-2018 

 

 

 

 

 

 

 

 

ESSA Annual Report 2019 78 Anne Arundel County Public Schools



 

AACPS Middle School Math MCAP Results 2017-2018 
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AACPS Middle School Math MCAP Results 2018-2019 
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AACPS Middle School Algebra 1 MCAP Results 2018-2019 
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AACPS 9th Grade On-Track: Per ESSA Definition 2017-2018 
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AACPS All Students 5876 5 4.221221 0.844244 
AACPS American Indian or Alaska Native * 5 3.928571 0.785714 
AACPS Asian 220 5 4.559471 0.911894 
AACPS Black or African American 1169 5 4.118143 0.823629 
AACPS Economically Disadvantaged 921 5 3.50587 0.701174 
AACPS English Learner 138 5 1.6 0.32 
AACPS Hispanic/Latino of any race 820 5 3.518072 0.703614 
AACPS Native Hawaiian or Other Pacific Islander * 5 4.583333 0.916667 
AACPS Special Education 505 5 3.202358 0.640472 
AACPS Two or more races 330 5 4.116766 0.823353 
AACPS White 3260 5 4.423018 0.884604 

*Raw data unavailable from state file since n<10 at each school. Data source: MSDE Accountability files
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AACPS 9th grade On Track per AACPS criteria 18-19 

Student Group 16-17 Equity Gap 17-18 Equity Gap 18-19 Equity Gap 

All Students 95.19% 96.27% 96.05% 

African American 92.92% -2.84% 95.66% -0.75% 94.76% -1.76%

Hispanic 94.68% -0.57% 93.77% -2.89% 94.17% -1.77%

Multi-Racial 93.00% -2.31% 95.02% -1.33% 96.02% 0.04% 

White 96.04% 2.04% 96.96% 1.59% 96.82% 1.62% 

ELL 91.77% -3.56% 93.42% -2.96% 94.71% -1.39%

FARMS 89.36% -8.32% 92.25% -5.68% 91.57% -6.24%

Special Ed 89.13% -6.62% 90.00% -6.81% 91.80% -4.65%

* Data includes all 1st time 9th graders enrolled in AACPS by Sept 30th and completing the school year in
AACPS.  Promoted is defined by earning 6 or more credits by the end of 9th grade.

Note:  This data does not include summer school promotion numbers. 
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Appendix E: Anne Arundel Non-Title I TSI Schools  

Row Labels 

American 
Indian or 

Alaska 
Native 

Black or 
African 

American 
Economically 

Disadvantaged 
English 
Learner 

Hispanic/Latino 
of any race 

Special 
Education 

Two or 
more 
races White 

Grand 
Total 

Anne Arundel   2 9 5 1 16     33 
Annapolis High       1   1     2 
Annapolis Middle           1     1 
Belvedere Elementary           1     1 
Broadneck Elementary     1           1 
Chesapeake High           1     1 
Glen Burnie High       1   1     2 
Hebron - Harman Elementary     1     1     2 
High Point Elementary     1           1 
Hillsmere Elementary           1     1 
Jacobsville Elementary     1     1     2 
Jessup Elementary           1     1 
Meade High       1         1 
Monarch Academy     1     1     2 
Monarch Academy Annapolis ES   1 1   1 1     4 
Nantucket Elementary     1           1 
Odenton Elementary   1 1           2 
Old Mill High       1         1 
Old Mill Middle South       1         1 
Pershing Hill Elementary           1     1 
Ridgeway Elementary           1     1 
Seven Oaks Elementary           1     1 
Shady Side Elementary           1     1 
Southern High           1     1 
Waugh Chapel Elementary     1           1 
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Anne Arundel Title I TSI Schools 

 

Row Labels 

American 
Indian or 

Alaska Native 

Black or 
African 

American 
Economically 

Disadvantaged 
English 
Learner 

Hispanic/Latino 
of any race 

Special 
Education 

Two 
or 

more 
races White 

Grand 
Total 

Anne Arundel   9 17 3   13 2 4 48 
Annapolis Elementary   1 1     1     3 
Belle Grove Elementary   1 1     1   1 4 
Brock Bridge Elementary           1     1 
Brooklyn Park Elementary   1 1     1 1 1 5 
Eastport Elementary   1 1     1     3 
Freetown Elementary   1 1     1 1 1 5 
George T. Cromwell Elementary     1 1         2 
Germantown Elementary   1 1           2 
Glen Burnie Park Elementary     1 1   1     3 
Hilltop Elementary   1 1     1     3 
Marley Elementary           1     1 
Meade Heights Elementary     1           1 
Park Elementary     1         1 2 
Point Pleasant Elementary     1           1 
Richard Henry Lee Elementary     1           1 
Rippling Woods Elementary     1     1     2 
Southgate Elementary           1     1 
Tyler Heights Elementary     1     1     2 
Van Bokkelen Elementary   1 1     1     3 
Walter S. Mills - Parole Elementary   1 1 1         3 
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TITLE I 
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2019-2020 Title I Application 

GUIDANCE Document 

Title I, Part A 

Improving Basic Programs 

Introduction: This Guidance Document was developed to assist Title I Directors as they complete the Title I 

Application for SY 2019-2020. This document attempts to clarify requirements for submission, but samples given 

should not be considered exhaustive. If you have specific questions about the Title I program in your district, 

please contact your MSDE point of contact for guidance. 
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TITLE II 
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Appendix D

Revised June 2019 

Title II, Part A 

Systems of Support for Excellent Teaching and Leading 
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TITLE II, PART: A SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 

    

Local School System:  Anne Arundel County Public Schools   Fiscal Year 2020 

Title II-A Coordinator:  Zipporah Miller Ed.D  

Telephone:   410-721-8300                             E-mail: zmiller@aacps.org  

 

Title II, Part A  Application 

• Data Profile (MSDE will collect data. The local school system does not have to respond. Data 
should be part of the needs assessment to identify local priorities.) 

• Identified Needs  
• Identified Priorities  

 

1.0: Targeted Supports and Consultation (Required) 

2.0: Administrative Costs (Allowable) 

3.0: Ensuring Equitable Access (Required) 

4.0: Systems of Professional Growth (Allowable) 

5.0: Alignment to Challenging State Academic Standards (Required) 

6.0: Private School Services (Required) 

 

The purpose of this title is to provide grants to State educational agencies and subgrants to local 
educational agencies to— 

(1) increase student achievement consistent with the challenging State academic standards; 

(2) improve the quality and effectiveness of teachers, principals, and other school leaders; 

(3) increase the number of teachers, principals, and other school leaders who are effective in improving 
student academic achievement in schools; and 
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(4) provide low-income and minority students greater access to effective teachers, principals, and other 
school leaders. 

To be eligible to receive a subgrant, a local school system shall submit an application to the State 
educational agency at such time, in such manner, and containing such information as the State 
educational agency may reasonably require. Each local education agency shall include a 
description of the follow: 

(A) Activities to be carried out by the local school system and how these activities will be 
aligned with challenging State academic standards. 

(B) Systems of professional growth and improvement, such as induction for teachers, 
principals, or other school leaders and opportunities for building the capacity of teacher and 
opportunities to develop meaningful teacher leadership.  

(C) Systemic plan to prioritize funds to schools served by the agency that are implementing 
comprehensive support and improvement activities and targeted support and improvement activities. 

(D) Use of data and ongoing consultation to continually update and improve activities 

(E) Provide equitable services and timely consultation to private school children and teachers 

Consultation: In developing the application a local school system will: 

(A) Consult with teachers, principals, and other school leaders, paraprofessionals (including 
organizations representing such individuals), specialized instructional support personnel, charter school 
leaders (as applicable), parents, community partners, and other organizations or partners with relevant 
and demonstrated expertise in program and activities designed to meet the purpose of Title IIA. 

(B) Seek advice from the individuals and organizations described in subsection (A) regarding 
how to best to improve LSS activities to meet the purpose of the title 

(C) Coordinate activities with related strategies, programs, and activities being conducted in 
the community.  

(D) Required consultation cannot interfere with the timely submission of the application 
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TITLE II, PART A 
SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 
 

 Local School System:   Anne Arundel County Public Schools                      Fiscal Year: 2020       

 

1.0  TARGETED SUPPORTS AND CONSULTATION – Required  

 

Please provide a description of how the local school system activities and targeted support and improvement 
activities under section 1111(d) and have the highest percentage of children counted under section 1124 (c). 

 

Achievement and opportunity gaps between student groups continue to exist.  In the area of elementary English 
Language Arts, White students are out-performing African American and Hispanic students at a rate of 50% and 
45% respectively.  In elementary Mathematics, 53.7% of White students scored a 4/5 on the PARCC examination 
while 20.7% African American students and 25.9% of Hispanics scored a 4/5.  These trends remain intact 
throughout the grades and across content areas.  The above data and information has stoked a greater sense of 
urgency to provide more intensive professional learning for teachers and leaders within our school 
district.  Additionally, we have taken time to focus on issues of equity and inclusion, we strongly believe that this 
is our moral imperative.   

The intentional foci for the elementary, middle and high school levels in AACPS remain the same.  The 
intentional focus at the elementary level is to ensure that every student can read at or above grade level by the end 
of second grade. At the middle school level, the focus is on increasing students’ knowledge and skills in 
mathematics. At the high school level the focus is on making every ninth grader successful thus providing a 
strong foundation for their success in high school. These foci will continue during this academic year as we build 
on the work that is already in place.  In order to meet these goals, AACPS will continue to invest in recruiting and 
retaining effective teachers and investing in developing staff.  Title IIA funds are prioritized as follows: 

• Recruitment – AACPS is committed to ensure that teaching staff reflect our current student 
population therefore, AACPS will continue to strengthen recruitment efforts to hire qualified 
diverse teaching candidates. A study, “The Long-Run Impacts of Same Race Teachers” revealed 
that assigning an African American male to an African American teacher in the third, fourth and 
fifth grades significantly reduces the probability he will drop out of school. 

• Class Size Reduction – AACPS places priority on high need schools and will use positions to yield 
the best possible class ratio to improve academic outcomes of students. Research on class size and 
student achievement has revealed that student performance increases in a well-designed class size 
reduction program in the primary grades (K-3). 
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• National Board Certification – AACPS will continue to support teachers in pursuing National Board 
Certification. AACPS strives to increase the number NBCTs in high needs schools. Studies have 
shown that students’ National Board Certified Teachers show more academic gains than students 
taught with non-board certified teachers. Greater gains were seen when minority and low income 
students were taught by Nationally Board Certified Teachers. 

• Effective School Leadership - AACPS recognizes the impact of school leaders on teaching and 
learning. Funds have been allocated to continue to support the development of school based leaders. 
The leadership succession plan for AACPS provides a comprehensive model for developing and 
supporting future leaders for AACPS.  Research has found that specific behaviors of the principal 
impacts student learning.  . 

• Advanced Placement and Programs of Choice – AACPS believes in increasing rigorous and 
relevant opportunities for all students. Programs such as STEM and Advanced Placement allow all 
students to select pathways that will prepare them for college and careers. Studies have shown that 
students who took one advanced placement exam were more likely to enroll in a four year 
institution.  In addition studies show that students who take advanced placement courses perform 
better in their first year of college. 

• Growth Mindset, Engaging Instruction and School Culture – Based on the work of Carol Dweck, 
AACPS is providing on-going professional development on growth mindset. Researched revealed 
that students who believed their intelligence could be developed out performed those who believed 
their intelligence was fixed. Teachers therefore are being equipped with strategies that allow 
students to focus on the process that leads to learning.  

• Professional Development Schools – Professional Development Schools in our district serve as a mechanism 
to develop a teacher pipeline. Providing site coordinators and mentor teachers ongoing professional 
development to ensure they are equipped to successfully prepare our future teachers.   

• Conditional Teacher Support – AAPS is committed to providing ongoing job embedded 
professional development for conditional teachers in high needs schools. Coaching has served as an 
effective means of providing ongoing professional development to teachers in order to increase 
their effectiveness.  

• Leadership Development – AACPS is committed to investing in the continuous improvement of 
our leaders and growing a pipeline of future leaders. The Wallace foundation published a report that 
informs us that high quality school leadership is the second most important factor that influences 
student learning. AACPS has committed to providing professional development opportunities to 
enhance the knowledge and skills of our administrators. 

• Teacher Development – AACP believes in shared leadership at all levels.  Our school district is 
therefore leveraging the expertise of our teachers by offering them professional development 
opportunities that will further enhance their knowledge and skills on effective teaching strategies.  
This strategy is to prepare teachers in a model where teachers will informally lead other teachers by 
sharing and modeling effective teaching practices at their schools.  

• K-12 Mathematics – Highly qualified, model resource teachers will provide ongoing, immersive 
instructional support for identified EOC schools in the area of mathematics.  Elementary and middle 
school math instructional coaches, under the direction of the content coordinator, will provide direct 
support and assistance in the identified schools while providing specific and intentional professional 
learning opportunities around content and pedagogy. Professional learning will take place during 
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PLC/ Collaborative Planning sessions, before, during and after school PD, small group and one on 
one coaching sessions, during modeling sessions and through appropriate non-evaluative feedback. 

• Retention – AACPS continues to invest in a robust teacher induction program that supports 1st, 2nd, 
3rd year teachers and new teachers entering our school district from other jurisdictions. Teachers 
receive direct support at the school level through an assigned right start advisor. In addition teachers 
receive ongoing professional development through face to face workshops, online sessions and 
opportunities to observe master teachers. Teachers who have fully participated in these have 
remained in our school system and continue to serve as effective teachers and leaders.  Ingersoll 
conducted a review of research on teacher induction programs for beginning teachers and found 
these programs have positive impacts in retention, teacher instructional practices and student 
achievement. 

• Retention of Diverse Teaching Staff - Funds will also be allocated to design retention activities for 
our diverse candidates that are recruited from areas outside of Maryland to get them acclimated to 
our school system, the community and in establishing a professional network.  A recent report 
released by the Learning Policy Institute on teacher turnover outlined one of the reasons teachers 
are leaving the profession is due to lack of administrative support. The diversity retention activities 
are geared to offer another layer of support beyond the school.  

• Instructional Leadership – AACPS continues to invest in providing professional development to 
teacher leaders, department chairs, school based and central office administrators on improving 
instructional practice to improve the quality of teaching in all classrooms.  Department chairs at the 
secondary level will assist the administrative teams in conducting teacher observations and 
providing meaningful feedback and coaching to teachers in their departments.  The goal is to 
develop reflective practitioners in every classroom who employ effective teaching practices 
matched to student needs. A study by Campbell and Malkus revealed that over time, elementary 
mathematics coaches positively affected student achievement. 
 

Activities outlined in Attachment 8 are aimed at recruiting effective teachers, that reflects the student population 
we serve. Activities are also aimed at investing in our teachers, school based and central office administrators by 
providing multiple opportunities for professional learning aimed at improving staff quality at all levels in order to 
eliminate achievement gaps between high and low poverty schools and minority students. 

 

Please provide a description of how the local school system meaningfully consults with teachers, principals, and 
other school leaders, paraprofessionals (including organizations representing such individuals), specialized 
instructional support personnel, parents, community partners, and other organizations or partners with relevant 
and demonstrated expertise in programs and activities designed to meet the purpose of the title. 
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AACPS regularly consults with and seeks feedback from all stakeholders.  . 

Ongoing scheduled meetings are held with the following groups: 

• Superintendents Executive Team 
• Monthly meetings with the Deputy Superintendents, Assistant Superintendents and Executive Directors 
• Leveled Principal Meetings 
• Regional Assistant Superintendents Principal Cluster Meetings 
• Superintendent and the Teacher Advisory Group 
• Program Coordinators and their respective Assistant Superintendents 
• Teacher bargaining unit (TAAAC) and the Deputy Superintendent and Senior Staff from the Office of 

Academics and Stratigic Initiatives 
• Community Stakeholders 

 

 

Please provide a description of how the local school system will use data and ongoing consultation to continually 
update and improve activities supported by Title IIA. 

 

AACPS values the use of data to monitor performance and to inform decision making.  AACPS staff will monitor 
data at every level.  Classroom teachers will use formative and summative data to monitor student data.  
Classroom teachers have set times where they meet to analyze data as teams and make instructional decisions 
based on the findings.  At a school level, administrators meet regularly with teacher teams to guide and offer 
support.  Administrative teams also review school wide data on a regular basis during leadership team meetings.  
At the district level, an executive oversight committee is in place to provide additional oversight and support to 
low performing schools.  School leadership at these schools meet regularly with district level staff to examine 
data and discuss progress and challenges there are experiencing. As a team they come up with action steps to 
implement prior to the next meeting. 

Additional ongoing consultation at a school system level occur in monthly meetings with the: 

• Teacher bargaining unit (TAAAC), the Deputy Superintendent, and Senior Staff from the Office of 
Academics and Strategic Initiatives 

• Leveled Meetings with Principals 
• Regional Assistant Superintendent Principal Cluster Meetings 
• Program Coordinators and their respective Directors and Assistant Superintendents 
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 Local School System:  Anne Arundel County Public Schools                      Fiscal Year:  2020     

To develop and maintain an accounting system for Title II funding, ensure timely submission of interim 
and final reports, and/or ensure proposed costs are permitted according to terms and conditions of grant 
and are necessary to for the performance of the project. Position(s) may also monitor expenditures 
including the private school base. 

 

Administrative Costs: Costs associated with expenses incurred by the funded agency to organize, 
implement, and provide progress reports, including fiscal oversight of expenditures.  

 

2.0 ADMINISTRATIVE COST - Allowable 

Item Line Item Description 
Public School 

Costs 

2.1 Budget Technician  $68,991.00 

2.2    

2.3    

2.4    

  Total for Section 2.0  
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 Local School System:   Anne Arundel County Public Schools                      Fiscal Year: 2020    

To ensure that every student has access to excellent educators, SEAs and LSSs must work together to 
develop, attract, and retain excellent educators in all schools, especially in high-need schools. Part of the 
purpose of the Title II, Part A program is to provide students from low-income families and minority 
students’ greater access to effective teachers, principals, and other school leaders. (ESEA section 2001). To 
realize this outcome, SEAs and LSSs are strongly encouraged to use Title II, Part A funds to improve 
equitable access to effective teachers. (ESEA sections 2101(c)(4)(B)(iii) and 2103(b)(3)(B)). 
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3.0  ENSURING EQUITABLE ACCESS – Required  

Based on the review of equitable access data, which equity gaps are current priorities for your LSS? Cite specific data points. 

 

 

The PARCC data for the past three years show there is an equity gap in both mathematics and english language arts in elementary and middle 
schools.  The African American and Hispanic students performed below the county average in both content areas in elementary and middle school.  
Students receiving free and reduced meals also performed below the county average in mathematics and language arts.  The data also reveals that the 
county average showed a slight increase in elementary and middle school language arts and a slight decrease in elementary and middle school 
mathematics.  In both mathematics and language arts, the African American and Hispanic students performed below the county average.   Students 
receiving free and reduced meals also performed below the county average in both areas. 

Our 2018/2019 data indicates that White students are outperforming Black or African American, Native Hawaiian/Pacific Islander and Hispanic 
students in AP Exams. The Advanced Placement exam sore data shows the mean score for African American test takers as the lowest at 2.30, this 
however is an increase from last year. 

Over the past eight years the percentage of Hispanic/Latino students has doubled from 6.7% to 14.83%. While we are improving in this area, our 
teaching staff does not reflect our student body, only 14.29% of AACPS teachers are from diverse backgrounds. 

 

 
PARCC English Language Arts – 
Elementary School 

14/15 15/16 16/17 17/18 18/19 
PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

AACPS Elementary County Average 52.1% 51.1% 51.8% 48.2% 49.8% 
American Indian/Alaska Native 44.7% 48.1% 50.0% 39.7% 38.2% 
Asian 65.1% 65.5% 66.7% 60.8% 67.0% 
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Black/African American 33.0% 31.5% 34.7% 31.5% 30.5% 
Hispanic 35.1% 34.5% 34.9% 32.0% 35.4% 
Multi-Racial 53.7% 54.7% 54.6% 50.7% 51.0% 
Native Hawaiian/Pacific Islander 51.1% 48.8% 34.8% 30.2% 57.1% 
White 61.4% 60.9% 61.7% 58.5% 60.9% 

      
FARMS 30.8% 29.8% 30.0% 26.2% 30.4% 

      
 

 

PARCC Mathematics – Elementary School 
14/15 15/16 16/17 17/18 18/19 
PARC 
C 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

AACPS Elementary County Average 41.2% 45.2% 41.2% 41.8% 41.5% 
American Indian/Alaska Native 34.2% 34.6% 39.1% 36.5% 21.8% 
Asian 60.7% 65.2% 60.9% 61.9% 63.3% 
Black/African American 20.9% 24.4% 21.2% 22.5% 20.7% 
Hispanic 25.5% 30.6% 26.1% 25.9% 25.9% 
Multi-Racial 40.8% 45.3% 42.5% 40.4% 41.1% 
Native Hawaiian/Pacific Islander 25.5% 41.9% 39.1% 23.3% 45.7% 
White 50.6% 55.1% 51.7% 53.1% 53.7% 

      
FARMS 21.5% 24.4% 20.6% 20.1% 22.4% 
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PARCC English Language Arts – 
Middle School 

14/15 15/16 16/17 17/18 18/19 
PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

AACPS Elementary County Average 44.3% 41.9% 44.6% 46.3% 48.4% 
American Indian/Alaska Native 29.9% 25.5% 26.7% 25.6% 46.2% 
Asian 61.2% 62.5% 62.2% 63.9% 67.0% 
Black/African American 23.8% 23.6% 24.6% 27.3% 29.8% 
Hispanic 33.2% 29.8% 30.4% 28.3% 31.1% 
Multi-Racial 45.1% 42.6% 44.6% 47.9% 52.3% 
Native Hawaiian/Pacific Islander 34.1% 37.5% 44.2% 60.0% 57.9% 
White 52.3% 49.6% 54.1% 57.3% 59.6% 

      
FARMS 22.6% 21.3% 21.9% 22.7% 28.0% 

      
 

 

PARCC Mathematics – Middle School 14/15 15/16 16/17 17/18 18/19 

(Excludes Algebra) PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

PARCC 
4/5 

AACPS Elementary County Average 28.1% 29.3% 31.7% 33.7% 32.1% 
American Indian/Alaska Native 18.6% 16.7% 17.4% 15.0% 30.8% 
Asian 44.9% 47.3% 49.0% 52.9% 51.6% 
Black/African American 10.4% 10.8% 12.2% 14.0% 13.9% 
Hispanic 26.5% 18.4% 16.8% 18.9% 18.6% 
Multi-Racial 26.5% 27.8% 32.4% 36.2% 33.7% 
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Native Hawaiian/Pacific Islander 26.3% 25.6% 25.6% 51.5% 35.3% 
White 36.0% 38.5% 42.6% 45.6% 43.9% 

      
FARMS 11.4% 12.4% 12.7% 13.9% 16.3% 

      
 

 

Advanced Placement Exam Scores 

SY 18-19 

Student Group 1 2 3 4 5 Blank 
Grand 
Total 

% Total 
Tests 

% 3 or 
greater 

Mean 
Score 

African American/Black 259 281 208 94 45 6 893 8.49% 38.86% 2.30 

American Indian/Alaska Native 6 5 5 7 6 
 

29 0.28% 62.07% 3.07 

Asian 71 174 211 183 133 4 776 7.38% 67.91% 3.17 

Hispanic 142 203 225 156 112 3 841 7.99% 58.62% 2.87 

Multi-Racial 71 167 178 139 65 2 622 5.91% 61.41% 2.94 

Native Hawaiian/Pacific Islander 4 14 3 5 
  

26 0.25% 30.77% 2.34 

White 687 1673 2198 1655 1100 22 7335 69.70% 67.53% 3.11 

Grand Total 1240 2517 3028 2239 1461 37 10522 100.00% 63.94% 3.02 
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AACPS Advanced Placement Enrollment Data  
SY 18-19 All Students Not FARMS FARMS 

Race 
En
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d 
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 F
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RM
S 

Am. Indian/Alaska Native 64 23 36% 45 18 40% 19 5 26% 30% 

Asian 913 483 53% 689 385 56% 224 98 44% 25% 

Black/African American 4774 978 20% 2511 664 26% 2263 314 14% 47% 

Hispanic 3110 782 25% 1468 467 32% 1642 315 19% 53% 

Multiracial 1212 439 36% 874 374 43% 338 65 19% 28% 

Native Hawaiian/Pacific 
Islander 59 18 31% 41 14 34% 18 4 22% 31% 

White 12391 5257 42% 10684 4898 46% 1707 359 21% 14% 

Total 22523 7980 35% 16312 6820 42% 6211 1160 19% 28% 
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2009 Teacher Diversity Student Diversity 

African American 7.8% 23.00% 

Asian 1.3% 3.99% 

Native American 0.2% 0.11% 

Hispanic 1.3% 6.70% 

Two or More Races 0.2% 0.33% 

White 89.2% 66.00% 
   
2017 Teacher Diversity Student Diversity 

African American 7.4% 20.6% 

Asian 1.9% 3.7% 

Native American 0.18% 0.3% 

Hispanic 3.1% 13.7% 

Two or More Races 1.3% 6.1% 

White 86.2% 55.4% 
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2018 Teacher Diversity Student Diversity 

African American 7.40% 20.90% 

Asian 1.90% 3.70% 

Native American 0.18% 0.28% 

Hispanic 3.10% 14.83% 

Two or More Races 1.30% 6.12% 

White 86.20% 53.92% 

 

2019 Teacher 
Diversity 

African American 7.60% 

Asian 1.90% 

Native American 0.16% 

Hispanic 3.20% 

Pacific Islander 0.03% 

Two or More Races 1.40% 

White 85.60% 
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Section 4.0 Recruiting, Preparing, and Training Effective Teachers and Principals- REQUIRED  

*If the school system is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes.      

   

Item 
# US Ed Allowable Activities 

Brief Description of Specific Services including: 

• Timeline 

• Audience 

• Implementation Evaluation 

Cite: 

• the level of evidence  
• study or studies that 

support this activity/series 
• the rationale for your rating 
 

Public School 
Costs 

1. Strategies and Activities to Recruit and Hire Effective Teachers and Principals 

1.1 

 

Developing and implementing 
initiatives to assist in recruiting, 
hiring, and retaining effective 
teachers, particularly in low-
income schools with high 
percentages of ineffective teachers 
and high percentages of students 
who do not meet the challenging 
State academic standards, to 
improve within-district equity in 
the distribution of teachers, 
consistent with section 
1111(g)(1)(B).  
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The LSS may develop initiatives 
that provide: 

1.1.1 

expert help in screening candidates and 
enabling early hiring [Section 
2103](b)(3)(B)(i) 

1.1.1.A - Program: Human Resources – Recruitment 

Brief Description of Specific Services  

AACPS HR Recruiters & Administrators will travel to 
various areas for the purpose of recruiting diverse teachers. 
AACPS will attend recruitment events held at universities or 
will host events in locations that will attract a large number 
of diverse educators. Candidates deemed highly 
recommended will be offered open offers of employment 
with our school system for the upcoming school year.  

Increase the number of diverse teacher candidates in an 
effort to ensure that teaching staff reflect our current student 
population. 

Timeline 
July 2019 to June 2021 

Audience 
AACPS seeks to hire diverse educators from numerous 
racial and ethnic backgrounds with a focus on African 

Level 4: Demonstrates a 
Rationale 

 

“The Long-Run Impacts of Same 
Race Teachers” revealed that 
assigning an African American 
male to an African American 
teacher in the third, fourth and 
fifth grades significantly reduces 
the probability he will drop out 
of school 

“For the most disadvantaged 
black males, conservative 
estimates suggest that exposure 
to a black teacher in primary 
school cuts high school dropout 
rates 39%.” 

$12,000.00 
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American & Hispanic/Latino teachers as these are the two 
largest diverse student groups in our county. Since 
Hispanic/Latino students are the fastest growing diverse 
student population in our county, AACPS will ensure that 
some of our recruitment efforts are focused on recruiting 
teachers from a similar background. 

 
Implementation 
AACPS will research institutions or areas where large 
numbers of diverse educators are located. 

• AACPS will attend or host events that will attract a large 
number of diverse educators  

• AACPS host recruitment events in the US territory of 
Puerto Rico and other areas where a large number of 
Hispanic teachers are located and where teaching 
certification is reciprocal with Maryland.  

To attract diverse candidates to AACPS hosted events we 
will: 

• Develop relationships with colleges and universities with 
a high percentage of minority students including those in 
the US territory of Puerto Rico 

• Advertise teaching opportunities within AACPS in local 
publications in Puerto Rico and on minority focused 
recruitment sites to attract experienced diverse educators  

• Attend or host recruitment events and identify the best 
candidates for Open Offers of employment with our 
school system 

• Provide relocation stipends for new teachers who work at 
high needs or high minority schools 

 

A study by the Albert Shanker 
Institute found: 

• Minority teachers can be 
more motivated to work with 
disadvantage minority 
students and in high poverty 
students…a factor which may 
help reduce rates of teacher 
attrition in hard to fill schools. 

• Minority teachers tend to 
have higher academic 
expectation for minority 
students, which can result in 
increased academic and social 
growth 

 

Bond, B., Quintero, E., Casey, 
L., & DiCarlo, M. (2015, 
September). The State of 
Teacher Diversity in American 
Education. Retrieved from 
http://www.shankerinstitute.or
g/resource/teacherdiversity 

 

 

A study by the IZA Institute of 
Labor Economics found that 
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Evaluation 

AACPS will evaluate the number of teachers who are 
offered and accept teaching positions from the various 
recruitment events attended.  

AACPS will evaluate the number of teachers employed 
from these recruitment efforts working in high needs/high 
minority schools. 

black students assigned to black 
teachers had higher graduation 
rates and were more likely to 
take a college entrance exam. 

 

Gershenson, S., Hart, C. M., 
Lindsay, C. A., & Papageorge, 
N. W. (n.d.). The Long-Run 
Impacts of Same-Race Teachers. 
Retrieved March, 2017, from 
http://ftp.iza.org/dp10630.pdf 

 

1.1.2 

ii. differential and incentive pay for 
teachers, principals, or other school 
leaders in high-need academic subject 
areas and specialty areas, which may 
include performance-based pay 
systems 

*Note: Because the purpose of Title II 
Part A is to increase student 
achievement, programs that provide 
teachers and principals with merit pay, 
pay differential, and/or monetary 
bonuses should be linked to 
measurable increases in student 
academic achievement produced by the 

1.1.2.A - Program: Human Resources – Recruitment 
Incentives 

Goal: To increase the number of highly qualified educators 
in high needs schools and to decrease the disparity between 
students and teachers of color. 

As recruitment efforts increase the number of diverse 
candidates, the recruitment incentives are in place to help in 
retention of these teachers. 

Brief Description of Specific Services including 

As part of our recruitment efforts, AACPS will provide 
relocation stipends of up to $2500 for new teachers who 
teach in high needs/high poverty schools. Relocation 

Level 4: Demonstrates a 
Rationale 

The policy brief provide 
evidence that a salary increase 
can improve a school district’s 
attractiveness within their local 
teacher labor market and 
increase both the size and quality 
of the teacher applicant pool.  

“As Hough and Loeb note, 
higher salaries can attract a 
stronger pool of teachers, but the 
district still must hire 

$27,120.00 
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efforts of the teacher or principal 
[section 2101(1)].   

stipends will be paid to new teachers who meet the State 
Certification criteria, working in high needs or high minority 
schools.  

Over the past 10 years the Hispanic/Latino student 
population at AACPS has risen dramatically from 6.5% in 
2009 to 16% in 2019.  Approximately 40% of our Hispanic 
students are English Language Learners (ELL). The increase 
in Hispanic students is being seen in more schools where 
there has traditionally been little diversity. These schools 
have been ill prepared for the increase in Hispanic students 
and have few if any teachers of similar ethnic origins which 
leaves these students without role models from similar racial 
and ethnic backgrounds. To combat this trend AACPS will 
consider some schools with increasing Hispanic student 
populations and little to no Hispanic teachers as “high 
needs” for the purpose of this grant. 

Timeline 
July 2019 – June 2021 

Audience 
Newly hired educators working in high needs/high minority 
schools or working in schools with increasing Hispanic 
student populations and little to no Hispanic teacher 
diversity. 

 
Implementation 
• AACPS will analyze data on new teachers who have 

accepted positions in high needs/high minority schools. 

strategically from the pool and 
work to retain the high quality 
teachers they recruit.” 

A salary increase can improve a 
school district’s attractiveness 
within their local teacher labor 
market and increase both the size 
and quality of the teacher 
applicant pool’  

Hough, H., & Loeb, S. (2013). 
Can a District-Level Teacher 
Salary Incentive Policy Improve 
Teacher Recruitment and 
Retention?. Policy Analysis for 
California Education. 
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• Stipends will be prioritized for teachers were actively 
recruited to join the district (i.e. teachers interviewed 
Puerto Rico Hiring Event) 

 
Evaluation 

AACPS will evaluate the number of teachers who begin 
employment in a high needs or high minority schools. 

1.1.3 

teacher, paraprofessional, principal, or 
other school leader advancement and 
professional growth, and an emphasis 
on leadership opportunities, multiple 
career paths, and pay differentiation; 
[Section 2103](b)(3)(B)(iii) 

1.1.3.A - Program: Praxis Exam Fees 

Goal: To increase the number of highly qualified teachers. 

Brief Description of Specific Services including 

Praxis exam fees for teachers primarily at the middle & high 
school levels. Passing the praxis increases the number of 
certified teachers. 

Timeline 

July 2019 – June 2021 

Audience 
Teachers  

Implementation 
This activity provides payment and/or reimbursement of 
exam fees for the Praxis for teachers, primarily at the middle 
and high school level.  The purpose is to increase the 
number of  certified teachers. 

Level 4: Demonstrates a 
Rationale 

The study below finds that 
highly qualified teachers make 
an impact on the lives of 
children and young adults. 

 

Chetty, R., Friedman, J. N., & 
Rockoff, J. E. (2011). The Long-
Term Impacts of Teachers: 
Teacher Value-Added And 
Student Outcomes In Adulthood. 
Cambridge, MA: National 
Bureau of Economic Research. 

https://online.sju.edu/graduate/m
asters-secondary-
education/resources/articles/high

$5,000.00 
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The funding of this activity, has allowed AACPS to increase 
the number of certified teachers to serve in high needs 
schools. 

Evaluation 
The effectiveness will be determined by monitoring the 
increase in the number of certified teachers. 

 

ly-qualified-teachers-make-a-
substantial-impact-on-students 

 

1.2 

Recruiting qualified individuals 
from other fields to become teachers, 
principals, or other school leaders, 
including mid-career professionals 
from other occupations, former 
military personnel, and recent 
graduates of institutions of higher 
education with records of academic 
distinction who demonstrate 
potential to become effective 
teachers, principals, or other school 
leaders; 

   

1.3 

Reducing class size to a level that is 
evidence based, to the extent the 
State (in consultation with local 
educational agencies in the State) 
determines that such evidence is 
reasonably available, to improve 
student achievement through the 
recruiting and hiring of additional 
effective teachers 

1.3.1.A - Program: Class Size Reduction 

Brief Description of Specific Services including 

Provide funding for 8 Positions for the purpose of 
Elementary Class Size Reduction in schools with 50% or 
more of the student population receiving free and reduced 
meals. All teachers funded by this source will meet state 
certification requirements. Positions are used to yield the 

Level 3: Promising Evidence 

“Some researchers have not 
found a connection between 
smaller classes and higher 
student achievement, but most of 
the research shows that when 
class size reduction programs 
are well-designed and 

$176,082.00 
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best possible class size to improve academic outcomes for 
all students, with an emphasis on our high needs schools. 
Based on class size data to reduce class size to the same or 
less than the current average in AACPS classrooms. 

Timeline 
July 2019 – June 2021 

Audience 
Schools with 50% or more of the student population 
receiving free and reduced meals. 
 
Implementation 
Review school data and assign position to schools that show 
need.  

Evaluation 

Mathematics and reading performance will be monitored at 
the school and district level.  At the school level teachers 
will review the data regularly as a means to monitor student 
performance regularly.  At a system level the reading and 
math assessment data on county assessments will be 
reviewed as well as the state assessments. 

implemented in the primary 
grades (K-3), student 
achievement rises as class size 
drops.” 

 

In a research review on the 
relationship between class size 
and student achievement, finding 
show when class size reduction 
programs are well designed and 
implemented in the primary 
grades (K-3), student 
achievement increases in smaller 
class sizes.  

 

 

 

http://www.centerforpubliceduca
tion.org/Main-Menu/Organizing-
a-school/Class-size-and-student-
achievement-At-a-glance/Class-
size-and-student-achievement-
Research-review.html 
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How Class Size Makes a 
Difference 

The Regional Laboratory at 
SERVE - Associated with the 
School of Education. University 
of North Carolina, Greenboro. 
(2002).  

 

Paula Egelson, Literacy Project 
Director, School Development 
and Reform, SERVE  

Patrick Harman, Executive 
Director, Hayden-Harman 
Foundation  

Art Hood, Assistant Program 
Specialist, School Development 
and Reform, SERVE  

C. M. Achilles, Professor of 
Education Leadership, Eastern 
Michigan University 
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https://www.classsizematters.org
/wp-
content/uploads/2012/10/SERVE
_how_class_size_makes_a_diffe
rence1.pdf 

 

 

 

 

Other Evidence-Based Activities 
Related to Recruiting and Hiring 
Effective Teachers and Principals: 

 

 

 

   

2. Strategies and Activities to Improve the Quality of the Teaching Force 

2.1 

Providing high-quality, personalized   

professional development that is 
evidence-based, to the extent the 
State (in consultation with local 
educational agencies in the State) 
determines that such evidence is 
reasonably available, for teachers, 
instructional leadership teams, 
principals, or other school leaders, 
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that is focused on improving 
teaching and student learning and 
achievement. 

 

The LSS may develop initiatives 
that: 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.A - Program: National Board Certification 
Program 

Brief Description of Specific Services including 

Increasing the number of NBCTs in at risk and challenged 
schools, we can increase greater access to highly reflective 
and effective teachers which will improve student academic 
achievement in schools. 

The AACPS NBC MD Network provides personalized, 
differentiated professional development and support for 
teachers pursuing National Board Certification (NBC) to 
increase the “pass rate” for current National Board 
Candidates and build teacher capacity. Through this 
specific, reflective professional development, the quality 
and effectiveness of teachers improve as teachers delve into 
their own teaching practice and learn how best to know their 
students, design and deliver instruction to their students, 
differentiate and assess their students by using data to 
improve student achievement and impact their learning. 
AACPS NBC MD Network provides high-quality, 
personalized, professional development that is evidence-

Level 1: Strong Evidence 

Research has found that students 
taught by NBCT produce student 
gains on standardized tests that 
are greater then their non-NBCT 
counterparts. 

https://edexcellence.net/articles/
national-board-certification-and-
teacher-effectiveness-evidence-
from-washington 

“Based on value-added models 
in math and reading, we find that 
NBPTS 

certified teachers are about 0.01-
0.05 student standard deviations 
more effective 

than non-NBCTS with similar 
levels of experience.” 

$29,940.00 
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based, and builds capacity and content knowledge for 
teachers that are focused on improving teaching practice and 
student learning and achievement. By increasing the number 
of NBCTs in at risk and challenged schools, we can increase 
greater access to highly reflective and effective teachers 
which will improve student academic achievement in 
school. Through monthly cohort meetings, teachers 
participate in opportunities for experiential learning through 
observation of entry writing and video clips of fellow 
teachers in which they give and receive feedback upon 
reflection of their featured lessons. They then submit their 
portfolios to National Board for Professional Teaching 
Standards (NBPTS) to be evaluated through a rigorous, 
peer-reviewed and performance-based process according to 
National Board for Professional Teaching Standards 
(NBPTS).  Currently, AACPS has 110 of 118 schools with 
NBC participation (NBCTs/NBC candidates).  AACPS is 
2nd in the state of Maryland for number of NBCTs. 

Timeline 
July 2019 – June 2021 

Audience 
Any AACPS teacher with a SPC or APC MD certification 
with 3 or more years of experience. 
 
Implementation 
• Professional release time for NBC candidates to complete 

required portfolio entries and to collaborate with current 
NBC teachers for review and feedback of entry 

National board certified teachers 
attain this certification through a 
rigorous process that examines 
critical areas of teacher practice.  
Research has found that students 
taught by NBCT produce student 
gains on standardized tests that 
are greater then their non-NBCT 
counterparts. 

https://edexcellence.net/articles/
national-board-certification-and-
teacher-effectiveness-evidence-
from-washington 

James Cowan and Dan 
Goldhaber, “National Board 
Certification and Teacher 
Effectiveness: Evidence from 
Washington.” Center for 
Education Data & Research 
(February 2015).   

http://www.cedr.us/papers/worki
ng/CEDR%20WP%202015-
3_NBPTS%20Cert.pdf 
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submissions. This enables NBC Candidates to complete 
their entries and submit them to NBPTS to be assessed. 

• Provide opportunities for NBC candidate support 
providers/facilitators to review and provide written 
feedback for 4 portfolio entries from NBC candidates. 
Teachers were able to utilize Professional Learning 
Facilitator feedback to further edit their portfolios, 
incorporating the standards and the core propositions of 
National Board. 

Provide funding for lead support facilitators to participate in 
National Board Academy, an intensive, national academy 
which provides: 

 

• The most current training and research-based professional 
development for NBC networks such as AACPS MD 
NBC Network.  

•  The NBC Academy teaches best practices, how to 
increase recruitment of teachers in challenged, 
comprehensive needs, and Title I schools to further 
impact student learning.  

• The NBC Academy also provides a collaborative 
environment to network with other NBC support 
programs from across the nation to share resources, best 
practices, recruiting resources, etc. 

 

Using NBCTs to screen substitute applicants increases the 
ability to identify and tag more applicants who are 
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experienced in education as well as those who have 
excellent backgrounds in Mathematics and 
Reading/English/Language Arts to provide the best possible 
substitute for our classrooms. 

Evaluation 

• AACPS pass rate is equal to or better than the national 
pass rate for NBC candidates. 

• Candidate reflections on how NBC candidacy impacted 
their teaching practice. 

 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.B - Program: Advanced Studies and Programs – 
Advanced Placement 
 
Brief Description 
Enhance the content and pedagogical knowledge of 
educators teaching advanced placement courses to increase 
the number of students taking the advanced placements 
exams and passing it with a score of 3 or better. 
 
Provide opportunities for teachers teaching advanced 
placement courses to enhance their content and pedagogical 
knowledge in the subject areas they teach.  College Board–
endorsed AP Summer Institutes provide teachers with in-
depth training in AP courses and teaching strategies. 
Participants engage in at least 30 hours of pedagogical and 
content-rich instruction led by College Board–endorsed 
consultants.  
 
Timeline 
July 2019 – June 2021 

Level 3: Promising Evidence 

Studies show that there is a 
positive relationship between AP 
Exam participation and 
performance and graduation 
from a four-year college in four 
years. 

https://research.collegeboard.org
/sites/default/files/publications/2
014/1/research-report-2013-5-
are-ap-students-more-likely-
graduate-college.pdf 

“Two national samples were 
used to test these research 
questions, and the results 
confirmed a positive 

$40,175.00 
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Audience 
New Advanced Placement teachers and teachers of an AP 
course that has been redesigned. 
 
Implementation 
Teachers will attend a 1 week subject-specific Summer 
Institute (equivalent to 30 hours). The institute will provide 
an in-depth look at the course they will be teaching.  As the 
culminating activity, teachers will complete their AP Audit 
syllabus. 
Increasing the number of trained teachers will aid in closing 
the gap in AP exam participation and performance of 
minority students.  By having access to more AP course 
taught by trained teachers, an increase will be seen in 
minority students attending and graduating from four-year 
colleges. 
Evaluation 
The effectiveness of Summer Institutes will be determined 
through: 
• Analysis of AP score data at the district, school, and 

subject and teacher level. 
• Create and share AP data profiles at the school level. 
• Debriefing with principals and recommending changes to 

subject offerings and teachers. 
• Changes in teacher practice 
Direct teachers to additional professional development 
opportunities offered by the district. 

relationship between both AP 
Exam participation and 
performance with graduation 
within four years. This 
relationship was evident even 
after controlling for relevant 
institutional- and/or student-level 
factors.” 

Studies show that there is a 
positive relationship between AP 
Exam participation and 
performance and graduation 
from a four-year college in four 
years. 

https://research.collegeboard.org
/sites/default/files/publications/2
014/1/research-report-2013-5-
are-ap-students-more-likely-
graduate-college.pdf 

Teachers participating in AP PD 
were more likely to have higher 
levels of overall average AP 
performance (average exam 
score and average percentage of 
exams with scores of 3 or above) 
the following year 

ESSA Annual Report 2019 418 Anne Arundel County Public Schools

https://research.collegeboard.org/sites/default/files/publications/2014/1/research-report-2013-5-are-ap-students-more-likely-graduate-college.pdf
https://research.collegeboard.org/sites/default/files/publications/2014/1/research-report-2013-5-are-ap-students-more-likely-graduate-college.pdf
https://research.collegeboard.org/sites/default/files/publications/2014/1/research-report-2013-5-are-ap-students-more-likely-graduate-college.pdf
https://research.collegeboard.org/sites/default/files/publications/2014/1/research-report-2013-5-are-ap-students-more-likely-graduate-college.pdf
https://research.collegeboard.org/sites/default/files/publications/2014/1/research-report-2013-5-are-ap-students-more-likely-graduate-college.pdf


http://files.eric.ed.gov/fulltext/E
D561025.pdf 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.C - Program: Office of Equity and Accelerated 
Student Achievement 

 
Brief Description 
 
Provide professional development for Equity Liaisons 
through professional learning opportunities that address 
increasing student achievement for all learners with a 
focus on topics such as; engaging instructional practices, 
Growth Mindset, Differentiated Instruction, positive 
classroom and school culture efforts, and forming 
positive relationships to improve school and academic 
achievement. 
 
Anne Arundel County Schools continues to be 
beleaguered with growing achievement gaps.  While 
some progress has been made, there is still much work to 
be done according to the most recently released PARCC 
data.  The Office of Equity and Accelerated Student 
Achievement will provide professional development for 
Equity Liaisons through professional learning 
opportunities that address increasing student achievement 
for all learners with a focus on topics such as; engaging 
instructional practices, Growth Mindset, Differentiated 
Instruction, positive classroom and school culture efforts, 
and forming positive relationships to improve school and 
academic achievement. 
Equity Liaisons will engage in targeted professional 
learning in order to lead professional learning at their 
schools. 
 

Level 4: Demonstrates 
Rationale 

While no empirical studies have 
been conducted for our specific 
professional development 
opportunities, there is a rationale 
that they are likely to improve 
relevant outcomes based on the 
high-quality research findings 
cited below. 

Studies show that teachers who 
participate in professional 
development have a positive 
impact on their professional 
growth and behaviors.  
Teacher’s instructional practice 
will be positively impacted by 
the modeling of research based 
instructional practices and 
educational research.  

 

http://proxy-
ln.researchport.umd.edu/login?ur
l=http://search.ebscohost.com/lo

$61,052.00 
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Nineteen schools have been identified as Equitable 
Opportunity for Children (EOC) schools based on 
disproportionality data.  These schools are identified as 
either Tier 1 or Tier 2 schools with Tier 1 schools 
requiring more targeted inter-departmental supports 
and stricter central office oversight.  Tier 2 schools are 
also provided targeted inter-departmental supports; 
however, the school facilitate problem of practice 
sessions to address disproportionality with central 
office oversight being more selective.   
 
There are five Tier 1 EOC schools.  The Tier 1 schools 
will be supported by having access to more intense 
professional learning to include but not be limited to: 
conferences, multi-disciplinary convenings to 
implement action research, and consultants. 

 
 
Timeline 
July 2019 – June 2021 

 
Audience 
Equity Liaisons 
EOC Schools 
 

 
Implementation 
Substitutes to provide release time for teachers to 
provide all day professional development and 
collaborative learning sessions. Professional learning 
activities will include: 
• Quarterly Equity Liaison professional development 

sessions 
• Support Equity Liaisons during early dismissal 

gin.aspx?direct=true&db=eric&
AN=EJ997269&site=ehost-
live&scope=site 

 

http://psycnet.apa.org.proxy-
ln.researchport.umd.edu/doiLand
ing?doi=10.1037%2Fedu000009
8 

http://mindsetscholarsnetwork.or
g/wp-
content/uploads/2015/09/What-
We-Know-About-Growth-
Mindset.pdf 

 

Growth Mindset 

“Researchers recently examined 
the relationship between 10th 
grade students’ mindsets and 
performance on a national 
achievement test in Chile.2 
Students who held a growth 
mindset were three times more 
likely to score in the top 20% 
on the test, while students with 
a fixed mindset were four times 
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professional implementation days 
• On-site coaching support will be provided to 

Equity Liaisons 
 
Tier 1 EOC school-based leadership will be provided 
conference opportunities to learn strategies for closing the 
achievement gap and instituting school-wide equitable 
practices.  Materials of Instruction will also be used to 
supplement professional development learning.  School 
based leaders will be expected to become a Trainer of 
Trainers to build their staff’s capacity.  Educational 
consultants will be engaged to provide leadership learning 
with appropriate deliverables based on schools’ needs. 
 
Evaluation 
The effectiveness of the Equity Liaisons PD sessions 
include an impact on classroom instruction and 
student achievement may be determined through: 
• Professional Development session evaluations 
• Submission of Equity Liaison logs 
• Surveys of Equity Liaisons and Principals 
• Equity Liaison reflections 

 
The effectiveness of the conferences, materials of 
instruction, and consultants will be a change in schools’ 
existing practices.  School staffs will complete professional 
development surveys and school based leaders will be 
expected to denote changed pedagogical practices during 
instructional walk-throughs. Consultants will be expected to 
provide certain deliverables to support their school 
consultancy. 

• Observations from school visits 

more likely to score in the 
bottom 20%.” 

Studies show that teachers who 
participate in professional 
development have a positive 
impact on their professional 
growth and behaviors.  
Teacher’s instructional practice 
will be positively impacted by 
the modeling of research based 
instructional practices and 
educational research.  

Differentiated Instruction 

http://proxy-
ln.researchport.umd.edu/login?ur
l=http://search.ebscohost.com/lo
gin.aspx?direct=true&db=eric&
AN=EJ997269&site=ehost-
live&scope=site 

Using a cross-sectional survey 
design, this study was conducted 
to explore teacher educators’ 
perceptions and use of 
differentiated instruction 
practices. Data were collected 
using an original questionnaire 
that was designed to reflect 
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Tomlinson’s model of 
differentiation. Although the 
results suggest some congruence 
between teacher educators’ 
beliefs and practices and 
Tomlinson’s model, there was 
little indication that teacher 
educators implement a 
comprehensive model of 
differentiation. 

This finding is consistent with 
previous research documenting 
that teacher educators have yet 
to fully recognize or realize the 
benefits associated with 
modeling. It also raises concerns 
about whether 

teacher educators are adequately 
responsive to candidates’ varied 
needs and are effectively 
preparing 

candidates for teaching in 
classrooms with increasingly 
diverse and complex student 
populations. 
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Recommendations for practice 
and future research are offered. 

Growth Mindset 

http://psycnet.apa.org.proxy-
ln.researchport.umd.edu/doiLand
ing?doi=10.1037%2Fedu000009
8 

http://mindsetscholarsnetwork.or
g/wp-
content/uploads/2015/09/What-
We-Know-About-Growth-
Mindset.pdf 

 

There are many promising 
psychological interventions on 
the horizon, but there is no clear 
methodology for preparing them 
to be scaled up. Drawing on 
design thinking, the present 
research formalizes a 
methodology for redesigning and 
tailoring initial interventions. We 
test the methodology using the 
case of fixed versus growth 
mindsets during the transition to 
high school. Qualitative inquiry 
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and rapid, iterative, randomized 
"A/B" experiments were 
conducted with ~3,000 
participants to inform 
intervention revisions for this 
population. Next, 2 experimental 
evaluations showed that the 
revised growth mindset 
intervention was an 
improvement over previous 
versions in terms of short-term 
proxy outcomes (Study 1, N = 
7,501), and it improved 9th 
grade core-course GPA and 
reduced D/F GPAs for lower 
achieving students when 
delivered via the Internet under 
routine conditions with ~95% of 
students at 10 schools (Study 2, 
N = 3,676). Although the 
intervention could still be 
improved even further, the 
current research provides a 
model for how to improve and 
scale interventions that begin to 
address pressing educational 
problems. It also provides 
insight into how to teach a 
growth mindset more effectively. 
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Positive classroom and School 
Culture 

https://search-proquest-
com.proxy-
ln.researchport.umd.edu/pqdtglo
bal/docview/1794656390/abstrac
t/17640D499EEC4BD9PQ/18?a
ccountid=12164 

District leaders are under 
tremendous pressure to narrow 
disparities in achievement in an 
effort to close the achievement 
gap without tremendous 
guidance from policy makers, 
researchers or literature. Rorrer, 
Skrla, and Scheurich (2008) 
proposed a theory that district 
leaders enact four essential roles 
when engagning in systemic 
reform that improves 
achievement and equity: (1) 
providing instructional 
leadership which consists of 
building capacity and generating 
will, (2) reorienting the 
organization, (3) establishing 
policy coherence, and (4) 
maintaining an equity focus. 
This research examined the 
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essential role of maintaining a 
focus on equity as a complex 
multiple construct. This 
qualitative case study explored 
how leaders in a Massachusetts 
public school district that made 
gains in improving achievement, 
attempted to maintain a focus on 
equity when enacting the role of 
instructional leadership.  

Drawing upon semi-structured 
interviews and a review of 
documents, this study concluded 
that leaders enacted the role to 
varying degrees in some ways 
that were consistent with Rorrer, 
et al. (2008). Data revealed that 
leaders attempted to address 
inequities through responsive 
leadership practices that 
connected with their notion of 
equity as it related to language, 
special needs, emotional 
wellness and poverty. 
Recommendations include how 
leaders can enact the role in a 
more informed, intentional, and 
deliberate manner through the 
development of Culturally 
Responsive Instructional 
Leadership. 
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Forming positive relationships 

https://search-proquest-
com.proxy-
ln.researchport.umd.edu/pqdtglo
bal/docview/1906296033/abstrac
t/72B913382D854532PQ/5?acco
untid=12164 

Toward the improvement of 
interactions between teachers 
and at-risk students, and 
academic achievement, this 
correlation study explored 
teachers’ attitudes about 
cultivating teacher-student 
relationships and the connection 
to academic gains. Specifically, 
the current study investigated the 
relationship among three 
constructs: teacher support for 
student autonomy, teacher sense 
of responsibility for positive 
teacher-student relationships, 
and student academic gains 
among middle school students in 
a high minority, low 
socioeconomic middle school 
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district in Georgia. Based on 
self-determination theory, 
teacher valuation of fostering 
teacher-student interactions was 
operationalized by the Problems 
in Schools Questionnaire (PIS) 
and Teacher Responsibility 
Scale (TRS). Teacher level 
growth percentile median data 
from the 2013–2014 Criterion 
Referenced Competency Test 
(CRCT) administration were 
used to assess student 
achievement. Information from 
the PIS and TRS, administered 
online to 43 middle school 
teachers, was paired with teacher 
growth percentile medians. 
Pearson and Spearman Rho 
correlations were run in SPSS 
v24 to determine relationships 
between teacher sense of 
responsibility for teacher-student 
relationships, their support for 
student autonomy and 
performance of their students on 
the 2013–2014 CRCT. Though 
no significant association 
between teachers’ beliefs about 
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teacher-student interactions and 
student achievement was found, 
this study found that teachers of 
at-risk students support student 
autonomy and indicate a sense of 
responsibility for fostering 
positive teacher-student 
relationships. 

 

Engaging instructional practices 

https://search-proquest-
com.proxy-
ln.researchport.umd.edu/pqdtglo
bal/docview/1930963941/abstrac
t/2AC43EE884CB46E3PQ/8?ac
countid=12164 

The purpose of this qualitative 
action research study was to 
describe one sixth grade English 
Language Arts (ELA) teacher’s 
pedagogical practices in her 
heterogeneous grouped 
classroom and her homogeneous 
grouped classroom. The focus of 
this study was on instructional 
practices in two classes, one 
homogeneously grouped based 
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on high English Language Arts 
ability; the other 
heterogeneously grouped. 
Through the data generated, the 
participant-researcher reflected 
upon the English Language Arts 
instruction in both classes and 
described the teacher’s 
instructional practices in this 
middle school. Semi-structured 
interviews, a questionnaire, field 
observations, videotapes and 
lesson plans provided the 
qualitative research data for this 
action research. Findings include 
lack of challenge and rigor for 
honors/gifted and talented ELA 
students, low teacher goals and 
expectations for all students, and 
traditional pedagogy within both 
class types. The participant-
researcher reflected on the data 
with the teacher-participant to 
design an action plan to improve 
instruction within her sixth grade 
homogeneous and heterogeneous 
ability grouped English 
Language Arts classes. 
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2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.D – Program: Advanced Studies and Programs 
 
Brief Description of Specific Services 
Provide professional learning opportunities to expand 
instructional practices/build teacher capacity to implement 
strategies that meet diverse learning needs with educational 
leaders’ ability to analyze student assessments and data in a 
continuous growth cycle. 
 
Instructional Targets: 
• STEM and Arts Integration Education 
• Accelerated Learning Frameworks for ALL Learners 
• Instructional Pedagogy 
• Design and Systems Thinking 
• Engagement Platforms (Focus on Inquiry) 
• Transdisciplinary Learning/PBL 

 
Timeline 
July 2019 – June 2021 
 
Audience 
County Educators (Teacher and Teacher Leaders) 
Instructional/Program Leaders 
Administrators 
Central Office Staff 
 
Implementation  
Attendance of conferences, workshops, site-based study 
groups, and job-embedded professional development 
activities such as collaborative learning sessions, study 
groups, book studies, peer observations, and coaching. 
Application of newly acquired and or expanded knowledge 
with reflection in the class or school setting. 

Level 4: Demonstrates 
Rationale 
While no empirical studies have 
been conducted for our specific 
professional development 
opportunities, there is a rationale 
that they are likely to improve 
relevant outcomes based on the 
high-quality research findings 
cited below. 
 
However, professional 
development that focuses on 
teachers analyzing the specific 
skill and concept they’ll teach in 
their discipline is not only well-
received by teachers, but has 
also been shown to improve both 
teacher practice and student 
learning (Bland de la Alas and 
Smith, 2007; Carpenter et al., 
1989; Cohen and Hill, 2001; 
Lieberman and Wood, 2001; 
Merek and Methven, 1991; Saxe, 
Gearhart, and Nasir, 2001; 
Wenglinksky, 2000; McGill-
Franzen et al., 1999; Darling-
Hammond et al., 2009).   
 
Studies that have demonstrated a 
positive link between teacher 
professional development, 
teaching practices, and student 
outcomes. We identify key 

$18,068.00 
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Contributing to System efforts/initiatives through the 
provision of professional development at the school or 
district level. 
Evaluation 
• Attendance documentation 
• Workshop Evaluations 
• School Visits 
• Conference Evaluation 

Application reflection artifact 
 

features of effective efforts and 
offer rich descriptions of these 
models to inform education 
leaders and policymakers 
seeking to leverage professional 
development to improve student 
learning. 
 
https://learningpolicyinstitute.or
g/product/effective-teacher-
professional-development-report 
 
 
For students to develop mastery 
of challenging content, problem-
solving, effective 
communication and 
collaboration, and self-direction, 
teachers must employ more 
sophisticated forms of teaching. 
Effective professional 
development (PD) is key to 
teachers learning and refining 
the pedagogies required to teach 
these skills. 
 
But what constitutes effective 
professional development? 
That’s the question we set out to 
answer in this report, which 
reviews 35 methodologically 
rigorous studies that have 
demonstrated a positive link 
between teacher professional 
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development, teaching practices, 
and student outcomes. We 
identify key features of effective 
efforts and offer rich 
descriptions of these models to 
inform education leaders and 
policymakers seeking to 
leverage professional 
development to improve student 
learning. 
 
https://learningpolicyinstitute.o
rg/product/effective-teacher-
professional-development-
report 
 
“According to the U.S. 
Department of Education, 
research confirms that teachers 
are the single most important 
factor in raising student 
achievement.” 
http://www.ncsall.net/fileadmi
n/resources/ann_rev/smith-
gillespie-07.pdf 
 
“Instead, professional 
development in an era of 
accountability requires a 
fundamental change in a 
teacher’s practice that leads to 
increases in student learning in 
the classroom.” 
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http://www.centerforpublicedu
cation.org/teachingtheteachers 
 
 
 
 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.E- Program: Professional Growth and 
Development - Professional Development Schools 

 
Brief Description of Specific Services 
The goal of the Professional Development Schools (PDS) 
Program is to prepare teaching interns and to recruiting 
those same interns to address the teacher shortage in 
AACPS.  Our PDS professional development plan 
addresses the needs of our site coordinators, school 
administrators, mentor teachers, and our interns.  Site 
coordinators participate in professional development to 
keep them current in the research on effective teaching 
practices. Site coordinators also provide job-embedded 
professional development to our mentor teachers at each 
site, allowing them to serve as effective mentors to our 
future teachers.  Ongoing professional development 
allows mentor teachers to continue to enhance their 
teaching practice.  By strengthening the teaching 
practices of site coordinators and mentor teachers, as well 
as strengthening their abilities to provide effective 
coaching and mentorship to our interns, we expect to 
retain the majority of the 113 teaching candidates that 
complete their internships with AACPS.   

 
 

MAAPP/RTC Program Manager 
For several years AACPS has seen an increase in the 
number of conditional teachers hired. While these 

Level 3: Promising 
Evidence 

 
Studies show that teachers 
who participated in PDS 
sites build strong 
relationships with 
colleagues and stay in 
teaching longer. 

 
Does the Match Matter? 
Exploring Whether 
Student Teaching 
Experiences Affect 
Teacher Effectiveness 
and Attrition 
Goldhaber, Dan, Krieg, 
John, & Theobold, Roddy 
(2016). 

 
 
Review of costs of Teacher 
Preparation Programs and 
Teacher Attrition 
 
Excavating the Teacher 
Pipeline 

 

$150,549.00 
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teachers typically have experience in their field, they 
require support in instructional practices.  The 
coordinator of the MAAPP/ RTC program acts as liaison 
between AACC, MSDE and AACPS. Guided by the 
MAAPP/RTC agreement, the coordinator organizes, 
develops, and facilitates pre-service coursework and 
internships, summer seminars, fieldwork experiences, 
residency experiences, and continued coursework for 
teachers new to AACPS, so these educators become 
“highly- qualified” within a short span of time. 
 
Timeline 
July 2019 - June 2021 

 
Implementation 
Approved mentors provide supervision for pre-service 
interns/student teachers through a co-teaching format. 
PDS site coordinators will provide approximately 200 
hours of job-embedded professional development for 
mentor teachers and interns (Note: Stipends are paid for 
the fall and spring semester for providing job-embedded 
professional development). 

 
 
PDS Site Coordinators and teachers who mentor pre-
service interns at over 40 schools will be provided 
with professional development to support their work.  
Through workshops, collaborative sessions, and 
conferences these teacher-leaders will have the 
opportunity to strengthen their ability to support 
interns during their internship experience.  Some 
possible topics include instructional planning, 
understanding assessments, application of data in 
meeting the needs of diverse learners, creating 

Goldhaber, Dan & Cowan, 
James (2014). 

 
Student Teaching and 
Attrition in Special Education 

 
Connelly, Vincent & Graham, 
Suzanne (2009). 

Professional Development 
Schools: Weighing the Evidence 
https://eric.ed.gov/?id=ED41522
6 
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systems of support for pre-service interns. 
 
To keep current with PDS Program practices, a PDS 
leadership team will be sent to a national, regional, or 
local conference such as the NAPDS conference.  
Their focus will be on strategies and systems that 
effectively support pre-service interns while also 
strengthening the AACPS’s PDS Program.  This team 
will bring back the information they’ve shared to 
educate other PDS site coordinators, mentor teachers, 
and administrators, as well as to use in the PDS 
planning process.  Stipends will be paid to site 
coordinators and mentor teachers for any activities, 
such as professional development and strategic 
planning, that occur after-school hours.  Substitutes 
will be provided when meetings occur during the 
school day. 

 
PDS Site Coordinators attend IHE campus based 
professional development, planning, and observations 
as well as release time for mentor teachers to attend 
conference with interns. 
 

 
MAAPP/RTC Program Manager 
The MAAPP/RTC Program Manager collaborates with 
AACPS HR personnel in the identification of possible 
candidates for the MAAPP/RTC Program.  From that 
list of candidates, the Program Manager recruits 
teachers into the RTC Program by explaining the 
certification process, the supports the candidate will 
receive through the RTC Program, and by answering 
any individual questions or concerns the candidate may 
have.  The Program Manager also collaborates with HR 
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personnel to host several recruitment events in order to 
attract potential RTC candidates into teaching 
positions. 
 
The MAAPP/RTC Program Manager coordinates the 
MAAPP/RTC Advisory Board Meets (which includes 
AACPS, AACC and other state 
Personnel) in order to strategically plan and implement 
the supports for RTC candidates.  RTC candidates are 
provided with an in-school mentor who assists with 
lesson planning, setting up classroom structures, 
analyzing and utilizing student data, and any other needs 
a conditional teacher may have.  In addition, the 
MAAPP/RTC Program Manager meets with individual 
candidates several times throughout the program to 
provide feedback and coaching. 
 
Throughout the school year the MAAPP/RTC Program 
Manager continues to re-design the MAAPP/RTC 
Program to reflect MSDE changes and needs of 
AACPS.  This may include providing ongoing training 
for mentor teachers in providing meaningful feedback 
and in coaching struggling candidates.  The Program 
Manager is also responsible for documentation related 
to the MAAPP/RTC Program. 
 
Evaluation 
The effectiveness of the PDS program, including impact 
on classroom instruction, P-12 student impact, and new 
teacher hiring & retention will be determined through: 
• Professional development session evaluations 
• Surveys of Interns and Mentors 
• New teacher hiring data 
• Focus Groups (as needed) 
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MAAPP/RTC Program Manager 
The effectiveness of the MAAPP/ RTC program, 
including impact on classroom instruction, P-12 student 
impact, and new teacher hiring & retention will be 
determined through: 

 
• Number of MAAPP/RTC candidates who earn 

certification 
• Number of years MAAPP/RTC candidates teach 

after earning their certification 
• Surveys of candidates completing the MAAPP/RTC 

program 
• Surveys of candidates exiting the MAAP/RTC 

program before earning certification 
• Survey of Mentors 

Focus Groups (as needed) 
 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.F - Program: Professional Growth and 
Development – Professional Development Conditional 
Teacher and Teacher Development Coach 
 
Brief Description 
 
The teacher shortage has resulted in having to hire 
conditional teachers who come with subject matter expertise 
but lack the formal classroom experiences that teacher 
candidates have who matriculated from a traditional teacher 
education program.  Research conducted by Goldhaber, 
Krieg and Theobald found that teacher candidates with 
student teaching experiences were less likely to leave the 
profession and were more effective, particularly if they 

Level 3: Promising Evidence 
 
Coaching is a key job-embedded 
professional learning strategy 
that is grounded in day-to-day 
teaching practice, addresses 
immediate problems of practice, 
and targets instructional 
practices with the intent of 
improving student learning 
(Croft, Coggshall, Dolan, 
Powers, & Killion, 2010). 
 
https://learningforward.org/journ
al/august-2018-vol-39-no-4/the-

$116,290.00 
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taught in a school with similar demographics as where they 
conducted their internship.   
 
Ingersoll’s research shows that providing induction 
programs where new teachers receive support through 
mentors, collaboration with colleagues and support from 
administration increased retention, teacher classroom 
instructional practices and student achievement. 
 
Highly qualified conditional teacher and teacher 
development coach will plan opportunities to provide 
teaching experiences for conditional teachers and increased 
support during the school year in high needs schools. 
The coach will provide support to conditional teachers in 
high needs schools through coaching in order to develop 
their instructional practice and impact student learning. The 
coach will also serve in the development of teacher leaders 
that will also help in building the capacity of instructional 
leaders who can support teachers at the school level. 
 
 
Timeline 
July 2019 – June 2021 
 
Audience 
Conditional Teachers 
Classroom Teachers who will be developed into teacher 
leaders. 
 
Implementation 
We will design and implement a summer program that 
provides conditional teachers with initial professional 
development on classroom culture, management and 
practices.  In addition, conditional teachers will serve 

impact-of-coaching-on-teacher-
practice-and-student-
achievement/ 
 
 
“Effective staff development,” 
by Robert N. Bush. In Far West 
Laboratory (Ed.), Making 
Our Schools More Effective: 
Proceedings of Three State 
Conferences. San Francisco: 
Author, 1984. 
 
 
 
Does the Match Matter? 
Exploring Whether Student 
Teaching Experiences Affect 
Teacher Effectiveness and 
Attrition 
Dan Goldhaber, John M. Krieg, 
Roddy Theobald 
CALDER Working Paper No. 
149 
January 2016 
https://caldercenter.org/sites/defa
ult/files/WP%20149%20Fixed_0
.pdf 
 
 
Source: Smith & Ingersoll. 2004. 
“What are the Effects of 
Induction and Mentoring on 
Beginning Teacher Turnover?" 
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as observers and co-teach in summer classes. Provide 
ongoing support to conditional teachers at the school 
level. Facilitate a professional learning community 
with conditional teachers. 
Assist in planning professional development activities 
for a cadre of teachers in developing as teacher leaders 
who can serve as additional support to teachers at their 
schools.  
 
 
Evaluation 
In an effort to evaluate efforts, learning, and impact, we will 
use a variety to metrics including, pre and post 
questionnaires, focus groups, and post evaluation surveys 
Session evaluations 
Teacher Reflections 
 
 
 

American Educational Research 
Journal.  Vol. 41, No. 3, 681-
714. 
 
 
Bonnie Cullison, Vice President 
of Programs quoted research that 
show teachers learn their craft 
best from other teachers.  The 
Peer Assistance Review Program 
was a program that offered 
opportunities for teachers to 
mentor and evaluate their peers.   
 
https://www.gse.harvard.edu/~
ngt/par/parinfo/ 
 
 
 
 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.G - Program: Professional Growth and 
Development – Leadership Development 
 
Brief Description 
The mission of the Office of Professional Growth and 
Development is to provide continuous and focused 
learning for all employees, serve as a school 
system professional learning network, and to advance 
individual and organizational development in order to 
ensure achievement for every student.  The epi center 
of our mission to facilitate and support continuous 
improvement.  As continuous improvement takes on a 
multitude of forms for a variety of professionals, our 

Level 4: Demonstrates 
Rationale 
 
While no empirical studies have 
been conducted for our specific 
professional development 
opportunities, there is a rationale 
that they are likely to improve 
relevant outcomes based on the 
high-quality research findings 
cited below. 
  

$80,000.00 
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leadership development professional learning offerings 
will allow for customization and differentiation.  
 
The goal of the professional learning experiences are 
multi-tiered.  First, we are looking to enhance 
leadership capacity throughout our school district.  
Second, we are working diligently to develop a bench 
of 21st century leaders that are equipped with skills 
required to ensure that all students have access to a 
world class education.  Next, we are committed to 
enhancing the building leaders understanding of 
diversity, equity, and inclusion to help mitigate gaps 
between black and brown, poor, and white students.    
 
 
Timeline 
July 2019 – June 2021 
 
Audience 
Building, Central Office, and Support Staff 
 
Implementation 
We will design and seek guidance to develop in-
district, professional learning, development, and 
training opportunities to enhance leadership capacity 
that include, Professional Learning Communities, Face-
to-Face meetings, On-line collaborations, job 
embedded, at-elbow coaching, conferences, and 
lectures from industry experts.   
 
 
Evaluation 

Research shows that leadership 
not only matters: it is second 
only to teaching 
among school-related factors in 
its impact on student learning. 

The impact of leadership tends 
to be greatest in schools where 
the learning needs of students 
are most acute 
 

https://www.wallacefoundation.o
rg/knowledge-
center/Documents/How-
Leadership-Influences-Student-
Learning.pdf 

 
“Based on 10 years of research, 
Wallace has identified four key 
parts of a "principal pipeline" 
that can develop and ensure the 
success of a sufficient number of 
principals to meet district needs: 
rigorous job requirements, high-
quality training, selective 
hiring, and on-the-job evaluation 
and support.” 
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In an effort to evaluate efforts, learning, and impact, we will 
use a variety to metrics including, pre and post 
questionnaires, focus groups, and post evaluation surveys.   
 

Wallace Foundation – 
Perspective: Building Principal 
Pipeline 
http://www.wallacefoundation.or
g/knowledge-
center/Pages/Perspective-
Building-Principal-
Pipelines.aspx 
 
https://www.wallacefoundation.o
rg/news-and-media/press-
releases/pages/the-wallace-
foundation-launches-major-
principal-pipeline-initiative-to-
help-school-districts-build-
corps.aspx 
 

2.1.1 

help all students develop the skills 
essential for learning readiness and 
academic success; 

2.1.1.H - Program: Professional Growth and 
Development – Teacher Development 
 
Brief Description 
AACPS is committed to providing ongoing support to all 
teachers to keep current on the research-based strategies that 
positively impact student learning.   The office of 
professional growth and development will offer ongoing 
face-to-face professional development sessions for a group 
of teachers who have taught four or more years. This group 
of teachers will meet several times throughout the year. 
These sessions will focus on topics such as engaging 
strategies for students, use of data to improve instruction, 
establishing a positive classroom culture and also 
incorporating the 21st century skill in their teaching.  The 
goal is to have teachers learn and apply these strategies in 
their classrooms. In addition teachers will be asked to share 

Level 4: Demonstrates 
Rationale 
 
While no empirical studies have 
been conducted for our specific 
professional development 
opportunities, there is a rationale 
that they are likely to improve 
relevant outcomes based on the 
high-quality research findings 
cited below. 
 
The research shows the use of 
teacher leaders at the school 

$77,488.00 
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their new knowledge and skills with their teams at their 
schools.    
 
Timeline 
July 2019 – June 2021 
 
Audience 
Teachers 
 
Implementation 
Teachers will attend face-to-face professional development 
sessions several times during the school year.  Teachers will 
implement the strategies learned during each session and 
return to reflect on implementation with their learning 
community. 
 
Evaluation 
Session Evaluations 
Teacher Reflections 

level result in increases in 
student learning. 

 

What Does the Research Tell Us 
About Teacher Leadership? 
By: The Center for 
Comprehensive School Reform 
and Improvement 

 

https://www.readingrockets.org/
article/what-does-research-tell-
us-about-teacher-leadership 

 
 
“The research 
in both K–12 and adult 
education demonstrates that 
professional development 
can, under the right conditions, 
help teachers be more effective.” 
 
 
Research on Professional 
Development and Teacher 
Change: Implications for Basic 
Education  
Cristine Smith and Marilyn 
Gillespie 
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http://www.ncsall.net/fileadmin/r
esources/ann_rev/smith-
gillespie-07.pdf 
 
 
 
Why Professional Development 
Matters 
https://learningforward.org/docs/
default-
source/pdf/why_pd_matters_web
.pdf 
 

2.1.2 

use data to improve student 
achievement and understand how to 
ensure individual student privacy is 
protected, as required under section 
444 of the General Education 
Provisions Act (commonly known as 
the ‘Family Educational Rights and 
Privacy Act of 1974’) (20 U.S.C. 
1232g) and State and local policies and 
laws in the use of such data; 

   

2.1.3 

effectively engage parents, families, 
and community partners, and 
coordinate services between school and 
community; 

   

2.1.4 

effectively integrate technology into 
curricula and instruction (including 
education about the harms of copyright 
piracy); 
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2.1.5 
provide opportunities for experiential 
learning through observation 

   

2.1.6 

provide training, technical assistance, 
and capacity-building to assist 
teachers, principals, or other school 
leaders with selecting and 
implementing formative assessments, 
designing classroom-based 
assessments, and using data from such 
assessments to improve instruction and 
student academic achievement (which 
may include providing additional time 
for teachers to review student data and 
respond, as appropriate) 

   

2.1.7  

developing and providing professional 
development and other comprehensive 
systems of support for teachers, 
principals, or other school leaders to 
promote high-quality instruction and 
instructional leadership in science, 
technology, engineering, and 
mathematics subjects, including 
computer science 

2.1.7.A - Program: Curriculum and Instruction – K-
12 Mathematics 
 
Brief Description of Specific Services 
This request is based on the principle that teacher 
effectiveness increase when teachers have frequent access to 
school-embedded professional learning connected to high 
quality curriculum materials. Highly qualified, model 
resource teachers will provide ongoing, immersive 
instructional support for identified EOC schools in the area of 
mathematics.  Elementary and middle school math 
instructional coaches, under the direction of the content 
coordinator, will provide direct support and assistance in the 
identified schools while providing specific and intentional 
professional learning opportunities around content and 
pedagogy. Professional learning will take place during PLC/ 
Collaborative Planning sessions, before, during and after 
school PD, small group and one on one coaching sessions, 

Level 3 - Promising Evidence 
 

Coaching is a key job-embedded 
professional learning strategy 
that is grounded in day-to-day 
teaching practice, addresses 
immediate problems of practice, 
and targets instructional 
practices with the intent of 
improving student learning 
(Croft, Coggshall, Dolan, 
Powers, & Killion, 2010). 
 
https://learningforward.org/journ
al/august-2018-vol-39-no-4/the-
impact-of-coaching-on-teacher-

$193,102.00 
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during modeling sessions and through appropriate non-
evaluative feedback. 
Qualitative data gathered at both ES and MS levels 
demonstrate a need to enhance whole school culture in 
support of a growth mindset as well as pedagogy and content 
knowledge specific to mathematics.  Teacher practices need 
specific attention including the ability to analyze student data 
to address problems in a timely manner, supporting a 
discourse rich environment and the use of appropriate 
manipulatives in the math classroom.  
Indicator #6 on the AACPS Strategic Plan:  Increase the 
percentage of students in grades 3 – 8 who meet or exceed 
expectations on standardized reading, language arts, and 
mathematics assessments. 
 

- To mitigate gaps in foundational learning necessary 
for struggling students to access grade level content.   

- To increase teacher capacity around content 
knowledge to ensure rigor for all students. 

- To decrease inequities in instruction around the 
teaching and delivery of mathematics. 

 
 
Timeline 

July 2019 - June 2021 
 
Audience 

Area of Focus: Identified Elementary and Middle Schools – 
Staff including teachers, admin and support staff. 
Hebron-Harmon ES, High Point ES, Odenton ES 
Meade MS, George Fox MS, Annapolis MS 
 
 

 

practice-and-student-
achievement/ 

 

“Effective staff development,” 
by Robert N. Bush. In Far West 
Laboratory (Ed.), Making Our 
Schools More Effective: 
Proceedings of Three State 
Conferences. San Francisco: 
Author, 1984. 
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Implementation 
Hire two elementary and two middle school, highly 
qualified mathematics resource teachers. 
 
Deliver high quality, personalized professional development 
around school culture, mathematical mindsets, content and 
pedagogy. 
 
Model highly effective teaching practices in the classroom 
for teachers. Co-plan lesson, coach delivers while teacher 
observes, post observation conference and debrief.  
 
Participate in a coaching cycle with individuals and groups 
of teachers – shared learning, planning and practice and 
assessing student progress.  Small groups and individuals 
will participate in the cycle including content specific PD on 
content, an individual, non-evaluative observation and 
coaching to provide differentiated support and feedback for 
individual teachers.   
 
Facilitate quarterly data reviews to strengthen the capacity to 
analyze data, particularly focused on the evidence of teacher 
practice on student achievement.  
 
Provide support inside the classroom to refine learned skills 
and practices that have to do with culture and content.  
 
Evaluation 
Analyze survey data from teachers and students in 
assigned buildings around the provided support.  
 

Review and conduct formal and informal 
observations to collect data on teacher practices and 
student behaviors. 
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Analyze student achievement data on formative and 
summative assessments.  
 

Ongoing feedback from informal observations based on 
teacher-set, individual goals. 
 

2.2 

Developing programs and activities 
that increase the ability of teachers 
to effectively teach all children, 
including children with significant 
cognitive disabilities, English 
learners, gifted and talented 
students, and students affected by 
trauma, which may include the use 
of multi-tier systems of support and 
positive behavioral intervention and 
supports, so that such children can 
meet the challenging State academic 
standards 

 

The LSS may develop initiatives that 
increase: 

   

2.2.1 

the knowledge base of teachers, 
principals, or other school leaders on 
instruction in the early grades and on 
strategies to measure whether young 
children are progressing; 
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2.2.2 

the ability of principals or other school 
leaders to support teachers, teacher 
leaders, early childhood educators, and 
other professionals to meet the needs of 
students through age 8, which may 
include providing joint professional 
learning and planning activities for 
school staff and educators in preschool 
programs that address the transition to 
elementary school; 

   

2.2.3 

use of techniques and supports needed 
to help educators understand when and 
how to refer students affected by 
trauma and children with, or at risk of, 
mental illness 

   

2.2.4 

the ability of teachers, principals, or 
other school leaders to address issues 
related to school conditions for student 
learning, such as safety, peer 
interaction, drug and alcohol abuse, 
and chronic absenteeism 

   

2.2.5 

the use of referral mechanisms that 
effectively link such children to 
appropriate treatment and intervention 
services in the school and in the 
community, where appropriate 

   

2.2.6 
providing training to support the 
identification of students who are 
gifted and talented, including high 
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ability students who have not been 
formally identified for gifted education 
services, and implementing 
instructional practices that support the 
education of such students 

2.2.7 

providing training for all school 
personnel, including teachers, 
principals, other school leaders, 
specialized instructional support 
personnel, and paraprofessionals, 
regarding how to prevent and 
recognize child sexual abuse 

   

2.2.8 

provide high-quality professional 
development for teachers, principals, or 
other school leaders on effective 
strategies to integrate rigorous 
academic content, career and technical 
education, and work-based learning (if 
appropriate) 

 

   

 

 

Other Evidence-Based Activities 
Related to Improving the Quality of the 
Teaching Force: 
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3. Strategies and Activities to Retain and Provide Support to Effective Educators 

3.1 

Developing and implementing 
initiatives to promote retention of 
effective new teachers and 
principals, particularly in schools 
with a high percentage of low-
achieving students 

 

The LSS may develop initiatives 
that: 

   

3.1.1 

provide new teacher, principal, or other 
school leader induction and mentoring 
programs that are designed to improve 
classroom instruction and student 
learning and achievement; and increase 
the retention of effective teachers, 
principals, or other school leaders 

3.1.1.A - Program: Professional Growth and 
Development - New Teacher Support 
 
Brief Description of Specific Services including 
Provide a year-long comprehensive induction program, as 
required by COMAR regulation 13A.0.01, for beginning 
teachers in instruction and pedagogy, assessment, classroom 
management, and curriculum. 
The goal of the program is to develop and retain effective 
classroom teachers. 
 
 
• Provide a year-long comprehensive induction program, 

as required by COMAR regulation 13A.0.01, for 
beginning teachers in instruction and pedagogy, 
assessment, classroom management, and curriculum. 
The goal of the program is to develop and retain 
effective classroom teachers. 

Level 3: Promising Evidence 
 
“Most of the studies reviewed 
provide empirical support for the 
claim that support and assistance 
for beginning teachers 
have a positive impact on three 
sets of outcomes: teacher 
commitment and retention, 
teacher classroom 
instructional practices, and 
student achievement.” 
 
The Impact of Induction and 
Mentoring Programs for 
Beginning 

$196,201.00 
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• The New Teacher Support Program provides services to 

1st, 2nd, and 3rd year teachers and experienced new hires.  
The program supports approximately 20% of the 
district’s teaching force. 

 
School Year Number of teachers 

participating in 
induction program 

2018-2019 1,129 
2017-2018 1,118 
2016-2017 1,297 
2015-2016 1,114 
2014-2015 1,183 

 
For the 2019-2020 school year, the initial count of teachers 
participating in the program is 1, 274. Approximately 796 of 
that number are 1st year teaches and experienced hires new 
to the district. Of the 796 teachers hired for 2019-2020, 
approximately 263 (33%) are assigned to schools monitored 
by the Executive Oversight Committee.  
 
 
Timeline 
July 2019 – June 2021 
 
Audience 
1st, 2nd and 3rd year teachers and new hires for one year. 
 
Implementation 
Professional learning activities are designed to provide new 
teachers with the knowledge and skills necessary to improve 
instruction and increase student achievement. All activities 

Teachers: A Critical Review of 
the Research 
Richard Ingersoll 
Michael Strong 
https://repository.upenn.edu/cgi/
viewcontent.cgi?article=1127&c
ontext=gse_pubs 
 
 
Students in grade-levels with 
high turnover score lower in 
both ELA and Math and this 
effect is particularly strong in 
schools with more low-
performing and African 
American students.  
 
Ronfeldt, M., Loeb, S., & 
Wyckoff, J. (2013). How teacher 
turnover harms student 
achievement. American 
Education Research Journal, 
50(1), 4-36. doi:10.3386/w17176 
 
 
Schools that provide teachers 
with opportunities to network, 
collaborate and participate in 
professional development 
activities have higher retention 
rates. 
 
Achinstein, B., Ogawa, R. T., 
Sexton, D., & Freitas, C. (2010). 
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are aligned with the district’s framework for teaching. 
Professional learning activities may include, but are not 
limited to: 

• Monthly site-based and/or online sessions 
• Quarterly Saturday Symposia  
• Two full-day sessions with release time  
• Mid-year professional development and reflection 
• End of year professional development and reflection 
• Opportunities for new teachers to observe master 

teachers 
• Sessions specific to conditionally certified teachers 

 
All beginning teachers are assigned a full-release mentor, 
known as a Right Start Advisor (RSA). RSAs are selected 
based on their knowledge of teaching and learning, 
demonstration of effective teaching practices, interpersonal 
skills, and belief that all students can excel.  
 
RSAs receive intensive professional development at a week-
long summer institute. Monthly follow-up forums are 
designed to grow RSAs’ knowledge and skills related to 
mentoring, including coaching. 
 
RSAs are assigned to all public schools. When determining 
full time equivalencies (FTEs), consideration is given to the 
school’s teacher turnover rate and number of beginning 
teachers, Title I status, and Executive Oversight Committee 
(EOC) status.  
 
Additionally, each school principal selects a teacher to act as 
a Beginning Teacher Liaison (BTL). The BTL provides an 
orientation to the school during New Teacher Orientation. 
BTLs provide institutional and emotional support to new 

Retaining Teachers of Color: A 
Pressing Problem and a Potential 
Strategy for “Hard-to-Staff” 
Schools . Review of Educational 
Research, 80(1), 71-107. doi: 
https://doi.org/10.3102/0034654
309355994 
 
Impacts of comprehensive 
teacher induction: Results from 
the first year of a randomized 
controlled study (NCEE 2009-
4034). 
Glazerman, S., Dolfin, S., Bleeker, M., 
Johnson, A., Isenberg, E., Lugo-Gil, J., 
Grider, M., & Britton, E. (2008). 
Washington, DC: National Center for 
Education Evaluation and Regional 
Assistance, Institute of Education 
Sciences, U.S. Department of 
Education. 
 
The Impact of Induction and 
Mentoring Programs for 
Beginning Teachers: A Critical 
Review of the Research 
Ingersoll, Richard & Strong, Michael 
(2011).  
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teachers. BTLs build relationships with new teachers and 
connect new teachers with experienced colleagues.  
 
Evaluation 
The effectiveness of the induction program, including 
impact on classroom instruction, student achievement, and 
teacher retention, may be determined through: 

• Professional development session evaluations 
• Surveys of new teachers, mentors, and principals 
• Focus groups 
• Observations of teacher practice 
• Teacher reflection 
• Analysis of student work 

New teacher retention data 
 

3.1.1 

provide new teacher, principal, or other 
school leader induction and mentoring 
programs that are designed to improve 
classroom instruction and student 
learning and achievement; and increase 
the retention of effective teachers, 
principals, or other school leaders 

3.1.1.B - Program: Human Resources – Teacher 
Diversity Retention Activities 

 
Brief Description of Specific Services including 
Across the country school districts are battling to retain their 
diverse educators.   Studies have shown that teachers of 
color have greater levels of job dissatisfaction and higher 
turnover than white teachers. African American/Latino 
Teacher turnover is cited as having the highest rates. 
Therefore, the retention of teachers of color is crucial in 
order to increase their representation in the workforce. At 
AACPS, new teacher retention is lower for minority 
teachers than non-minority teachers 72.3% vs. 84.5% in 
2018 and 76.5% vs. 81% in 2019. 
 
Teacher retention remains important even after the first year. 
According to data from the 2015-2016 National Teacher 

Level 4: Demonstrates 
Rationale 
 
Students in grade-levels with 
high turnover score lower in 
both ELA and Math and this 
effect is particularly strong in 
schools with more low-
performing and black students.  
 
Ronfeldt, M., Loeb, S., & 
Wyckoff, J. (2013). How teacher 
turnover harms student 
achievement. American 
Education Research Journal, 
50(1), 4-36. doi:10.3386/w17176 
 

$13,017.00 
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Principal Survey, approximately 44% of teachers leave 
teaching within 5 years. At the end of the 2018-2019 school 
year, nearly 73% of minority teachers who resigned from 
AACPS worked for the county for three years or less. Since 
teacher retention significantly increases amongst tenured 
teachers, it is important to continue to support minority 
educators in the years leading up to receiving tenure.  
 
In addition to the AACPS induction program administered 
by the Office of Professional Growth & Development, the 
Division of Human Resources will further support our 
minority non-tenured teachers by developing a retention 
program to ensure teachers connect with other minority 
educators, gain a better understanding of school system 
processes, and become more vested in our surrounding 
community.  
 
 
Our retention program will include Professional 
development workshops designed to help employees better 
understand and develop the skills needed to move into 
various leadership opportunities throughout the county. 
These workshops may also be open to tenured minority 
educators. Our exit survey data has shown that diverse 
educators are more likely than Caucasian teachers to leave 
AACPS due to a perceived lack of career advancement 
opportunities. 
 
Events will take place throughout the school year to ensure 
teachers are acclimating to their new surroundings and 
alleviate any issues/concerns before the teacher makes a 
decision to separate from the district. These retention 
activities will with existing teachers to ensure that they are 

Schools that provide teachers 
with opportunities to network, 
collaborate and participate in 
professional development 
activities have higher retention 
rates. 
 
Achinstein, B., Ogawa, R. T., 
Sexton, D., & Freitas, C. (2010). 
Retaining Teachers of Color: A 
Pressing Problem and a Potential 
Strategy for “Hard-to-Staff” 
Schools . Review of Educational 
Research, 80(1), 71-107. doi: 
https://doi.org/10.3102/0034654
309355994 
 
Schools that provide teachers 
with opportunities to network, 
collaborate and participate in 
professional development 
activities have higher retention 
rates. 
 
Achinstein, B., Ogawa, R. T., 
Sexton, D., & Freitas, C. (2010). 
Retaining Teachers of Color: A 
Pressing Problem and a Potential 
Strategy for “Hard-to-Staff” 
Schools . Review of Educational 
Research, 80(1), 71-107. doi: 
https://doi.org/10.3102/0034654
309355994 
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growing in areas that help them serve the students in their 
school community. 
 
 
Timeline 
July 2019 – June 2021 
 
Audience 
Retention events will be focused on non-tenured diverse 
educators including those who have limited experience 
teaching in the U.S. Some leadership focused workshops 
may also be open to tenured minority educators. 
 
Implementation 
Teacher retention events would take place shortly after the 
beginning of the new school year to give the new teachers 
an opportunity to get acclimated to their new school and 
community. 
 
 
AACPS will design and offer professional development 
sessions tailored to help non tenured diverse educators: 

• Navigate our school system by providing a better 
understanding of AACPS culture, processes and 
procedures, points of contact, professional 
growth/training opportunities, and to answers to key 
questions.  

• Collaborate with other diverse educators from 
across the county in an effort to build their 
professional network 

• Gain a better understanding of leadership 
opportunities within AACPS and skills needed to be 
successful in those roles 
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Evaluation 
Retention of or diverse candidates 
Session Evaluations 
 
 

3.1.2 

provide training for school leaders, 
coaches, mentors, and evaluators on 
how accurately to differentiate 
performance, provide useful feedback, 
and use evaluation results to inform 
decision making about professional 
development, improvement strategies, 
and personnel decisions. 

3.1.2.A - Program: Professional Growth and 
Development – Building Instructional Leadership for 
Teacher Leaders and Administrators 
 
Brief Description of Specific Services 
Professional development will be provided for teacher 
leaders and administrators focused on improving 
instructional practice to improve the quality of teaching and 
advance student academic achievement through job-
embedded professional development, collaborative learning 
sessions, mentoring/coaching, and workshops.  
 
Participants will learn to facilitate changes in educator 
practice in order to improve student learning.  Members of 
leadership teams will learn to identify expected instructional 
practices, effectively dialogue with teachers, encourage self-
reflection, and provide effective feedback through 
embedded opportunities to practice observation and 
feedback skills and engage in instructional coaching 
simulations. Participants will learn effective instructional 
practices matched to student needs and provide site-based 
PD, coaching, and support to other teachers.   
 
Timeline 
July 2019 – June 2021 
 
Audience 
School Based Teacher Leaders 

Level 4: Demonstrates a 
Rationale 

 
“The data strongly suggest that 
teachers who undergo the TES in 
Cincinnati Public Schools 
experience lasting improved 
changes to their teaching 
practice. 
The researcher suggests that this 
change could be due to the 
information the teachers receive 
regarding their practice and 
discussions around effective 
teaching practices that they may 
not have known allowing for 
self-reflection and an 
opportunity for them to improve 
through the year.” 
 
 
 
This study shows that a 
relationship exists between the 
principal observation rating of 
teachers and their value added 
measures. In classrooms where 

$242,778.00 
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School Based Administrators 
Central Office Resource Teachers 
Observed by Central Office Administrators 
 
Implementation 
Professional learning activities will be conducted in a hybrid 
format. Participants will be engaged in a series of face to 
face and online sessions, participate in a field experience 
and other job embedded components. 
 
The topics that will be addressed include:   
• Instructional Coaching   
• Observing Instruction using Teaching & Learning 

Observation Framework   
• Descriptive Feedback   
• Conferencing   
• Culturally Relevant Instructional Practices   
• Teacher Professional Practices and Professional 

Behaviors from the AACPS TPE   
• Student Learning Objectives   
• Assessment Literacy   
• Analyzing data   
• Collaborative Planning 

 
 
 
Additional topics that will be addressed I the subsequent 
course are :   
• Instructional Coaching Conversations   
• Observing Instruction using Teaching & Learning 

Observation Framework   
• Descriptive Feedback and Conferencing   

teachers received high ratings 
are the classrooms that also 
showed the most student growth. 
In classrooms where teachers 
received low observation ratings, 
their students showed the least 
growth. Teachers and principals 
found that the use of the new 
observation tool allowed 
teachers/ principal conferences 
to center on instruction using a 
common language. The 
researcher’s observations of 
conferences revealed that 
principals could use additional 
support on engaging in coaching 
conversations.  
 
Sartain, L., Stoelinga, S. R., & 
Brown, E. R. (2011). 
Rethinking teacher evaluation 
in Chicago: Lessons learned 
from classroom observations, 
principal-teacher conferences, 
and district implementation. 
Research report. ERIC. 
 
https://eric.ed.gov/?id=ED52761
9 
 
https://consortium.uchicago.edu/
publications/rethinking-teacher-
evaluation-chicago-lessons-
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• Teacher Professional Practices and Professional 
Behaviors from the AACPS TPE   

• Addressing Mediocre Teaching 
• Navigating Through Change 
• Building your Conference Skill Repertoire 
• Dealing with Difficult People, Situations, and 

Conversations 
• Building your Own Resilience 

 
 
Evaluation 
The effectiveness of the Building Instructional Leadership 
will be determined through: 
• Completion of all online and face to face modules 
• Professional development session evaluations 
• Surveys of participants 
• Focus groups 

 

learned-classroom-observations-
principal 
 
 
This study suggests that 
effectiveness of individual 
teachers improved during the 
school year when they are 
evaluated based on the new 
evaluation system. Teachers who 
were ineffective in raising 
student test scores prior to the 
new evaluation system, seemed 
to show the greatest 
improvement after they were 
evaluated using the new system. 
The data strongly suggest that 
teachers who undergo the TES in 
Cincinnati Public Schools 
experience lasting improved 
changes to their teaching 
practice. 
The researcher suggests that this 
change could be due to the 
information the teachers receive 
regarding their practice and 
discussions around effective 
teaching practices that they may 
not have known allowing for 
self-reflection and an 
opportunity for them to improve 
through the year. 
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Taylor, E. S., & Tyler, J. H. 
(2012). Can teacher evaluation 
improve teaching? Education 
Next, 12(4), 78-84. 
 
http://educationnext.org/can-
teacher-evaluation-improve-
teaching/ 
 
The Impact of Elementary 
Mathematics Coaches on 
Student Achievement. 
Patricia F. Campbell and 
Nathaniel N. Malkus 
University of Maryland 
The Elementary School Journal 
Volume III, Number 3 2011 by 
the University of Chicago 
 
https://isidore.udayton.edu/acces
s/content/group/48d85ee6-68d7-
4a63-ac4e-
db6c0e01d494/EDT650/readings
/Imapct%20oF%20Elementary%
20Math%20Coaches.pdf 
 

3.1.2 

provide training for school leaders, 
coaches, mentors, and evaluators on 
how accurately to differentiate 
performance, provide useful feedback, 
and use evaluation results to inform 
decision making about professional 

3.1.2.B - Program: Professional Growth and 
Development - Leadership Succession 
 
Brief Description 
The Office of Professional Growth and Development is 
deeply committed to providing ongoing professional 
learning opportunities designed to support and grow our 
workforce.  The goal of the Coaching and Mentoring 

Level 4: Demonstrates 
Rationale 
While no empirical studies have 
been conducted for our specific 
professional development 
opportunities, there is a rationale 
that they are likely to improve 
relevant outcomes based on the 

$104,289.00 
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development, improvement strategies, 
and personnel decisions. 

Program for new and novice principals will create 
opportunities to enhance leadership skills as new and novice 
school leaders enter the role of the principalship. Coaching 
is a powerful and highly effective way to help principals 
develop the skills and strategies necessary for making 
profound and lasting changes.  New and novice principals in 
AACPS will learn alongside leadership coaches to explore 
and learn the essential attitudes, behaviors, and skills to 
perform a job successfully and reach agreed-upon goals.   
 
Timeline 
July 2019 – June 2021 
 
Audience 
School-Based Leaders 
 
Implementation 
Provide mentoring/coaching program to support 1st and 2nd 
-year principals and assistant principals as well as 
experienced administrators in need of improvement. 

 
Evaluation 
Mid and End of Year Survey 
 

high-quality research findings 
cited below. 
 
Research shows that leadership 
not only matters: it is second 
only to teaching 
among school-related factors in 
its impact on student learning. 

The impact of leadership tends 
to be greatest in schools where 
the learning needs of students 
are most acute 
 

https://www.wallacefoundation.o
rg/knowledge-
center/Documents/How-
Leadership-Influences-Student-
Learning.pdf 

“Based on 10 years of research, 
Wallace has identified four key 
parts of a "principal pipeline" 
that can develop and ensure the 
success of a sufficient number of 
principals to meet district needs: 
rigorous job requirements, high-
quality training, selective 
hiring, and on-the-job evaluation 
and support.” 
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Wallace Foundation – 
Perspective: Building Principal 
Pipeline 
http://www.wallacefoundation.or
g/knowledge-
center/Pages/Perspective-
Building-Principal-
Pipelines.aspx 
 
https://www.wallacefoundation.o
rg/news-and-media/press-
releases/pages/the-wallace-
foundation-launches-major-
principal-pipeline-initiative-to-
help-school-districts-build-
corps.aspx 
 

3.1.3 

provide financial incentives for 
teachers and principals with a record of 
helping students to achieve academic 
success 

   

3.1.4 

include teacher advancement initiatives 
to promote professional growth and 
emphasize multiple career paths (such 
as paths to becoming a mentor teacher, 
instructional coach, or teacher leader) 
and pay differentiation. 

3.1.4.A - Program: Office of School Performance – 
School Based Leader Professional Development 
 
Brief Description 
The mission of OSP is to relentlessly grow, develop and 
support our school-based leaders.  The Leadership 
Professional Development program creates a pipeline for the 
leadership growth of Teachers becoming Assistant 
Principals. The Aspiring Principals Leadership development 
pipeline provides novice Assistant Principals with high 
quality professional development opportunities to better 
prepare them to be the Instructional Leader of a school. The 

Level 4: Demonstrates 
Rationale 
While no empirical studies have 
been conducted for our specific 
professional development 
opportunities, there is a rationale 
that they are likely to improve 
relevant outcomes based on the 
high-quality research findings 
cited below. 

$10,250.00 
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Principal Leadership Development pipeline provides both 
novice Principals and Principals of challenging schools with 
high quality professional development in order to assist their 
growth as the Instructional Leader.  
 
Timeline 
July 2019 – June 2021 
 
Audience 
School -Based Leaders 
 
Implementation 
Provide professional development opportunities offered by 
local and national experts for aspiring leaders and school 
leaders. 
 
Professional Development for current school administrators 
focused on communicating, analyzing data, and 
collaborative decision making and improving their 
leadership skills and abilities to lead academic programs to 
meet the instructional needs of diverse learners. Current 
administrators will engage in professional learning through 
conference and workshop attendance and work 
collaboratively to develop and deliver professional learning 
opportunities to their colleagues. Professional development 
activities include traditional workshops, on-line/distance 
opportunities, collaborative sessions, and study groups. 
 
Evaluation 
Participants will complete session summaries and share 
newly acquired information with their peers. 

Research shows that leadership 
not only matters: it is second 
only to teaching 
among school-related factors in 
its impact on student learning. 

The impact of leadership tends 
to be greatest in schools where 
the learning needs of students 
are most acute 
 

https://www.wallacefoundation.o
rg/knowledge-
center/Documents/How-
Leadership-Influences-Student-
Learning.pdf 

  
 
“Based on 10 years of research, 
Wallace has identified four key 
parts of a "principal pipeline" 
that can develop and ensure the 
success of a sufficient number of 
principals to meet district needs: 
rigorous job requirements, high-
quality training, selective 
hiring, and on-the-job evaluation 
and support.” 
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Some of the key findings on the 
Wallace Foundation Principal 
Pipeline Initiative indicate the 
need to provide Pre-service 
training to aspiring leaders and 
on-the job evaluation and 
support to administrators. 
 
 
Wallace Foundation – 
Perspective: Building Principal 
Pipeline 
http://www.wallacefoundation.or
g/knowledge-
center/Pages/Perspective-
Building-Principal-
Pipelines.aspx 
 
https://www.wallacefoundation.o
rg/news-and-media/press-
releases/pages/the-wallace-
foundation-launches-major-
principal-pipeline-initiative-to-
help-school-districts-build-
corps.aspx 
 

3.1.5 

support the instructional services 
provided by effective school library 
programs 

 

   

3.1.6 improve school working conditions, 
including through periodically and 
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publicly reporting results of educator 
support and working conditions 
feedback 

3.1.7 
provide common planning time to help 
prepare students for postsecondary 
education and the workforce 

   

 

Other Evidence-Based Activities 
Related to Retaining and Providing 
Support to Effective Teachers and 
Principals: 

 

 

 

 

 

  

4. Use of Funds to Improve Equitable Access to Effective Educators To All Students 

4.1 

If using Title II, Part A funds to 
improve equitable access to effective 
teachers and principals for all 
students, describe how such funds 
will be used for this purpose. 

   

     

*Below is a list to “Warehouses” with multiple sources on various topics with research already evaluated on the strength of the link 
between evidence and outcome. 

• Evidence for ESSA (Hopkins) 

• Report on School Leadership Interventions under ESSA (RAND) 

• Social and Emotional Learning Interventions under ESSA (RAND) 

• What Works Clearinghouse (IES) 

• Evidence-Based Intervention Network (University of Missouri) 
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• National Center on Intensive Intervention (AIR) 

• Substance Abuse and Mental Health Services Registry (SAMHSA) 

• Results First Clearinghouse Database (Pew) 

• Best Evidence Encyclopedia (Center for Data-Driven Reform) 

• Roadmap to Evidence-Based Reform for Low Graduation Rate High Schools (Hopkins) 

• Impact of Family Involvement on the Education of Children (MDRC) 
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http://www.intensiveintervention.org/
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http://www.pewtrusts.org/en/research-and-analysis/issue-briefs/2014/09/results-first-clearinghouse-database
http://www.bestevidence.org/
http://new.every1graduates.org/everyone-graduates-center-roadmap-to-evidence-based-reform-for-low-graduation-rate-high-schools/
https://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvement_FR.pdf


5.0  ALIGNMENT WITH CHALLENGING ACADEMIC STANDARDS - Required 

 

Please provide a description of how the activities in Section 4.0 are aligned with challenging State academic standards. 
[Section 2102 (b)(2)(A)] 

 

 

 

AACPS School District’s curriculum guides, materials, and assessments align to the Maryland College and Career 
Readiness Standards for both English and Math, the Next Generation Science Standards for Math, and the College, 
Career, and Civic Life (C3) Framework for Social Studies State Standards. In addition, AACPS School Districts aligns 
provided professional learning services to the Learning Forward Standards for professional learning. Professional 
Learning activities for section 4.0 support teachers, principals, and school leaders to use the academic standards to 
develop lesson plans, assignments and assessments that help their students master the knowledge and skills defined by 
the academic standards. 
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

  Local School System: Anne Arundel County Public Schools                   Fiscal Year: 2020     

 

 
 

Equitable Services: Services and other benefits to private school students must be secular, neutral, and 
non ideological (Sec. 8501(a)(2)), must be provided in a timely manner, and must be equitable in 
comparison to services and other benefits for public school children, teachers, and other educational 
personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state education agency must designate an 
ombudsman to monitor and enforce the requirements relating to the participation of children in private 
schools (Sec. 8501(a)(3)(B)). 

 

Participating Private Schools and Services: Provide information regarding the names of participating private schools 
and number of private school students, and the calculated cost per pupil that will benefit from Title II-A services. 
(Include below or as an attachment) 

 

Participating Non Public Schools Enrollment Per Pupil 
Allocation 

 Allocation per 
School  

Annapolis Area Christian 943 19.47489346 18,365.00  

Archbishop Spalding 1,252 19.47489346 24,383.00  

Chestertown Academy 12 19.47489346 234.00 

Kennedy Krieger at Southern High School 15 19.47489346 292.00 

Monsignor Slade Catholic 507 19.47489346 9,874.00  

School of the Incarnation 753 19.47489346 14,665.00  

St. Jane Frances 191 19.47489346 3,720.00  

St. John the Evangelist 484 19.47489346 9,426.00  

6.0    EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS - Required 
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St. Mary's Elementary 792 19.47489346 15,425.00  

St. Mary's High School 486 19.47489346 9,465.00  

St. Paul's Lutheran 183 19.47489346 3,564.00  

St. Philip Neri School 405 19.47489346 7,887.00  
 

6,023 19.47489346           117,300.00 

Describe the school system's process for providing equitable participation to students in private schools. This should 
include evidence of a needs assessment and professional development action plan.  (Include below or as an 
attachment) 

 

Certified letters were sent to all non-public schools (sample letter included) obtained from the list of nonpublic 
schools as indicated by MSDE on the downloadable from 
http://www.marylandpublicschools.org/nonpublic/nsab_directory/anne_arundel.htm.   

Of the schools that were contacted, representatives from 8 non-public school representatives attended information and 
consultation sessions (sign in sheet included), March 2019 (agendas included) and participated in the planning 
process. Two consultations dates were offered to accommodate school schedules.  In addition, we offered onsite 
consultation to schools.   The following schools requested onsite consultation.  Below are the dates we worked with 
the schools. 

• March 21, 2019 – St. Mary’s Elementary School  
• April 1, 2019 – Chesterfield Academy  
• April 10, 2019 – Annapolis Area Christian School 
• April 10, 2019 – St. Philips Neri  
• April 10, 2019 – Kennedy Krieger at Southern High School  
• April 12, 2019 – Archbishop Spalding High School  
• April 12, 2019 – Monsignor Slade  
• April 15, 2019 – St. Mary’s Elementary School  
• May 7, 2019 – School of Incarnation  
• May 20, 2019 – St. Paul’s Lutheran  
• May 23, 2019 – St. Jane Francis 

 
Summary plans from the nonpublic school representatives are included. 

The Anne Arundel County Public Schools ensures that a certified letter is received by all of the nonpublic schools in 
Anne Arundel County.  The Anne Arundel County Public Schools included a RSVP/Intent to Participate form for 
each school to declare its intention regarding participation and requested that the designated nonpublic school 
representative fax the completed form to the Division of Partnerships, Development, and Marketing.  In addition, 
nonpublic schools that did not return the form received a follow-up phone call and email.   The number of eligible 
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nonpublic schools in Anne Arundel County make the benefit cost ratio of sending either further registered mail or 
dedicating staff to establishing additional direct contact clearly prohibitive.  In addition, schools who indicated their 
interest or that had participated in previous years and that had not submitted a plan by the May due date were 
contacted to remind them about their plans and offered assistance in completing their plans. 

 
Representatives from the participating nonpublic schools continue to indicate both their satisfaction with the current 
methods of establishing contact and with the emphasis that the Anne Arundel County Public Schools has placed on 
providing the greatest opportunities for equitable participation following initial contact. 
 

All nonpublic school representatives who participated in planning are listed in our database, which includes 
email/phone/fax/mailing contact information, as well as numbers of students, staff and a list of the programs in which 
the school is participating.  This email list provides an efficient means of asking and answering questions, updating 
nonpublic schools on relevant information, and consulting on possible programming.  In addition, non-public 
representatives completed two consultation forms to document that they received necessary information.   

At the information/planning meetings, AACPS federal program coordinators shared details and requirements 
regarding the ESEA programs and answered questions. Interested non-public school representatives were invited to 
participate.  They received a preliminary allotment figure based on a per-pupil allotment and were offered guidance 
and support determining their needs and in planning.  Non-public school representatives then submitted a planning 
form for each of the Title programs in which they were interested which included descriptions of proposed activities 
that meet an identified need, estimated costs, and evaluation plan summaries.  The federal program coordinators 
review the plans and ensure that the activities meet the provisions of the federal program, and the non-regulatory 
guidance.  The Title II-A coordinator’s designee contacted non-public school representatives and provided support 
and feedback regarding the plans. 

Nonpublic school representatives determined the needs of the students and teachers in their schools.  They were 
provided with guiding questions to assist them in conducting their needs assessments.  Based on that needs 
assessment, nonpublic school representatives are asked to confirm their “intent to participate” in the federal programs 
which might address their school needs for professional development or if they would participate in AACPS Title II-A  
federally funded programs that would better address the needs of their students.  The proposed plans completed by the 
nonpublic school representatives include a summary of their needs assessment, description of the professional 
development activities and an explanation of how the activities meet identified professional development needs of 
their teachers, goals, and summary evaluation plan (sample planning form included).  Throughout the process, the 
AACPS representatives in the Division of Partnerships, Development and Marketing served as the initial point of 
contact, responding to email queries and telephone requests for information and clarification.  The Division of 
Professional Growth and Development provided two consultation meetings to offer guidance to non-public schools in 
completing their plans.  In addition representatives from the Division of Professional Growth and Development 
offered additional support to all schools by offering to meet with them individually or through phone conferences.  
Some schools accepted the offer and representatives went to the Schools and also consulted over the phone with 
school staff. 
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Summary – Nonpublic School Activities and Costs 

 

Allowable 
Activities 

Brief Description of Specific Services, Timelines or Target Dates, and Specific 
Goals, Objectives, and Strategies Detailed in the 5-year Comprehensive Bridge to 
Excellence Master Plan, and Any Revisions to the Plan as Part of this Annual 
Update, Including Page Numbers  

 

Nonpublic 
Costs  

 

2.1.1 

 

 

2.1.1 

2.1.1 

 

2.1.1 

 

 

2.1.1 

2.1.1 

Annapolis Area Christian  

• Contract services for onsite training for grades K-12 (all faculty, all subject 
areas) through Staff Development for Educators (SDE) to improve and 
expand instructional practice to address 21st century learners and learning 
tools.  Customized PD would be applied, based on direct conversations with 
SDE and a proposal to train teachers in student engagement strategies 
focusing on 21st century skills, incorporating technology as appropriate. 

• Job-embedded coaching on effective instructional methods with high levels of 
student engagement and that develop students’ 21st Century skills 

• Contract services for onsite training – Inquiry-based and problem-solving 
approach to instruction.  PD will be customized and provided by SDE to 
address the needs for inquiry-based & problem-solving instruction. 

• Contract services for onsite training for grades K-12 (all faculty, all subject 
areas) through Staff Development for Educators (SDE) to improve and 
expand instructional practice to include effective instructional strategies for 
reading.  Customized PD would be applied, based on direct conversations 
with SDE and their proposal to train teaches in a variety of reading strategies 
and particularly those most useful in the content area. 

• Job-embedded coaching on implementing reading strategies across the 
content areas. 

• Contract training services for reading and educational support teachers to 
improve their ability to teach specific literacy interventions for struggling 
readers. 

$18,365.00 

 
 
2.1.1 
 
 
 
 
 
 
2.1.1 
 
2.1.1 
 
 
2.1.1 
 
2.1.1 
 
 

Archbishop Spalding High School  

• 2 IB teachers and 2 administrators will attend IB conferences. 
The following trainings will be needed: 

          TOK Training—curriculum being updated 
          English Literature Training—curriculum being updated 
          Administrator – Training on ATL 

                  Administrator – Training at IB Global Conference  
• Teachers will attend AP-Level professional development conferences and 

workshops. These teachers will be identified using the July 2019 AP exam results. 
• Teachers will attend the Project Lead the Way Launch Classroom training sessions 

and then become onsite trainers leading professional development here at 
Spalding. 

• Teachers and Administrators will attend PLTW training to expand course 
offerings. 

$24,383.00 
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 • Registration Fees for the annual ISTE Conference in June 2020. 
Teachers/Administrators will attend sessions at the annual conference that target 
the following ISTE Teacher standards: 

1. Facilitate and inspire student learning and creativity 
2. Design and develop digital-age learning experiences and assessments  
3. Model digital-age work and learning 
4. Engage in professional growth and leadership 

https://www.iste.org/standards/standards/standards-for-teachers 
                 

 

2.1.1 

Chestertown Academy Annapolis 

• Attend the JM Educational Group’s National Classical Schools Conference.  

$234.00 

 

2.2 

2.1.1  

Kennedy Krieger at Southern High School 

• Conduct a book study using online videos and two professional text.  

 

$292.00 

 

2.2 

 

Monsignor Slade Catholic School  

• Consultants services from PESI Behavioral Health Continuing Education to 
provide on-site professional development (for example, Improving Executive 
Functions, Behavior Management Skills for Classroom Success, and Over 75 
Quick, “On the Spot” Techniques for Children and Adolescents with Emotional 
and Behavioral Problems) for teachers in Pre-K4-8th grades.  
 

$9,874.00 

 

2.1.1 

 

School of the Incarnation  

• Registration Fees – NCEA Conference  
            Teacher and Administrative Leadership Team Members will attend  
            the National Catholic Education Association Conference in Baltimore,  
             Maryland. 

$14,665.00 

 

2.1.1 
2.1.7 

St. Jane Francis 

• Coursework in early childhood reading strategies and small group instruction. 
• Coursework in planning and implementing instructional strategies in STEM. 

 

 

$3,720.00 

 

 

2.1.1 

 

2.1.1 

St. John the Evangelist School  

• Contracted services through Notre Dame University of Maryland will provide 
20 professional development sessions for teachers in all grade level groups to 
include diverse techniques and integrating the use of iPad technology within 
the classroom to address specific skills in reading. 

• Contracted services through Discovery Education will provide 2 professional 
learning sessions which offer educators learning experiences designed to 
integrate tenets of inquiry with rich digital media and web 2.0 tools. 

$9,426.00 
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2.1.7 

2.1.1 

St. Mary’s Elementary School  

• Contracted Services: Gail Donahue, ACES in the areas of reading/language arts, 
written expression, and mathematics.  

• Conduct multiple book studies in the following content areas of reading/language 
arts, written expression, and mathematics.  
 

$15,425.00 

 
2.1.1 
2.1.1 
2.1.1 
 
 
2.1.1 
2.1.1 
2.1.1 
2.1.1 
 

St. Mary’s High School  
• Attend College Board approved Advanced Placement Institutes  
• Attend International Society for Technology Education Conference 
• Attend National Council for Teachers of Mathematics Conference ASCD 

Empower Conference for Every Educator 
• Attend Maryland Society for Educational Technology Conference  
• Attend Northeast Conference on the Teaching of Foreign Languages 
• Attend National Catholic Educators Association Conference 
• Register for content courses in the areas of Educational Technology, Reading 

Readiness, and recertification courses at Anne Arundel Community College 
and various online institutions.  

$9,465.00 

 

2.1.4  

2.1.4  

St. Paul’s Lutheran School  

• Registration and enrollment for staff memberships with ISTE (International 
Society for Technology Education)  

• Registration and enrollment for all teachers in “Integrating Technology into 
the Classroom” online course. 

$3,564.00 

 

2.1.1 

 

2.1.1 

 

 

2.1.1 

Saint Philip Neri School  

• Contracted services: ACES: Academy of Catholic Educators Professional 
Development through Notre Dame University. A consultant will meet with 
teachers monthly.  

•  Attend coursework and workshops offered during the academic year. Such as 
courses offered at an accredited university or college and the Mid Atlantic 
Catholic School Consortium. Workshops may include but are not limited to, 
workshops through University of Notre Dame, NCEA, ASCD and Mid-
Atlantic Summer Institute. 
Registration  

• Teachers will attend and become members of the Maryland Council of 
Teachers of Mathematics Membership and Conference. 

$7,887.00 

 TOTAL Non-Public Allocation $117,300.00 

 

 

Total Amount for Transfers: 
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January 15, 2019 
 
Nonpublic School 
Address 
 
Dear Principal: 
 
Anne Arundel County Public Schools (AACPS) invites you and/or a representative from 
Insert Nonpublic School to an informational meeting regarding your school's eligibility 
for potential state & federal funding.  Authorized by the Elementary and Secondary 
Education Act (ESEA), and reauthorized by the Every Student Succeeds Act of 2015 
(ESSA), benefits are provided to private school students, teachers and other education 
personnel, including those in religiously affiliated schools.  ESEA requires the equitable 
participation of private school students, teachers and other education personnel in some 
of its major programs.   

 
 Title I, Part A: Improving Academic Achievement of Disadvantaged 

Students 
Title I, Part A grants provide all children a significant opportunity to receive 
a fair, equitable, and high-quality education, and to close educational 
achievement gaps.  Title I accomplishes this by providing effective, 
supplemental, high quality instruction for eligible students, professional 
development for their teachers, and parent and family engagement 
activities for the families of eligible children. Please note that AACPS ONLY 
services K-5 students.  

 Title II, Part A: Professional Development for Teachers, Principals, and 
Educational Personnel 
Title IIA provides funds for professional development activities designed to 
improve the knowledge of teachers and principals in the core academic 
subjects. 

 Title III: Language Instruction for English Learners and Immigrant 
Students 
Title III is to help ensure that English Learners (EL) including immigrants, 
attain English proficiency.  Title III also assists teachers, principals, and 
other educational personnel to develop and enhance their capacity to 
deliver effective instructional programs and provide services to families of 
EL and immigrant students. 

 Title IV: Student Support Academic & Enrichment 
Title IV is intended to improve students' academic achievement by 
providing a well-rounded education for all students, improve school 
conditions for student learning and improve the use of technology in order 
to improve the academic achievement and digital literacy of all students. 
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This initial non-public school consultation meeting for the 2019-2020 school year is 
scheduled to be held on March 6, 2019 at 1:30 p.m. at Carver Staff Development Center 
2671 Carver Road  Gambrills, MD in the Room 103. 
 
Please review the list of programs above, then on the following page indicate if you are 
attending or not attending the meeting, which funding program you are interested in and 
sign and date the bottom.  Please return this form in the enclosed envelope no later than 
February 22, 2019. 
 
Sincerely, 
 
 
Carol Ann McCurdy 
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Non Public School  

 

• Name of School _________________________________________________________________________________________  

• Name of Attendee_____________________________________________Title:___________________________________  

• School Contact (if other than above) __________________________________________________________________  

• E-mail of Contact ______________________________________________________________________________________  

• Phone number of Contact ____________________________________FAX ___________________________________  
 

Please check the appropriate response:  

Title I  
____ Yes, I am interested in my school’s participation in Title I programs for the 2019-2020 
school year and I will attend the informational meeting.  

____ No, I am NOT interested in my school’s participation in Title I programs for the 2019-
2020 school year.  

 

Title II  

____ Yes, I am interested in my school’s participation in Title II programs for the 2019-2020 
school year and I will attend the informational meeting.  

____ No, I am NOT interested in my school’s participation in Title II programs for the 2019-
2020 school year.  

 

Title III  

____ Yes, I am interested in my school’s participation in Title III programs for the 2019-2020 
school year and I will attend the informational meeting.  

____ No, I am NOT interested in my school’s participation in Title III programs for the 2019-
2020 school year.  

 

Title IV  

____ Yes, I am interested in my school’s participation in Title IV programs for the 2019-2020 
school year and I will attend the informational meeting.  
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____ No, I am NOT interested in my school’s participation in Title III programs for the 2019-
2020 school year.  

 

Other Grant Funding 

____ Yes, I would like for my school to be notified to participate in competitive grant 
programs for the 2019-2020 school year.  

____ No, I am NOT interested in my school’s participation in competitive grant programs for 
the 2019-2020 school year.  

 

  I wish to participate but cannot attend the scheduled face-to-face meeting. 

 

  Our private school is electing NOT to participate and is not pursuing federal grant 
opportunities with Anne Arundel County Public Schools. 

 

Principal’s Signature: Date: 

 

**PLEASE COMPLETE AND RETURN NO LATER THAN February 22, 2019** 
 RETURN TO:  Michelle Szczepaniak, Partnerships, Development & Marketing Office 

(PDM Office) 
 Address: 2644 Riva Road, Annapolis, MD 21401 
 E-Mail: (mszczepaniak@aacps.org) Phone: (410.222.5370I) FAX: (410.222.5641) 

 

Partnerships, Development & Marketing Division 

Anne Arundel County Public Schools 

2644 Riva Road 

Annapolis, MD 21401 
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Professional Growth & Development 

Agenda 

 Title IIA Consultation Meeting 

 Carol Parham Building 

 10:30 a.m. – 12:00 p.m. 

 March 13, 2019 

 

 

                                                          Notes 

Time Topic Topic Leader 

Opening 

10:30 -10:45 
Introduction to Title IIA 

 
Dr. Zipporah Miller 

D’Nia Walker 

10:45 -11:30 
Title IIA Funding  

Allowable Activities Application Process 

 
Dr. Zipporah Miller 

D’Nia Walker 

Jill Harris 

11:30 -12:00 Planning and Support  

Dr. Zipporah Miller 

D’Nia Walker 

 Jill Harris  
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Professional Growth & Development 
Agenda 

Title IIA Consultation Meeting 

Carver Staff Development Center 

12:30 p.m. – 2:30 p.m. 

March 20, 2019 

 

 

Notes 

Time Topic Topic Leader 

12:30 - 1:30 
Title IIA Funding  

Allowable Activities Application Process 

 

Dr. Zipporah Miller 

D’Nia Walker 

Jill Harris  

1:30 - 2:30 Planning and Support  

Dr. Zipporah Miller  

 D’Nia Walker   

Jill Harris 
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Please complete this worksheet to indicate how you intend to use your Title IIA funds. Remember that Title IIA 
funds are to be used for “evidence-based “professional development only. Any expenditures for materials or 
contracted services are to be used for administrators, teachers, paraprofessionals and/or other educational 
support staff, not students.  

 

Initial Draft of this form must be sent to D’Nia Walker dawalker1@aacps.org  by ___April 26, 2019_______. Drafts will go through an approval 
process by Dr. Zipporah Miller.  

Final approved form must be signed and returned by __May 24, 2019__ to Jill Harris, Carver Staff Development Center, Anne Arundel County 
Public Schools, 2671 Carver Road Gambrills, MD. 21054. 

  

Part I - School Information  

School Name  

School Official/Primary Contact  

(Name and Title)  
 

Email Address 

School Official/Primary Contact  
 

Telephone Number 

School Official/Primary Contact 
 

Additional/Secondary Contact 

(Name and Title)  
 

Email Address  
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School Official/Secondary Contact 

Telephone Number 

Additional/Secondary Contact 
 

 

BUDGET 

Goal (s) and Objective(s) Budget Category Cost/Total 

   

   

   

Total Cost  

 

I, ___________________________ (Private School Official) assure that any materials or contracted services described in 
this plan are for administrators, teachers, paraprofessionals, parents and/or other educational support staff, 
not students and will ensure that any program, services, or activities will follow the approved plan unless a 
modification/amendment has been agreed upon by me and the AACPS Title II-A Grant Coordinator.  

____________________________________________         __________________________ 

(Private School Official Signature)                                   (Date) 

 

Approval Stamp:  

 

 

ESSA Annual Report 2019 483 Anne Arundel County Public Schools



 

Please note: AACPS does not disseminate funds to non-public schools. School district (LEAs) are the fiscal agents for the 
funds from Title II-A thus are responsible for ensuring all funds are expended according to the requirements of Title II-A. 
After verifying that a needs assessment has been conducted and planned professional development programs, activities, 
and services are allowable under Title II-A, AACPS expends funds on behalf of the non-public school. An LEA may not 
distribute funds directly to a non-public school.  

 

The spending timeline for this plan is January 2020 to December 2020. 
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Part II - Budget and Professional Development Action Plan  

 

Step 1 - Identify the Need (Needs Assessment) 

Briefly describe the following: 

1) student learning needs that were identified,  data reviewed to identify the student learning needs  
2) knowledge and skills that administrators, teachers, paraprofessionals, parents and/or other educational support 

staff need to master to effectively address the student learning needs.  
 

Describe Data Reviewed Student Learning Need(s) 
Professional Knowledge and 

Skills Needed 

   

   

 

  

 

 

 

 

 

 

 

 

 

 

 

 

ESSA Annual Report 2019 485 Anne Arundel County Public Schools



Step 2 – Professional Development Plan 

Select the Appropriate Program, Activity, or Service and Planning for Implementation   

(Evidence Based Strategy and Implementation Plan) 

1) List the professional development goal(s) in order of priority. 
2) List the objective(s) that will support meeting each goal outlined. 
3) List the program/activities/service(s) necessary to meet each objective and a timeline for each program/activity. 
4) Cite the evidence based study or studies that support the professional development activity. 
5) Explain how the outcome addresses the need for the activity, program, or service include an estimate of when the 

outcome will be achieved and/or observable. 
6) Calculate an estimated cost for each activity.  
7) Upon completion, transfer the goal/objective, budget category, and estimated cost to the first page of the plan. 

 

Goal 1:  

 

Objective A:   

 

Objective B:  

 

Objective A 

Activity  

Item #  

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based Outcome  

Estimated Calculation & Cost 
Budget Category Budget Amount 
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Activity  

Item #  

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based Outcome  

Estimated Calculation & Cost 
Budget Category Budget Amount 

  

 

 

 

 

 

 

 

 

 

 

Objective B 

Activity  

Item #  

Supporting Evidence 
 

Timeline  

Resources Needed  
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Intended Data-based Outcome  

Estimated Calculation & Cost 
Budget Category Budget Category 

  

 

Activity  

Item #  

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based Outcome  

Estimated Calculation & Cost 
Budget Category Budget Category 

  

 

Goal 2:  

Objective A:   

 

Objective A 

Activity     

Item #  

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based Outcome  

Estimated Calculation & Cost Budget Category Budget Amount  
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Activity  

Item #  

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based Outcome  

Estimated Calculation & Cost 
Budget Category Budget Amount  
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Objective B 

Activity  

Item #   

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based 
Outcome  

Estimated Calculation & 
Cost 

Budget Category Budget Category 

  

 

Activity  

Item #  

Supporting Evidence  

Timeline  

Resources Needed  

Intended Data-based 
Outcome  

Estimated Calculation & 
Cost 

Budget Category Budget Category 
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Steps 3 – Examine and Reflect  
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Use this space to describe the evaluation plan, including the key evaluation questions to be addressed and plans 
for collecting data on each of the outcomes and indicators included the plan.  Be sure to indicate who will 
conduct the evaluation, when the evaluation report will be completed, and how the evaluation will be used for 
future planning. 
 

Please note that a final report including evaluation data must be submitted to AACPS by May 1, 2020. 

Goal 1 

Measures of Success  

What data will be collected?  

How and Who will be collecting 
data? 

 

How often will data be collected?  

 

Goal 2 

Measures of Success  

What data will be collected?  

How and Who will be collecting 
data? 

 

How often will data be collected?  
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Administrative & 
Supervisory Other  1.1.1a 201-23

Human Resources-recruiting

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Other
Activity 1.1.1a

Travel Expenses (2) Recruiters on a 5 day 
recruitment trip
4 x $1,250 = $5,000 Central Office

Conference Fees:
Registration and Space Rental for 4 days  of 
recruitment events –$1,250 x 4 = $5,000

Registration for local recruitment trips 
$500 x 4 = $ 2,000

 $           12,000  $            12,000 

Instructional Staff 
Development           
Salaries & Wages

1.1.2a 203-09

Human Resources - Recruitment 
Incentives

Differential & incentive pay for teachers, 
principals, or other leaders in high-need 
academic subject areas and speciality 
areas, which may include performance-
based pay systems 
Contracted Services

Activity 1.1.2a

Teacher Relocation Stipends
10 x $2,500 = $25,000

 
Total Stipends: $25,000

25,000$            25,000$             

Fixed Charges 1.1.2a 212

Human Resources - Recruitment 
Incentives -Fixed Charges

Differential & incentive pay for teachers, 
principals, or other leaders in high-need 
academic subject areas and speciality 
areas, which may include performance-
based pay systems
Other Charges

Activity 1.1.2 a

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 2,120$              2,120$               
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Fixed Charges 1.1.3a 212

Praxis Exam Fees

Teacher, paraprofessional, principal, or 
other school leader advancement & 
professional growth, and an emphasis on 
leadership opportunities, multiple career 
paths, and pay differentiation
Other

Activity 1.1.3a

Test Fees: Praxis fees $5,000

Total: $5,000 5,000$              5,000$               

Instructional Staff 
Development 
Salaries & Wages

1.3.1 a 203-01

Class Size Reduction Salaries

Reducing class size to a level that is 
evidence based to the extent the State 
deftermines that such evidence is 
reasonably available, to improve student 
achievement through the recruiting and 
hiring of additional effective teachers
Salaries

Activity 1.3.1 a

Teacher Salaries:
2 at average pay of $60,615=$121,230 $121,230 $121,230

Fixed Charges 1.3.1 a 212

Class Size Reduction - Fixed Charges

Reducing class size to a level that is 
evidence based to the extent the State 
deftermines that such evidence is 
reasonably available, to improve student 
achievement through the recruiting and 
hiring of additional effective teachers

Fixed Charges
Activity 1.3.1 a

Fixed charges @ total of 24.2% fixed rate, 
HC ($12,600 X 2), & Pension Admin Fee 
($157 X2)

$54,852 $54,852
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

2.1.1a 203-09

National Board Certification Stipends

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Salaries
Activity 2.1.1a

Teacher Stipends: $37.50/entry x 40 
candidates x 4 entries = $6000
$37.50 /entry x 28 candidates x 2 entries= 
$2,100
$37.50/entry x 30 candidates x 1 
entry=$1,125
$37.50/entry x 85 x 2 entries= $6,375

Total Stipends= $15,600

15,600$            15,600$             

Instructional Staff 
Development           
Salaries & Wages

2.1.1a 203-09

National Board Certification Substitutes

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Salaries
Activity 2.1.1a

Substitutes: 120 Substitutes X $100/day = 
$12,000

Total Substitutes: $12,000 12,000.00$       12,000.00$        
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Fixed Charges 2.1.1a 212

National Board Certification-Fixed 
Charges

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Fixed Charges
Activity 2.1.1a

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 2,340$              2,340$               

 Instructional Staff 
Development
Other 

 2.1.1b  205-09 

Advanced Studies and Programs - 
Teacher Travel

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Other
Activity 2.1.1b

Travel:Travel and lodging fees for AP 
teachers attending institutes out of state. 
$1,000 per teacher x 5 teachers =$5,000

Conference Fees: $1,005/per teacher x 35 
teachers = $35,175

Total: $40,175

 $           40,175  $            40,175 
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

2.1.1c 203-09

Office of Equity and Accelerated 
Student Achievement - Substitutes

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Salaries
Activity 2.1.1 c

Substitutes:120 teachers x $100/per day x 3 
days=$36,000  

 
Total Substitutes:
$36,000  

36,000$            36,000$             

Fixed Charges 2.1.1c 212

Office of Equity and Accelerated 
Student Achievement  -Fixed Charges

Differential & incentive pay for teachers, 
principals, or other leaders in high-need 
academic subject areas and speciality 
areas, which may include performance-
based pay systems
Other Charges
Activity 2.1.1 c

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 3,052.00$         3,052.00$          
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

 Administrative & 
Supervisory Other 2.1.1 c 202-15

Office of Equity and Accelerated 
Student Achievement - Building Level 
Admin Travel

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Other
Activity 2.1.1c

Conferences: 
for Tier 1 EOC schools
5 school based leaders x $2,000= $10,000

$10,000 $10,000

Instructional Staff 
Development         
Contracted Services

2.1.1 c 205-09

Office of Equity and Accelerated 
Student Achievement - Contracted 
Services Teacher

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.

Contracted Services
Activity 2.1.1 c

Consultant:
consultant fee $10,000 $10,000 $10,000
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Supplies

2.1.1 c 204-09

Office of Equity and Accelerated 
Student Achievement -Teacher Materials

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Supplies
Activity 2.1.1 c

Materials:
for professional 
development

$2,000.00 $2,000.00

Instructional Staff 
Development           
Salaries & Wages

2.1.1d 203-09

Advanced Studies and Programs-
Teacher Stipends

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Salaries
Activity 2.1.1d

Teacher Stipends: $30/hr. x 125 hours 
=$3,750

Total Stipends: $3,750 3,750$              3,750$               
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Fixed Charges 2.1.1d 212

Advanced Studies and Programs-Fixed 
Charges

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Fixed Charges
Activity 2.1.1d

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 318$                 318$                  

 Instructional Staff 
Development
Other 

 2.1.1d 205-09

Advanced Studies and Programs-
Teacher Travel

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Other
Activity 2.1.1d

Travel:

Conference Fees: 4 teachers x $2000 = 800

Total:$8,000
 $        8,000.00  $         8,000.00 
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Administrative & 
Supervisory Other 2.1.1d 202-15

Advanced Studies and Programs-
Building Level Administrator Travel

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Travel & Conference Fees 
Activity 2.1.1d

Conference Fees: 2  School administrators x 
$2,000 

Travel:
Total:$4,000

4,000$              4,000$               

Administrative & 
Supervisory Other 2.1.1d 202-16

Advanced Studies and Programs-
Central Office Travel-Mid Level

Providing high-quality, personalized 
professional development that is evidence 
based, to the extent the State determines 
that such evidence is reasonably 
available, for teachers, instructional 
leadership teams, principals, or other 
school leaders, that is focused on 
improving teaching and student learning 
achievement, including supporting efforts 
to train teachers, principals, or other 
school leaders.
Travel & Conference Fees 
Activity 2.1.1d

 Conference Fees: 
Central Office Directors, 
Coordinators, & Senior 
Managers 1 x $2,000 

$2,000 $2,000
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

2.1.1e 203-09

Professional Growth and Development - 
Professional Development Schools - 
Teacher Stipends

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Salaries
Activity 2.1.1e

Teacher Stipends: 

39@$500=$19,500 ($19,500 X 2= $39,000) 

125 Mentor Teachers @$100 per intern 
placement =$12,500 

Site coordinator and Mentor Teacher PD - 
101 hrs x $30.00 = $3,030

Total Stipends: $54,530

54,530$            54,530$             

Instructional Staff 
Development           
Salaries & Wages

2.1.1e 203-09

Professional Growth and Development - 
Professional Development Schools - 
Substitutes

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Salaries
Activity 2.1.1e

Substitutes: 

3 meetings per year x 39 site coordinators x 
$100=$11,700 

Total substitutes: $11,700 
11,700$            11,700$             
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Fixed Charges 2.1.1e 212

Professional Growth and Development - 
Professional Development Schools - 
Fixed Charges

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Fixed Charges
Activity 2.1.1e

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 5,615.00$         5,615.00$          

 Instructional Staff 
Development
Other 

 2.1.1e 205-09

Professional Growth and Development - 
Professional Development Schools - 
Teacher Travel

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Other
Activity 2.1.1e

PDS Site Coordinator (teacher) 

Registration x 1 $750  
Lodging x 1 $700 
Travel x 1 $550

Total  = $2,000   $             2,000  $              2,000 

Administrative & 
Supervisory Other 2.1.1e 202-15

Professional Growth and Developement 
- Professional Development Schools - 
Building Level Administrator Travel

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Travel & Conference Fees
Activity 2.1.1e

Travel:

PDS Site School Administrator (Principal)

Registration x 1 $750
Lodging x 1 $700
Travel x 1 $550

Total: $2,000

2,000$              2,000$               
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Administrative & 
Supervisory Other 2.1.1e 202-16

Professional Growth and Development - 
Professional Development Schools - 
Central Office Travel

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Travel & Conference Fees
Activity 2.1.1e

Travel:

 PDS Manager (Central Office)

Registration x 1 $750
Lodging x 1 $700
Travel x 1 $550

Total: $2000

2,000.00$         2,000.00$          

Instructional Staff 
Development           
Salaries & Wages

2.1.1e 202-16

Professional Growth and Development - 
Professional Development Schools - 
Salary

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Salaries
Activity 2.1.1e

 RTC - Manager Salary
0.5 FTE x $106,935 =
TOTAL = $53,468 

53,468$            53,468$             

Fixed Charges 2.1.1e 212

Professional Growth and Development - 
Professional Development Schools - 
Fixed Charges

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Fixed Charges
Activity 2.1.1e

Fixed charges @ total of 24.2% fixed rate, 
HC ($12,436 X 1), & Pension Admin Fee 
($157 X 1)

19,236$            19,236$             
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

2.1.1f 203-09

Professional Growth and Development-
Teacher Development & Conditional 
Teacher Coach - Salaries

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Salaries
Activity 2.1.1f

Professional Development Coach 12 month, 
teachers 83,360.00$       83,360.00$        

Fixed Charges 2.1.1 f 212

Professional Growth and Development-
Teacher Development & Conditional 
Teacher Coach - Fixed Charges

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Fixed Charges
Activity 2.1.1f

Fixed charges @ total of 24.2% fixed rate, 
HC ($12,600 X 1), & Pension Admin Fee 
($157 X 1)

32,930$            32,930$             

Administrative & 
Supervisory 
Contracted Services

2.1.1g 202-15

Professional Growth and Development-
Leadership Development - Building 
Level Administrators- Contracted 
Services

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Contracted Services
Activity 2.1.1g

Contracted services: 
Consultants /Speakers
(Speaker series, AP Development Modules, 
Problem of Practice-Building level Assistant 
Principals)

2 days x $5,250=$10,500
4 days x $8,250=$33,000

Total: $43,500

43,500$            43,500$             
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Administrative & 
Supervisory 
Supplies

2.1.1g  202-15 

Professional Growth and Development-
Leadership Development - Building 
Level Administrators- Materials

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Supplies
Activity 2.1.1g

Professional Development Materials for 
Building level administrators: 

112 x $65 = $7,280
112 x $45 = $5,040
112 x $37.32 = $4,180

Total: $16,500

16,500$            16,500$             

Administrative & 
Supervisory Other 2.1.1g 202-15

Professional Growth and Development-
Leadership Development - Building 
Level Administrators- Travel

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Travel & Conference Fees
Activity 2.1.1g

Conferences:
Local conference registration fees
40 School leaders (Building level 
administrators) x $500 per person 
registration fee = $20,000

Total: $20,000

20,000$            20,000$             

Instructional Staff 
Development           
Salaries & Wages

2.1.1h 203-09

Professional Growth and Development-
Teacher Development - Substitutes

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Salaries
Activity 2.1.1h

 Substitutes:
120 substitutes x $100/day = $12,000
$12,000 x 4 sessions = $48,000 

Total: $48,000 

48,000$            48,000$             
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Fixed Charges 2.1.1h 212

Professional Growth and Development-
Teacher Development - Fixed Charges

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Fixed Charges
Activity 2.1.1h

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 4,069.00$         4,069.00$          

Instructional Staff 
Development         
Contracted Services

2.1.1h 205-09

Professional Growth and Development-
Teacher Development - Contracted 
Services

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Contracted Services
Activity 2.1.1h

Contracted services: 
Consultants - $19,000

4 sessions x $4,750 each for 120 
participants

Total: $19,000

19,000.00$       19,000.00$        

Instructional Staff 
Development           
Supplies

2.1.1h 204-09

Development-Teacher Development - 
Materials

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Supplies
Activity 2.1.1h

PD Materials

120 teachers x $53.49 each

Total: $6,419

6,419$              6,419$               
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

2.1.7 a 203-09

Curriculum and Instruction-K-12 Math - 
Salary

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Salaries
Activity 2.1.7 a

Hire 1 elementary and 1 middle school, 
highly qualified mathematics resource 

teachers at avg pay of $67,467 = $134,934

Master degree +30 hrs 
step 9

134,934$          134,934$           

Fixed Charges 2.1.7 a 212

Curriculum and Instruction-K-12 Math - 
Fixed Charges

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Fixed Charges
Activity 2.1.7 a

Fixed charges @ total of 24.2% fixed rate, 
HC ($12,600 X 2), & Pension Admin Fee 
($157 X2)

58,168$            58,168$             

Instructional Staff 
Development           
Salaries & Wages

3.1.1a 203-09

Professional Growth and Development- 
New Teacher Support -Stipends

New teacher, principal, or other school 
leader induction & mentoring programs 
Salaries
Activity 3.1.1a

Teacher Stipends: 250 Teachers x $30/hr x 
12 hours = $90,000

Total Stipends: $90,000

90,000$            90,000$             
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Title IIa
FY20 - 0392

Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

3.1.1a 203-09

Professional Growth and Development- 
New Teacher Support -Stipends

New teacher, principal, or other school 
leader induction & mentoring programs 
Salaries

Activity 3.1.1a

Presenters: 47 PD Session Facilitators X 
$30/hr X 30 hours = $42,300
 
Total Presenters: $42,300 42,300$            42,300$             

Instructional Staff 
Development           
Salaries & Wages

3.1.1a 203-09

Professional Growth and Development- 
New Teacher Support -Substitutes

New teacher, principal, or other school 
leader induction & mentoring programs 
Salaries

Activity 3.1.1a

Substitutes: 275 substitutes (for facilitators 
and Teachers) X $100/day = $27,500
 
Total Substitutes $27,500 27,500$            27,500$             

Fixed Charges 3.1.1a 212

Professional Growth and Development- 
New Teacher Support -Fixed Charges

New teacher, principal, or other school 
leader induction & mentoring programs  
Fixed Charges
Activity 3.1.1a

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 13,548$            13,548$             

Instructional Staff 
Development         
Contracted Services

3.1.1a 205-09

Professional Growth and Development- 
New Teacher Support -Contracted 
Services

New teacher, principal, or other school 
leader induction & mentoring programs 
Contracted Services

Activity 3.1.1a

Contracted Services:Online PD 50 Teachers 
X $100 = $5000

Location: 

Total: $5000

 $        5,000.00  $         5,000.00 
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Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Supplies

3.1.1a 204-09

Professional Growth and Development- 
New Teacher Support -Materials 
Teachers

New teacher, principal, or other school 
leader induction & mentoring programs  
Supplies

Activity 3.1.1a

Training materials: $25 Books for 40 
Teachers = $1,000
 
Total: $1,000

1,000$              1,000$               

 Instructional Staff 
Development
Other 

 3.1.1a 205-09

 Professional Growth and Development- 
New Teacher Support -Travel Teachers

New teacher, principal, or other school 
leader induction & mentoring programs 
Other

Activity 3.1.1a 

Hotel- $450/hotel x 4 teachers=  $1,800
Airfare- $550/airfare x 4 teachers= $2,200

Conference Fees: $1,000 x 4 teachers (2 
conferences x 1 teacher, one local)= $4,000

Membership Fees: $99 X 47 Right Start 
Advisors for Learning Forward = $4,653

Total:$12,653

 $           12,653  $            12,653 

Administrative & 
Supervisory Other 3.1.1a 202-16

Professional Growth and Development- 
New Teacher Support -Travel Central 
Office

New teacher, principal, or other school 
leader induction & mentoring programs
Travel & Conference Fees 
Activity 3.1.1a

Hotel- $450/hotel x 1 Manager=  $450
Airfare- $550/airfare x 1 Manager= $550

Conference Fees: $1000 x 1 Manager (2 
conferences, one local)= $1,000

Total:$2,000

2,000$              2,000$               

Instructional Staff 
Development         
Contracted Services

3.1.1a 205-09

Professional Growth and Development- 
New Teacher Support -Contracted 
Services-teachers

New teacher, principal, or other school 
leader induction & mentoring programs 
Contracted Services
Activity 3.1.1a

Contracted Services: 

Mursion     

$800 fee - (Behavior Management and 
Parent Teacher Conference Client Demo) 
$350 for each 2 hour session;     
$350 x 4 sessions = $1,400        

TOTAL: $800 + $1,400 = $2,200

2,200$              2,200$               
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Instructional Staff 
Development           
Salaries & Wages

3.1.1b  203-09 

Human Resources-Teacher Diversity 
Retention Activities-Stipends

New teacher, principal, or other school 
leader induction & mentoring programs 
Salaries
Activity 3.1.1b

Teacher Stipends:

$30/hr for 400 hours of professional 
development for diverse employees.

 
Total Stipends: $12,000

12,000$            12,000$             

Fixed Charges 3.1.1b 212

Human Resources-Teacher Diversity 
Retention Activities-Fixed Charges

New teacher, principal, or other school 
leader induction & mentoring programs  
Fixed Charges
Activity 3.1.1b

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 1,017$              1,017$               

Instructional Staff 
Development           
Salaries & Wages

3.1.2a 203-09

Professional Growth and Development - 
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Teacher Stipends

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Salaries
Activity 3.1.2a

Teacher Stipends: 

75 Teachers X 4 hours X $30/hr = $9,000

 
Total Stipends: $9,000

9,000$              9,000$               
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Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development           
Salaries & Wages

3.1.2a 203-09

Professional Growth and Development - 
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Substitutes

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Salaries
Activity 3.1.2a

Substitutes: 75 teachers X 3 days X 
$100/day = $22,500

Total: $22,500 22,500$            22,500$             

Fixed Charges 3.1.2a 212

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Fixed Charges

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Fixed Charges
Activity 3.1.2a

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 2,671$              2,671$               
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Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

Instructional Staff 
Development         
Contracted Services

3.1.2a 205-09

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Contracted Services Teacher 

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Contracted Services
Activity 3.1.2a

Contracted Services: (BIL Teacher Leaders)

Consultant: $3,375/day X 13 consultant 
days
Location: 

Total:$43,875

 $           43,875  $            43,875 

Instructional Staff 
Development           
Supplies

3.1.2a 204-09

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Teacher Materials

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Supplies
Activity 3.1.2a

Training materials: PD Materials for Teacher 
Leaders 105 x $65 = $6,825

Additional Resources and Supplies need for 
Building Instructional Leadership Training: 
$1,195
 
Total: $8,020

8,020$              8,020$               
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Category/Object Activity Category    
/Prog Line Item Calculation Amount In-Kind Total

 Instructional Staff 
Development
Other 

 3.1.2a 205-09

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Teacher Travel

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Other
Activity 3.1.2a

Hotel- $450/hotel x 4 teachers=  $1,800
Airfare- $450/airfare x 4 teachers= $1,800
Per Diem Meals - $100 per teacher x 4 = 
$400

Conference Fees: $1,000 x 4 teachers (2 
conferences x 1 teacher, one local)= $4,000

Total:$8,000

 $             8,000  $              8,000 

Administrative & 
Supervisory Other 3.1.2a 202-16

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Travel Central Office

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Travel & Conference Fees 
Activity 3.1.2a

2 Directors and Exec Director                          

Conference fees, Hotel, Per Diem Meals, 
Trans: 
3 Mid-level PD staff  = $12,156                                                                

TOTAL: $12,156

12,156$            12,156$             
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Administrative & 
Supervisory 
Contracted Services

3.1.2a  202-15 

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Consultant Building Level 
Administrators

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Contracted Services
Activity 3.1.2a

Consultant: $3,375/day X 4 consultant days 
=$13,500 for school based administrators

Facilities:

Total: $13,500

13,500$            13,500$             

Administrative & 
Supervisory 
Supplies

3.1.2a 202-15

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Materials Building Level Administrators

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Supplies
Activity 3.1.2a

Training Materials:PD Materials for School 
based Administrators 36 x $65 = $2340

Additional Resources and Supplies need for 
Building Instructional Leadership Training: 
$1175

Total:$3515

3,515.00$         3,515.00$          
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Instructional Staff 
Development         
Contracted Services

3.1.2a 205-09

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Contracted Services - Teachers

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Contracted Services
Activity 3.1.2a

Coaching – 

Teacher Leaders 

3 Introductory and 1 Follow up 

4 sessions X $12,000 = $48,000 

Total Consultant: $48,000

Additional coaching session 1 x $4,650

 $           52,650  $            52,650 

Instructional Staff 
Development           
Supplies

3.1.2a 204-09

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Materials Teachers

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Supplies
Activity 3.1.2a

Training Materials: PD Materials for Teacher 
Leaders (Introduction) $50 x 100 
participants per session 3 x $5,000= 
$15,000

Total Materials: $15,000

15,000$            15,000$             
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Administrative & 
Supervisory 
Contracted Services

3.1.2a 202-15

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Contracted Services Building Level 
Administrators

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Contracted Services
Activity 3.1.2a

Coaching School Leaders     
Introductory 1 session x $6,000=$6,000  

Total Consultant: $6,000

 $             6,000  $              6,000 

Administrative & 
Supervisory 
Supplies

3.1.2a 202-15

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators - 
Materials Building Level Administrators

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Supplies
Activity 3.1.2a

Training Materials: PD Materials for School 
Administrators (Introduction) $50 x 50 
participants per session 1 X $2,500 = 
$2,500

Total Materials: $2,500

2,500$              2,500$               
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Instructional Staff 
Development           
Salaries & Wages

3.1.2a 203-09

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Substitutes

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Salaries
Activity 3.1.2a

 Substitutes: 

Art of Coaching: 

100 teachers X 4 days X $100/day = 
$40,000

Total Substitutes: $40,000 

40,000$            40,000$             

Fixed Charges 3.1.2a 212

Professional Growth and Development-
Building Instructional Leadership for 
Teacher Leaders and Administrators -
Fixed Charges

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.
Fixed Charges
Activity 3.1.2a

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 3,391.00$         3,391.00$          
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/Prog Line Item Calculation Amount In-Kind Total

Administrative & 
Supervisory Salaries 3.1.2 b 202-15

Professional Growth and Development-
Leadership Succession - Building Level 
Administrators- Stipends

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Travel & Conference Fees
Activity 3.1.2b

Mentor Principal Stipends:

$45 /hr x 26 First year AP's x 20 hrs each = 
$23,400

$45/hr x 24 Second year AP's  x 20 hrs = 
$21,600

$45/hr x 10 First year Principals x 20 hrs ea 
= $9,000

$45/hr x 10 Second year Principals x 20 
hours ea=$9,000

Total: $63,000

63,000$            63,000$             

Fixed Charges 3.1.2 b 212

Professional Growth and Development-
Leadership Succession- Building Level 
Administrators- Stipends
Fixed Charges

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.

Fixed Charges
Activity 3.1.2b

Fixed charges @ total of 8.478% (FICA 
7.65% + WC 0.828%) 5,341$              5,341$               
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Administrative & 
Supervisory 
Contracted Services

3.1.2 b 202-15

Professional Growth and Development-
Leadership Succession - Building Level 
Administrators- Contracted Services

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Contracted services 
Activity 3.1.2 b

Contracted Services: Provide training for 
principal mentors 35,948$            35,948$             

Administrative & 
Supervisory 
Contracted Services

3.1.4 a 202-15

Professional Growth and Development-
Leadership Development - Building 
Level Administrators- Contracted 
Services

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Contracted Services
Activity 3.1.4 a

Contracted services: 
Consultants

Total: $10,000

10,000$            10,000$             

Administrative & 
Supervisory 
Supplies

3.1.4 a  202-15 

Professional Growth and Development-
Leadership Development - Building 
Level Administrators-Materials

Carrying out other activites that are 
evidence based, to the extent the State 
determines that such evidence is 
reasonably available, and identified by the 
local educational agency that meet the 
purpose of this title.
Supplies
Activity 3.1.4 a

Professional Development Materials for 
Building level administrators: 250$                 250$                  

ESSA Annual Report 2019 521 Anne Arundel County Public Schools



Title IIa
FY20 - 0392

Category/Object Activity Category    
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Administrative & 
Supervisory Salaries MD 202-16 Budget Technician

AACPS administrative support Unit IV 
position, cost estimated as a grade 9 step 
12

45,277$            45,277$             

Fixed Charges 212

 Salary
Fixed Charges

Development & provision of training for 
school leaders, coaches, mentors, and 
evaluators on how accurately to 
differentiate performance, provide useful 
feedback, and use evaluation results to 
inform decision making about professional 
development, improvement strategies, and 
personnel decisions.

Fixed Charges

Fixed charges @ total of 24.2% fixed rate, 
HC ($12,600), & Pension Admin Fee ($157) 23,714$            23,714$             

Transfers Non 
Public 2030405-07

Non-Public Schools - Equitable 
services to students in private (Non-
Public) schools
Transfers
Activity 

FY20 mandatory allocation for 
participating private schools, based on 
the total grant allocation of $1,791,883
District enrollment 83,307 + Non-public 
enrollment 6023 = 89,330
$1,791,883 (district allocation) less 
indirect cost of $52,191 = $1,739,692
$1,739,692 (award amount less indirect 
cost) divided by 89,330 (the total of 
projected non-public school students + 
projected public school students) = 
$19.47489346  per pupil.  
$19.47489346 per pupil x 6,023 non-
public school students = $117,297.28; 
each school allocation amount is 
rounded to nearest dollar: $117,300

 $       117,300 117,300$        
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Business Support 
Transfers -                  
Indirect Fee

Indirect 
Cost 201-22 Indirect Fee Transfers

AACPS Indirect fee charged for grant 
administration (based on 3%) 
$1,791,883/1.03= $1,739,692
$1,791,883 - $1,739,692.23= $52,191

Total: $52,191

52,191.00$     52,191.00$     

1,791,883$   
Grant Award 1,791,883$            

ESSA Annual Report 2019 523 Anne Arundel County Public Schools



ESSA Annual Report 2019 524 Anne Arundel County Public Schools



ESSA Annual Report 2019 525 Anne Arundel County Public Schools



ESSA Annual Report 2019 526 Anne Arundel County Public Schools



TITLE III 

ESSA Annual Report 2019 527 Anne Arundel County Public Schools



ESSA Annual Report 2019 528 Anne Arundel County Public Schools



ESSA Annual Report 2019 529 Anne Arundel County Public Schools



ESSA Annual Report 2019 530 Anne Arundel County Public Schools



ESSA Annual Report 2019 531 Anne Arundel County Public Schools



ESSA Annual Report 2019 532 Anne Arundel County Public Schools



ESSA Annual Report 2019 533 Anne Arundel County Public Schools



ESSA Annual Report 2019 534 Anne Arundel County Public Schools



ESSA Annual Report 2019 535 Anne Arundel County Public Schools



ESSA Annual Report 2019 536 Anne Arundel County Public Schools



ESSA Annual Report 2019 537 Anne Arundel County Public Schools



ESSA Annual Report 2019 538 Anne Arundel County Public Schools



ESSA Annual Report 2019 539 Anne Arundel County Public Schools



ESSA Annual Report 2019 540 Anne Arundel County Public Schools



ESSA Annual Report 2019 541 Anne Arundel County Public Schools



ESSA Annual Report 2019 542 Anne Arundel County Public Schools



ESSA Annual Report 2019 543 Anne Arundel County Public Schools



ESSA Annual Report 2019 544 Anne Arundel County Public Schools



ESSA Annual Report 2019 545 Anne Arundel County Public Schools



ESSA Annual Report 2019 546 Anne Arundel County Public Schools



ESSA Annual Report 2019 547 Anne Arundel County Public Schools



ESSA Annual Report 2019 548 Anne Arundel County Public Schools



ESSA Annual Report 2019 549 Anne Arundel County Public Schools



ESSA Annual Report 2019 550 Anne Arundel County Public Schools



ESSA Annual Report 2019 551 Anne Arundel County Public Schools



ESSA Annual Report 2019 552 Anne Arundel County Public Schools



TITLE IV 

ESSA Annual Report 2019 553 Anne Arundel County Public Schools



ESSA Annual Report 2019 554 Anne Arundel County Public Schools



ESSA Annual Report 2019 555 Anne Arundel County Public Schools



ESSA Annual Report 2019 556 Anne Arundel County Public Schools



ESSA Annual Report 2019 557 Anne Arundel County Public Schools



ESSA Annual Report 2019 558 Anne Arundel County Public Schools



ESSA Annual Report 2019 559 Anne Arundel County Public Schools



ESSA Annual Report 2019 560 Anne Arundel County Public Schools



ESSA Annual Report 2019 561 Anne Arundel County Public Schools



ESSA Annual Report 2019 562 Anne Arundel County Public Schools



ESSA Annual Report 2019 563 Anne Arundel County Public Schools



ESSA Annual Report 2019 564 Anne Arundel County Public Schools



ESSA Annual Report 2019 565 Anne Arundel County Public Schools



ESSA Annual Report 2019 566 Anne Arundel County Public Schools



ESSA Annual Report 2019 567 Anne Arundel County Public Schools



ESSA Annual Report 2019 568 Anne Arundel County Public Schools



ESSA Annual Report 2019 569 Anne Arundel County Public Schools



ESSA Annual Report 2019 570 Anne Arundel County Public Schools



ESSA Annual Report 2019 571 Anne Arundel County Public Schools



ESSA Annual Report 2019 572 Anne Arundel County Public Schools



ESSA Annual Report 2019 573 Anne Arundel County Public Schools



ESSA Annual Report 2019 574 Anne Arundel County Public Schools



ESSA Annual Report 2019 575 Anne Arundel County Public Schools



ESSA Annual Report 2019 576 Anne Arundel County Public Schools



ESSA Annual Report 2019 577 Anne Arundel County Public Schools



ESSA Annual Report 2019 578 Anne Arundel County Public Schools



ESSA Annual Report 2019 579 Anne Arundel County Public Schools



ESSA Annual Report 2019 580 Anne Arundel County Public Schools



ESSA Annual Report 2019 581 Anne Arundel County Public Schools



ESSA Annual Report 2019 582 Anne Arundel County Public Schools



ESSA Annual Report 2019 583 Anne Arundel County Public Schools



ESSA Annual Report 2019 584 Anne Arundel County Public Schools



ESSA Annual Report 2019 585 Anne Arundel County Public Schools



ESSA Annual Report 2019 586 Anne Arundel County Public Schools



ESSA Annual Report 2019 587 Anne Arundel County Public Schools



ESSA Annual Report 2019 588 Anne Arundel County Public Schools



ESSA Annual Report 2019 589 Anne Arundel County Public Schools



ESSA Annual Report 2019 590 Anne Arundel County Public Schools



ESSA Annual Report 2019 591 Anne Arundel County Public Schools



ESSA Annual Report 2019 592 Anne Arundel County Public Schools



ESSA Annual Report 2019 593 Anne Arundel County Public Schools



ESSA Annual Report 2019 594 Anne Arundel County Public Schools



ESSA Annual Report 2019 595 Anne Arundel County Public Schools



ESSA Annual Report 2019 596 Anne Arundel County Public Schools



ESSA Annual Report 2019 597 Anne Arundel County Public Schools



ESSA Annual Report 2019 598 Anne Arundel County Public Schools



ESSA Annual Report 2019 599 Anne Arundel County Public Schools



ESSA Annual Report 2019 600 Anne Arundel County Public Schools



ESSA Annual Report 2019 601 Anne Arundel County Public Schools



ESSA Annual Report 2019 602 Anne Arundel County Public Schools



ESSA Annual Report 2019 603 Anne Arundel County Public Schools



ESSA Annual Report 2019 604 Anne Arundel County Public Schools



ESSA Annual Report 2019 605 Anne Arundel County Public Schools



ESSA Annual Report 2019 606 Anne Arundel County Public Schools



ESSA Annual Report 2019 607 Anne Arundel County Public Schools



ESSA Annual Report 2019 608 Anne Arundel County Public Schools



ESSA Annual Report 2019 609 Anne Arundel County Public Schools



ESSA Annual Report 2019 610 Anne Arundel County Public Schools



ESSA Annual Report 2019 611 Anne Arundel County Public Schools



ESSA Annual Report 2019 612 Anne Arundel County Public Schools



ESSA Annual Report 2019 613 Anne Arundel County Public Schools



ESSA Annual Report 2019 614 Anne Arundel County Public Schools



ESSA Annual Report 2019 615 Anne Arundel County Public Schools



ESSA Annual Report 2019 616 Anne Arundel County Public Schools



FINE ARTS 

ESSA Annual Report 2019 617 Anne Arundel County Public Schools



ESSA Annual Report 2019 618 Anne Arundel County Public Schools



ESSA Annual Report 2019 619 Anne Arundel County Public Schools



ESSA Annual Report 2019 620 Anne Arundel County Public Schools



ESSA Annual Report 2019 621 Anne Arundel County Public Schools



ESSA Annual Report 2019 622 Anne Arundel County Public Schools



ESSA Annual Report 2019 623 Anne Arundel County Public Schools



ESSA Annual Report 2019 624 Anne Arundel County Public Schools



ESSA Annual Report 2019 625 Anne Arundel County Public Schools



ESSA Annual Report 2019 626 Anne Arundel County Public Schools



ESSA Annual Report 2019 627 Anne Arundel County Public Schools



ESSA Annual Report 2019 628 Anne Arundel County Public Schools



ESSA Annual Report 2019 629 Anne Arundel County Public Schools



ESSA Annual Report 2019 630 Anne Arundel County Public Schools



ESSA Annual Report 2019 631 Anne Arundel County Public Schools



ESSA Annual Report 2019 632 Anne Arundel County Public Schools



ESSA Annual Report 2019 633 Anne Arundel County Public Schools



ESSA Annual Report 2019 634 Anne Arundel County Public Schools



ESSA Annual Report 2019 635 Anne Arundel County Public Schools



ESSA Annual Report 2019 636 Anne Arundel County Public Schools



ESSA Annual Report 2019 637 Anne Arundel County Public Schools



ESSA Annual Report 2019 638 Anne Arundel County Public Schools



ESSA Annual Report 2019 639 Anne Arundel County Public Schools



Appendix H 

ESSA Annual Report 2019 640 Anne Arundel County Public Schools



Appendix H: Equitable Services to Private Schools under ESSA Section 

 
This section applies to Title I, Part A and programs covered Title VIII, including: 

• Title I, Part A(Improving Basic Programs Operated by Local Education Agencies  
• Title I, Part C Migrant Education Program) 
• Title II, Part A: Preparing, Training and Recruiting High Quality Teachers, Principals and Other School Leaders 
• Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement Act 
• Title IV, Part A:  Student Support and Academic Enrichment Grants 
• Title IV, Part B:  21st Century Community Learning Centers 

 
To ensure equitable services and other benefits are being provided for eligible private school students, teachers, and other educational 
personnel, the Equitable Services State Ombudsman is responsible for monitoring and enforcing the requirements in the Every Student 
Succeeds Act (ESSA) under Title I and covered programs under Title VIII.  Please submit the following: 
 
 Consultation timeline for each program 
 Signed Affirmation of Consultation 
 Complaint procedures/dispute resolution process  for covered programs under ESSA 

 
In addition, the Maryland State Department of Education and local education agencies (LEA) must annually provide information to private 
school officials on the amount of funds allocated for equitable services under Title I and each of the covered programs under Title VIII 
(Sections 1117(a)(4)(C) and 8501 (a)(4)(C)).   
 
Please complete the Equitable Services Table for each program listed. Provide information regarding the names of participating private 
schools, the number of private school participants, and proportionate share for equitable services.  
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                                                                                                 Equitable Services Table 
 
 

Participating Private School Name and Address Title I-A Title I-C Title II-A *Title III-A Title IV-A Title IV-B 
       

All participating private schools must be verified as a non-
profit private school and on the MSDE's Nonpublic School 
Approval website including church exempt schools.  
http://marylandpublicschools.org/about/Pages/DEE/NPSA
/index.aspx 

Total 
Number of 

Participating 
Students 

Total 
Number of 

Participating 
Students 

Total 
Number of 

Participating 
Staff 

Total 
Number of 

Participating 
Students 

Total 
Number of 

Participating 
Students 

Total 
Number of 

Participating 
Students 

Annapolis Area Christian School (3 Campuses)   167    
Archbishop Spalding High School 
8080 New Cut Road 
Severn, Maryland 21144 

  163  1,252  

Chesterton Academy of Annapolis 
351 Dubois Road 
Annapolis, Maryland 21401 

  13  12  

Kennedy Krieger at Southern High School 
4400 Solomons Island Road 
Harwood, Maryland 20776 

  15    

Monsignor Slade Catholic School 
120 Dorsey Road 
Glen Burnie, Maryland 21061 

  43    

Montessori International Children’s House 
1641 N. Winchester Road 
Annapolis, Maryland 21409 

      

School of the Incarnation 
2601 Symphony Lane 
Gambrills, Maryland 21054 

1  80 
  753  

St. Jane Frances 
8513 St Jane Drive 
Pasadena, Maryland 21122 

  26    

St. John The Evangelist School 
669 Ritchie Highway 
Severna Park, Maryland 21146 

1  38  484  

Local School System: AACPS 
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St. Martin’s Lutheran Church School 
1120 Spa Road 
Annapolis, Maryland 21403 

  21    

St. Mary’s Elementary School 
111 Duke of Gloucester Street 
Annapolis, Maryland 21401 

  55  792  

St. Mary’s High School 
113 Duke of Gloucester Street 
Annapolis, Maryland 21401 

  53    

St. Paul’s Lutheran School 
308 Oak Manor Drive 
Glen Burnie, Maryland 21061 

  34    

St. Philip Neri School 
6401 S. Orchard Road 
Linthicum Heights, Maryland 21090 

8  41  405  

Baltimore City Public Schools 1      
Howard County Public Schools 3      
Prince Georges County Public Schools 3      
District of Columbia Public Schools 2      
 
Total Allocation: $34,474 $ $117,300 $ $43,472 NA 

 
*Please note Title III-A did not receive any requests for consultation or funding. 
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